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CAEP Self-Study Report
I. EPP Overview

  Guide to the Self-Study Report

  a. Context and Unique Characteristics

The University of Puerto Rico at Arecibo (UPRA) Carnegie classification: Baccalaureate
Colleges: Diverse Fields » Four-year, medium, primarily nonresidential is one of the
eleven autonomous campuses of the University of Puerto Rico's (UPR) public system
of higher education in the Island. UPRA was founded in 1967 as the Arecibo Regional
College responding to the needs for providing the citizens of the North and North-
Central area of Puerto Rico with access to higher education. In the same year,
received its official accreditation by the Middle States Commission on Higher
Education (MSCHE). In 1974, its current permanent facilities, located on a 49-acre lot
on Highway 653, km. 8 in Arecibo, were inaugurated. In 1980, it became the Arecibo
Technological University College (ATUC) by virtue of UPR Board of Trustees
Certification, 323 1980-81. In 1998, the college became an autonomy unit of the UPR
(UPR Board of Trustees Certification, 151 1997-98) and was later renamed University
of Puerto Rico at Arecibo (UPR Board of Trustees Certification, 103 1999-2000). In
2018, UPRA received the renewal of the license to operate as an institution of higher
education by the Puerto Rico's Council on Education (CEPR) by virtue of Certification
2018-210 and the last reaffirmation of accreditation by MSCHE in 2019. As an
institution offers 3 associate's, 14 bachelor's degrees and one post bachelor's degree
certificate, including 7 articulated transfer programs. These are supported by a
network of student services and faculty committed to keeping abreast of
developments in knowledge and the technologies to continuously strengthen and
improve the teaching-learning process. Also, is committed to enriching the
surrounding community and promoting a positive interaction with all its constituents.
UPRA promotes mutual respect for the plurality of ethical, moral, and spiritual values
distinctive of our contemporary society and encourages, the enrichment of our
cultural heritage as a legacy to future generations.The Education Preparation
Program (EPP) is housed in the Department of Education (DE) at UPRA. Began its
operations with the funding of the university. At first, the EPP offered an Associate
Degree in Elementary Education until a Bachelor of Arts in Elementary Education was
established in 1982 (Certification 86, 1981-82, Council on Higher Education). In
2000, the academic offerings were broadened with the creation of a Bachelor of Arts
in Education with a major in Physical Education for the Elementary Level (Certification
124, 1999-2000, Council on Higher Education). Student enrollment at UPRA for the
fall semester of current academic year(AY) 2020-2021 is 3,413 students. EPP has
191 students, 115 females and 76 males. In 2019, 87% received UPRA has
approximately 240 full- and part-time faculty, which 16 are from UPRA-DE. UPRA in
2020 graduated 672 students which, 46 (6.8%) were from EP

  b. Description of Organizational Structure 

UPRA has a well-defined organization structure with clear lines of leadership and
authority to facilitate its efficiency and effectiveness. The Chancellor of UPRA, who
has the maximum academic and administrative authority, is nominated by the
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November 14, 2014
 
Dr. Otilio Gonzalez Cortes
Dean of Academic Affairs
University of Puerto Rico at Arecibo
P.O.Box 4010
Arecibo, PR 00614-4010
 
Dear Dr. Gonzalez Cortes:
 
I am pleased to inform you that the Continuous Improvement Commission of the Council for the 
Accreditation of Educator Preparation (CAEP) at its Oct 26-30, 2014 meeting in Bethesda, Maryland, 
decided to continue the NCATE accreditation of the Department of Education at the University of Puerto 
Rico at Arecibo at the initial teacher preparation level. This accreditation decision indicates that the unit and 
its programs meet rigorous standards set forth by the professional education community. A certificate that 
acknowledges the educator preparation provider's accomplishment is enclosed with the copy of this letter 
that has been sent to the head of your educator preparation provider. The Commission also made a distinct 
decision to recognize that the educator preparation provider is moving toward target on Standard 3. 
 
Details of the Commission's findings are provided in the enclosed accreditation action report. You are 
welcome to use the information provided in this report, as well as that contained within the Board of 
Examiners' report as you see fit.
 
The next accreditation visit –  using the Council for the Accreditation of Educator Preparation (CAEP)
standards  – is scheduled for Spring 2021. As the transition to CAEP progresses, you will receive more 
information. I encourage your institution to begin now to plan for the CAEP standards and processes, and to 
take advantage of CAEP's capacity-building opportunities. As a first step, resources can be found on CAEP's 
website (www.caepnet.org).
 
In the meantime, institutions are asked to complete the CAEP annual report each year during the 
accreditation period. You are required to report specifically on progress toward correcting areas for 
improvement cited in the action report. In addition, we ask that you keep us informed of your provider's 
efforts to assure that you continue to meet expectations of the standards through the annual report.
 
Also for your information enclosed is a copy of our Policies on Dissemination of Information, which 
describe the terms and dates by which your current accreditation action becomes a matter of public record. 
This document also indicates organizations that will be notified of accreditation action. If your state has a 
partnership agreement, the state agency with program approval authority has access to these documents 
online through CAEP's Accreditation Information Management System (AIMS).


Early next week the head of your education preparation provider can expect an email from Tiffany Erickson, 
CAEP Director of Communications, providing resources and tips on announcing your accreditation status.


Dr. Otilio Gonzalez Cortes
University of Puerto Rico at Arecibo
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Congratulations on this accomplishment. Should you have any questions regarding Commission's action or 
the items reported herein, please do not hesitate to contact Patty Garvin, Senior Director of Accreditation for 
Continuous Improvement and Transformation Initiatives at patty.garvin@caepnet.org.
 
Sincerely,


 
James G. Cibulka
President
 
 
Enclosures
 
cc:  Dr. Ana Garcia Adarme, Department of Education
      Dr. Ileana Roman, Department of Education
      Dr. Jose F. Jimenez Estremera, Department of Education            
      David Baez; Mr. Ricardo Aponte Parci, Puerto Rico Council on Higher Education; Dr. Idalia I. Zavala 
Maldonado, Puerto Rico Council on Higher Education; 
      Mr. Justo Reyes Torres, Puerto Rico Council on Higher Education; Dr. Blanca E. Rivera-Alicea, Puerto 
Rico Council on Higher Education; Ms. Maria I. Ortiz-Alvarado, Puerto Rico Council on Higher Education; 
Ms. Maribel Cruz,    Puerto Rico Council on Higher Education; Mrs. Sonia Gonzalez Santana, Puerto Rico 
Council on Higher Education; 
      Board of Examiners Team 


Dr. Otilio Gonzalez Cortes
University of Puerto Rico at Arecibo
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Accreditation Letter




University of Puerto Rico at Arecibo
Arecibo, Puerto Rico


 
November 2014


ACCREDITATION DECISION


Accreditation is continued at the initial teacher preparation level. The next on-site visit will take place in 
Spring 2021.


Please refer to the Board of Examiners report for strengths of the unit and for additional information on 
findings and areas for improvement.


 


STANDARDS SUMMARY


 


AREAS FOR IMPROVEMENT


The following areas for improvement (AFIs) should be addressed before the unit's next on-site visit. Progress 
made toward eliminating them should be reported in the EPP's annual report. The Site Visit team will 
indicate in its report at the next visit whether the institution has adequately addressed each of the AFIs.


STANDARD 1 - Candidate Knowledge, Skills, and Professional Dispositions


Standards
Initial Teacher 


Preparation (ITP)
Advanced Preparation 


(ADV)
1 Candidate Knowledge, Skills, and 
Professional Dispositions


Met n/a


2 Assessment System and Unit Evaluation Met n/a
3 Field Experiences and Clinical Practice Met n/a
4 Diversity Met n/a
5 Faculty Qualifications, Performance, and 
Development


Met n/a


6 Unit Governance and Resources Met n/a


University of Puerto Rico at Arecibo
Page 1







Candidates preparing to work in schools as teachers or other school professionals know and demonstrate the 
content knowledge, pedagogical content knowledge and skills, pedagogical and professional knowledge and 
skills, and professional dispositions necessary to help all students learn. Assessments indicate that candidates 
meet professional, state, and institutional standards.


STANDARD 6 - Unit Governance and Resources


The unit has the leadership, authority, budget, personnel, facilities, and resources, including information 
technology resources, for the preparation of candidates to meet professional, state, and institutional 
standards.


NOTE: Neither CAEP staff, team members, nor other agents of CAEP are empowered to make or modify Commission 
decisions. These remain the sole responsibility of the Commission itself. This Accreditation Action Report is available to 
members of the public upon receipt of a request in writing.


1 The unit does not consistently ensure that candidates in the PEEL program 
demonstrate the knowledge and skills to help all students learn.


ITP
ADV


gfedcb


gfedc


1 The unit has insufficient funding to support faculty professional development.
ITP
ADV


gfedcb


gfedc


University of Puerto Rico at Arecibo
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Accreditation report




University of Puerto Rico at Arecibo 
PO Box 4010  


Arecibo, Puerto Rico 00614-4010 
 
 


Education Department  (787)815-0000 
Ext. 3400 


 
 


Certification 
 


I, Prof. Merylin Martínez Feliciano, Interim Director of the Department of Education of the 
University of Puerto Rico in Arecibo, certify that the department committees mentioned in this 
document to the academic year 2020-2021 are composed of the following professors: 
 


Name of Committee Names of Members 
Accreditation Committee � Prof. Merylin Martínez Feliciano 


� Dr. Ana R. Delgado Morales 
� Dr. Brenda Laboy González 
� Dr. Ileana Román Rodríguez 
� Dr. José C. Colón Rodríguez 


Curriculum & Assessment 
Committee 


� Prof. Merylin Martínez Feliciano 
� Prof. Juan J. Andino Nogueras 
� Dr. José C. Colón Rodríguez 
� Dr. Ana R. Delgado Morales 
� Dr. José F. Jiménez Estremera 
� Dr. Brenda Laboy González 
� Dr. Ileana Román Rodríguez 


Planning & Budget 
Committee 


� Prof. Merylin Martínez Feliciano 
� Prof. Juan J. Andino Nogueras 


Personnel Committee � Prof. Merylin Martínez Feliciano 
� Dr. José F. Jiménez Estremera 
� Dr. Ileana Román Rodríguez 
� Dr. Brenda Laboy González 


Students affairs Committee 
Admission, Retention, 
Recruitment & Promotion 


� Prof. Merylin Martínez Feliciano  
� Dr. José C. Colón Rodríguez 
� Dr. Brenda Laboy González 


 
 
 
Issued this 16 day of August of 2020, Arecibo City. 
 
 
 
 
Prof. Merylin Martínez Feliciano 
Interim director 
Education Department 





Departmental Committees
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SURVEY ADMINISTERED TO TEACHER CANDIDATES IN CLINICAL EDUCATIONAL EXPERIENCES


Elementary Education Program


January - May -2020

N=26


Purpose:


This questionnaire was designed to measure how prepared candidates for elementary and physical education programs feel about the knowledge they have acquired to practice in the classroom. The criteria assessed are aligned with the competencies that the candidate should possess upon completion of the program requirements.


The second part of this questionnaire is aimed at measuring the level of satisfaction of teacher candidates with the operations of the unit.


The data will be used to improve the unit's teacher preparation programs.


Instructions:


Read each premise carefully and make an X on the number that corresponds to the scale that best describes your perception.


Mark with an X the program to which you belong. You will not identify yourself personally in any of the parts, it is confidential. 


Scale:  (4) = Strongly agree (3) = Agree (2) = Neutral (1) = Disagree (0) Strongly disagree

		Criteria:

		InTASC

		DEPR

		EPP


(TCP)

		Strongly agree

4




		Agree

3

		Neutral


2

		Disagree      


1

		Strongly disagree

0

		Average Score



		PART I. PROGRAM DATA

		



		1.The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice.

		4, 5

		2

		1

		18

69.23

		7

26.92

		1

03.84

		

		

		3.65



		2.The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training. 

		4, 5

		2

		1

		19

73.07

		7

26.92

		

		

		

		3.73



		3.The content of the courses has allowed for the development and critical understanding of how to work with diverse populations and problem solving.

		3, 4, 5

		1, 2, 5

		3

		19

73.07

		4

15.83

		3

11.53

		

		

		3.62



		4. The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning:

		7

		1, 2, 4

		1

		

		

		

		

		

		



		a. Physics (psychomotor part)

		

		

		

		20

76.92

		6

23.07

		

		

		

		3.80



		b. Intellectual (cognitive part)

		

		

		

		22

84.61

		4

15.83

		

		

		

		3.85



		c. Emotional (emotional part)

		

		

		

		19

73.07

		6

23.07

		1

03.84

		

		

		3.69



		d. Special needs, because I understand that every child can learn.

		

		e. 

		f. 

		20

76.92

		6

23.07

		

		

		

		3.77



		5.The teacher candidate has been prepared in the daily planning by contemplating the strengths and weaknesses of the students.

		7

		4




		1

		21

80.76

		3

11.53

		2

07.69

		

		

		3.73



		6. Pre-practice teaching courses have facilitated the development of clinical experiences to work with students in the real classroom setting. 

		8

		3

		1

		18

69.23

		4

15.83

		3

11.53

		

		1

03.84

		3.46



		7.The program has prepared me to use a variety of strategies that promote learning for the regular population and children with special needs.

		8

		3

		8

		19

73.07

		5

19.23

		2

07.69

		

		

		3.46



		8.The content of the courses has allowed me to develop the skills to carry out the assessment of learning with different evaluation techniques. 

		6

		6

		10

		22

84.61

		3

11.53

		1

03.84

		

		

		3.81



		9. Understand that I have the knowledge, skills and disposition to manage the discipline in a diverse classroom.

		4, 5

		2, 3,4

		1

		21

80.76

		4

15.83

		1

03.84

		

		

		3.77



		10.The program promotes the leadership and professionalism of teachers-in-training by developing activities with students at the K-3 and 4-6 levels

		9, 10

		7

		5




		24

92.30

		1

03.84

		1

03.84

		

		

		3.88





		11.The program provides the tools for the development of oral and written communication skills in your courses.

		9

		8

		6

		23

88.46

		3

11.53

		

		

		

		3.88



		12.The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

		1, 2, 8

		2, 3, 4, 5

		1, 8

		24

92.30

		2

07.69

		

		

		

		3.92



		13. The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. 

		8

		7

		2

		20

76.92

		6

23.07

		

		

		

		3.77



		14.It is understood that the elementary education program prepares the teacher candidate to perform effectively in the classroom and thus address the diversity of students in the actual classroom setting.

		2

		4, 5,

		4, 8 

		22

84.61

		3

11.53

		

		1

03.84

		

		3.77



		15. The program promotes attention to diverse populations.

		2

		5

		4, 8

		20

76.92

		5

19.23

		1

03.84

		

		

		3.73



		

		

		

		

		

		

		

		

		Overall Average

		3.74



		PART II. UNIT OPERATIONS

		



		16.The program promotes individualized academic counseling 

		24

92.30

		1

03.84

		1

03.84

		

		

		3.88



		17. Teaching practice is a source of individualized supervision.

		24

92.30

		2

07.69

		

		

		

		3.92



		18.The program provides guidance on career development after graduation.

		12

46.15

		6

23.07

		4

15.38

		1

03.84

		3

11.53

		2.88



		19.The faculty is knowledgeable, supportive of students and responsive to our needs.

		19

73.07

		6

23.07

		1

03.84

		

		

		3.69



		20.The program prepares the teacher candidate to pass the PCMAS.

		21

80.76

		2

07.69

		2

07.69

		1

03.84

		

		3.65



		21.The program guides teacher candidates through the teacher certification process.

		21

80.76

		4

15.38

		1

03.84

		

		

		3.77



		22.The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance. 

		25

96.15

		1

03.84

		

		

		

		3.96



		

		

		

		

		

		Overall Average

		3.68





		Program Data 3.74

		Unit Operaction 3.68

		Overall  3.71





Analysis

Part 1


Program data


With regard to the knowledge acquired by the teacher candidates to practice in the classroom, more than 85.00 percent indicated that they agreed with all the criteria evaluated. Among the criteria where 100 percent of the teacher candidates indicated agreement were:


· The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training.

· The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning physics, intellectual and special needs.

· The program provides the tools for the development of oral and written communication skills in your courses.

· The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

· The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning.

In summary, the final average of the table is 3.74. This average shows that the Elementary Education Program teacher candidates who answered the questionnaire agree that they felt prepared to practice in the classroom during the period of clinical experiences.


Part 2


Unit Operation

With regard to the level of agreement of teacher candidates on the operation of the unit's operations, more than 88 percent indicated agreement with the criteria evaluated, except the programme provides guidance on career development after the programme.

The criteria where 100.00 percent of teacher candidates indicated agreement are found: 

Teaching practice is a source of individualized supervision.

             The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance.


The criteria where 96.00 percent of teacher candidates indicated agreement are found:


             The program promotes individualized academic counseling.


             The faculty is knowledgeable, supportive of students and responsive to our needs.


             The program guides teacher candidates through the teacher certification process.


Eighty-eight percent of teacher candidates consider that the program prepares to pass the PCMAS.


In summary, the final average in the table is 3.68. This average shows that the Elementary Education Program teacher candidates who responded to the questionnaire agree with the operation of the unit.

Corrective measures


Part 1


Program data

Provide more practice teaching in the real classroom setting, before clinic experience.  

Part 2

Unit operation

- Provides guidance on career development after the program (BA in Education).

SURVEY ADMINISTERED TO TEACHER CANDIDATES IN CLINICAL EDUCATIONAL EXPERIENCES


Elementary Education Program


January - May -2019


N=10


		Criteria:

		InTASC

		DEPR

		EPP


(TCP)

		Strongly agree

4




		Agree

3

		Neutral


2

		Disagree      


1

		Strongly disagree

0

		Average Score



		PART I. PROGRAM DATA

		



		1.The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice.

		4, 5

		2

		1

		10


100.00

		

		

		

		

		4.00



		2.The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training. 

		4, 5

		2

		1

		10


100.00

		

		

		

		

		4.00



		3.The content of the courses has allowed for the development and critical understanding of how to work with diverse populations and problem solving.

		3, 4, 5

		1, 2, 5

		3

		10


100.00

		

		

		

		

		4.00



		4. The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning:

		7

		1, 2, 4

		1

		10


100.00

		

		

		

		

		4.00



		g. Physics (psychomotor part)

		

		

		

		10


100.00

		

		

		

		

		4.00



		h. Intellectual (cognitive part)

		

		

		

		10


100.00

		

		

		

		

		4.00



		i. Emotional (emotional part)

		

		

		

		10


100.00

		

		

		

		

		4.00



		j. Special needs, because I understand that every child can learn.

		

		k. 

		l. 

		10


100.00

		

		

		

		

		4.00



		5.The teacher candidate has been prepared in the daily planning by contemplating the strengths and weaknesses of the students.

		7

		4




		1

		9


90.0

		1


10.0

		

		

		

		3.90



		6.Pre-practice teaching courses have facilitated the development of clinical experiences to work with students in the real classroom setting. 

		8

		3

		1

		10


100.00

		

		

		

		

		4.00



		7.The program has prepared me to use a variety of strategies that promote learning for the regular population and children with special needs.

		8

		3

		8

		10


100.00

		

		

		

		

		4.00



		8.The content of the courses has allowed me to develop the skills to carry out the assessment of learning with different evaluation techniques. 

		6

		6

		10

		10


100.00

		

		

		

		

		4.00



		9. understand that I have the knowledge, skills and disposition to manage the discipline in a diverse classroom.

		4, 5

		2, 3,4

		1

		10


100.00

		

		

		

		

		4.00



		10.The program promotes the leadership and professionalism of teachers-in-training by developing activities with students at the K-3 and 4-6 levels

		9, 10

		7

		5




		10


100.00

		

		

		

		

		4.00



		11.The program provides the tools for the development of oral and written communication skills in your courses.

		9

		8

		6

		10


100.00

		

		

		

		

		4.00



		12.The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

		1, 2, 8

		2, 3, 4, 5

		1, 8

		10


100.00

		

		

		

		

		4.00



		13. The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. 

		8

		7

		2

		10

90.0

		1

10.0

		

		

		

		3.90



		14.It is understood that the elementary education program prepares the teacher candidate to perform effectively in the classroom and thus address the diversity of students in the actual classroom setting.

		2

		4, 5,

		4, 8 

		10


100.00

		

		

		

		

		4.00



		15. The program promotes attention to diverse populations.

		2

		5

		4, 8

		10


100.00

		

		

		

		

		4.00



		

		

		

		

		

		

		

		

		Overall Average

		3.98





Part II Unit Operations

		Criteria

		Totally agree


4

		Agree


         3

		Neutral


          2

		Disagree


          1

		Totally Disagree


0

		Average score



		1. The program promotes individualized academic counseling 

		9


90.00

		1


10.00

		

		

		

		3.90



		2. Teaching practice is a source of individualized supervision 

		10


100.00

		

		

		

		

		4.00



		3. The programme provides guidance on career development after the programme

		9


90.00

		1


10.00

		

		

		

		3.90



		4. The faculty is knowledgeable, supportive of students and responsive to our needs

		10


100.00

		

		

		

		

		4.00



		5. The program prepares the teacher candidate to pass the PCMAS

		10


100.00

		

		

		

		

		4.00



		6. The program guides teacher candidates through the teacher certification process

		10


100.00

		

		

		

		

		4.00



		7. The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance. 

		10


100.00

		

		

		

		

		4.00



		Average Score

		3.97





Analysis Part I


Program data


A 100% of candidates agreed to all the criteria evaluated related to the impact of the program. The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects that the candidates taught and allowed them to develop the pedagogical and professional skills of a teacher in training. Candidates expressed that the content of the program facilitated work with diverse populations, problem solving, planning and how to perform in the classroom among other tasks.

Part II


Unit Operations

Regard to the satisfaction of teacher candidates with the unit's operations, 100% responded to agreeing with the criteria assessed. Educational clinical experiences are supervised individually, the faculty is knowledgeable and supportive, prepared for PCMAS, are oriented on how to certify as teachers and how to make your professional portfolio.

Corrective measures

Part 1


Program data

  • Offer more support in daily planning and technology use.


Part II


Unit Operations


• Provide more follow-up in the fulfillment of counseling and guidance on the development of races once they complete the BA.

SURVEY ADMINISTERED TO TEACHER CANDIDATES IN CLINICAL EDUCATIONAL EXPERIENCES


Elementary Education Program


January - May -2018

N=14

		Criteria:

		InTASC

		DEPR

		EPP


(TCP)

		Strongly agree

4




		Agree

3

		Neutral


2

		Disagree      


1

		Strongly disagree

0

		Average Score



		PART I. PROGRAM DATA

		



		1.The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice.

		4, 5

		2

		1

		12


85.71

		2


14.28

		

		

		

		3.85



		2.The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training. 

		4, 5

		2

		1

		11


78.57

		3


21.42

		

		

		

		3.78



		3.The content of the courses has allowed for the development and critical understanding of how to work with diverse populations and problem solving.

		3, 4, 5

		1, 2, 5

		3

		11


78.57

		3


21.42

		

		

		

		3.78



		4. The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning:

		7

		1, 2, 4

		1

		11


78.57

		3


21.42

		

		

		

		3.78



		a. Physics (psychomotor part)

		

		

		

		10


71.42

		3


21.42

		1


07.14

		

		

		3.64



		b. Intellectual (cognitive part)

		

		

		

		11


78.57

		3


21.42

		

		

		

		3.78



		c. Emotional (emotional part)

		

		

		

		10


71.42

		3


21.42

		1


07.14

		

		

		3.64



		d. Special needs, because I understand that every child can learn.

		

		e. 

		f. 

		10


71.42

		4

		

		

		

		3.71



		5.The teacher candidate has been prepared in the daily planning by contemplating the strengths and weaknesses of the students.

		7

		4




		1

		11


78.57

		2


14.28

		1


07.14

		

		

		3.71



		6.Pre-practice teaching courses have facilitated the development of clinical experiences to work with students in the real classroom setting. 

		8

		3

		1

		11


78.57

		2


14.28

		1


07.14

		

		

		3.71



		7.The program has prepared me to use a variety of strategies that promote learning for the regular population and children with special needs.

		8

		3

		8

		11


78.57

		3


21.42

		

		

		

		3.78



		8.The content of the courses has allowed me to develop the skills to carry out the assessment of learning with different evaluation techniques. 

		6

		6

		10

		11


78.57

		3


21.42

		

		

		

		3.78



		9. understand that I have the knowledge, skills and disposition to manage the discipline in a diverse classroom.

		4, 5

		2, 3,4

		1

		11


78.57

		3


21.42

		

		

		

		3.78



		10.The program promotes the leadership and professionalism of teachers-in-training by developing activities with students at the K-3 and 4-6 levels

		9, 10

		7

		5




		12


85.71

		1


07.14

		1


07.14

		

		

		3.78





		11.The program provides the tools for the development of oral and written communication skills in your courses.

		9

		8

		6

		13


92.85

		1


07.14

		

		

		

		3.92



		12.The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

		1, 2, 8

		2, 3, 4, 5

		1, 8

		11


78.57

		3


21.42

		

		

		

		3.78



		13. The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. 

		8

		7

		2

		12


85.71

		2


14.28

		

		

		

		3.85



		14.It is understood that the elementary education program prepares the teacher candidate to perform effectively in the classroom and thus address the diversity of students in the actual classroom setting.

		2

		4, 5,

		4, 8 

		11


78.57

		3


21.42

		

		

		

		3.78



		15. The program promotes attention to diverse populations.

		2

		5

		4, 8

		11


78.57

		3


21.42

		

		

		

		3.78



		

		

		

		

		

		

		

		

		Overall Average

		3.37



		PART II. UNIT OPERATIONS

		



		16.The program promotes individualized academic counseling 

		10


71.42

		3


21.42

		

		1


07.14

		

		3.57



		17. Teaching practice is a source of individualized supervision 

		11


78.57

		3


21.42

		

		

		

		3.78



		18.The programme provides guidance on career development after the programme

		7


50.00

		4


28.57

		2


14.28

		1


07.14

		

		3.21



		19.The faculty is knowledgeable, supportive of students and responsive to our needs

		11


78.57

		2


14.28

		

		1


07.14

		

		3.64



		20.The program prepares the teacher candidate to pass the PCMAS

		8


57.14

		4


28.57

		2


14.28

		

		

		3.42



		21.The program guides teacher candidates through the teacher certification process

		8


57.14

		4


28.57

		1


07.14

		1


07.14

		

		3.35



		22.The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance. 

		10


71.42

		3


21.42

		1


07.14

		

		

		3.64



		

		

		

		

		

		Overall Average

		3.51





		Program Data 3.37

		Unit Operaction 3.51

		Overall  3.44





Analysis


Part 1


Program data


With regard to the knowledge acquired by the teacher candidates to practice in the classroom, more than 92.00 percent indicated that they agreed with all the criteria evaluated. Among the criteria where 100 percent of the teacher candidates indicated agreement were The program provides tools for the development of oral and written communication skills in their courses. The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice. And the program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. No candidate indicated disagreement with any of the criteria. 7.14 percent chose the neutral scale on five of the criteria. These included related knowledge for planning activities that respond to their physical (psychomotor) and emotional (affective) needs.  It follows that 7.14 percent of the candidates do not feel confident about their planning skills.


In summary, the final average of the table is 3.37. This average shows that the Elementary Education Program teacher candidates who answered the questionnaire agree that they felt prepared to practice in the classroom during the period of clinical experiences.


Part 2


Unit Operation


With regard to the level of agreement of teacher candidates on the operation of the unit's operations, more than 85 percent indicated agreement with all the criteria evaluated. The criteria where 100.00 percent of teacher candidates indicated agreement are found: The teaching practice is a source of individualized supervision, the faculty is knowledgeable, supportive of students and responsive to our needs, and the program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his or her professional performance.  7.14 percent of candidates indicated that they disagreed with four of the seven criteria assessed.  Among these: the program promotes individualized academic counseling and the program provides guidance on career development upon completion of the program. There are four criteria on the neutral scale. Among these, The program provides guidance on career development upon completion of the program (14.28), and The program provides guidance to teacher candidates on the teacher certification process (7.14).


In summary, the final average in the table is 3.51. This average shows that the Elementary Education Program teacher candidates who responded to the questionnaire agree with the operation of the unit.

Corrective measures


Part 1


Program data


- To support in the courses the writing of plans with activities that respond to the needs of the students in the psychomotor, cognitive and affective areas.


- Incorporate examples of plans with activities that respond to the needs of students in the psychomotor, cognitive and affective areas in the workshops offered at the beginning of the clinical experiences. 


- Offer workshops on how to promote the leadership and professionalism of teachers-in-training by developing activities with students in levels K-3 and 4-6.

Part 2

Unit operation

- Place more emphasis on teacher candidates attending academic counseling and review for the Teacher Certification Test.


- Offer talks on the teacher certification process.


EEP Exit Survey
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SURVEY ADMINISTERED TO TEACHER CANDIDATES IN CLINICAL EDUCATIONAL EXPERIENCES


Physical Education Program


January - May -2020


Purpose:


This questionnaire was designed to measure how prepared candidates for elementary and physical education programs feel about the knowledge they have acquired to practice in the classroom. The criteria assessed are aligned with the competencies that the candidate should possess upon completion of the program requirements.


The second part of this questionnaire is aimed at measuring the level of satisfaction of teacher candidates with the operations of the unit.


The data will be used to improve the unit's teacher preparation programs.


Instructions:


Read each premise carefully and make an X on the number that corresponds to the scale that best describes your perception.


Mark with an X the program to which you belong. You will not identify yourself personally in any of the parts, it is confidential. 


Scale:  (4) = Strongly agree (3) = Agree (2) = Neutral (1) = Disagree (0) Strongly disagree

		Criteria:

		InTASC

		DEPR

		EPP


(TCP)

		Strongly agree

4




		Agree

3

		Neutral


2

		Disagree      


1

		Strongly disagree

0

		Average Score



		Part I. Program Data

		



		1.The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice.

		4, 5

		2

		1

		11


(55%)

		6


(45%)

		

		

		

		3.65



		2.The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training. 

		4, 5

		2

		1

		12


(71%)

		4


(24%)

		1


(6%)

		

		

		3.65



		3.The content of the courses has allowed for the development and critical understanding of how to work with diverse populations and problem solving.

		3, 4, 5

		1, 2, 5

		3

		9


(53%)

		6


(45%)

		2


(12%)

		

		

		3.41



		4. The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning:

		7

		1, 2, 4

		1

		12


(71%)

		4


(24%)

		1


(6%)

		

		

		3.65



		a. Physics (psychomotor part)

		

		

		

		12


(71%)

		5


(29%)

		

		

		

		3.71



		b. Intellectual (cognitive part)

		

		

		

		10


(59%)

		6


(45%)

		1


(6%)

		

		

		3.53



		c. Emotional (emotional part)

		

		

		

		7


(41%)

		7


(41%)

		3


(18%)

		

		

		3.24



		d. Special needs, because I understand that every child can learn.

		

		e. 

		f. 

		11


(55%)

		5


(29%)

		1


(6%)

		

		

		3.59



		5.The teacher candidate has been prepared in the daily planning by contemplating the strengths and weaknesses of the students.

		7

		4




		1

		12


(71%)

		5


(29%)

		

		

		

		3.71



		6.Pre-practice teaching courses have facilitated the development of clinical experiences to work with students in the real classroom setting. 

		8

		3

		1

		9


(53%)

		7


(41%)

		

		1


(6%)

		

		3.41



		7.The program has prepared me to use a variety of strategies that promote learning for the regular population and children with special needs.

		8

		3

		8

		10


(59%)

		7


(41%)

		

		

		

		3.59



		8.The content of the courses has allowed me to develop the skills to carry out the assessment of learning with different evaluation techniques. 

		6

		6

		10

		7


(41%)

		4


(24%)

		6


(45%)

		

		

		3.06



		9. understand that I have the knowledge, skills and disposition to manage the discipline in a diverse classroom.

		4, 5

		2, 3,4

		1

		13


(76%)

		4


(24%)

		

		

		

		3.76



		10.The program promotes the leadership and professionalism of teachers-in-training by developing activities with students at the K-3 and 4-6 levels

		9, 10

		7

		5




		10


(59%)

		7


(41%)

		

		

		

		3.59



		11.The program provides the tools for the development of oral and written communication skills in your courses.

		9

		8

		6

		13


(76%)

		3


(17%)

		1


(6%)

		

		

		2.94



		12.The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

		1, 2, 8

		2, 3, 4, 5

		1, 8

		10


(59%)

		6


(47%)

		1


(6%)

		

		

		3.53



		13. The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. 

		8

		7

		2

		8


(47%)

		6


(35%)

		2


(12%)

		1


(6%)

		

		3.24



		14.It is understood that the elementary education program prepares the teacher candidate to perform effectively in the classroom and thus address the diversity of students in the actual classroom setting.

		2

		4, 5,

		4, 8 

		10


(59%)

		7


(41%)

		

		

		

		3.59



		15. The program promotes attention to diverse populations.

		2

		5

		4, 8

		13


(76%)

		4


(24%)

		

		

		

		3.76



		Part II Unit Opertaions

		



		16.The program promotes individualized academic counseling 

		12

		1

		1

		3

		

		3.29



		17. Teaching practice is a source of individualized supervision 

		15

		

		2

		

		

		3.76



		18.The programme provides guidance on career development after the programme

		7

		4

		6

		

		

		3.06



		19.The faculty is knowledgeable, supportive of students and responsive to our needs

		12

		5

		

		

		

		3.71



		20.The program prepares the teacher candidate to pass the PCMAS

		10

		3

		4

		

		

		3.35



		21.The program guides teacher candidates through the teacher certification process

		10

		3

		4

		

		

		3.35



		22.The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance. 

		13

		4

		

		

		

		3.76





		Program Data  3.51

		Unit Operations 3.43

		Overall  3.50





Findings

           Generally speaking, the teacher candidates of the teacher preparation program specializing in physical education for the elementary level are satisfied (3.50) Some strengths identified by teacher candidates is that the program promotes attention to diverse populations, which facilitates the development of a professional portfolio, which allows the candidate to reflect on his professional executions , which developed in them the knowledge, dexterity and arrangements to manage discipline in a diverse classroom, which prepared them in such a way that it can be effectively performed in the classroom and thus attend to the diversity of students that it has in the real stage of the classroom. On the other hand, there is a lower level of satisfaction in terms of the development of oral and written communication skills (2.94), the development skills to carry out the evaluation of learning with different evaluation techniques was the least (3.06), promoting knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning , as well as incorporating activities in the planning that respond to the affective dimensions (3.24).


          As for the unit the candidates are very satisfied with the individualized help while carrying out their teaching practice (3.76) as well, consider that faculty members are knowledgeable, supportive and attentive to meet their needs (3.71), while considering that the program guides them very little on careers once they finish their degree (3.06), the promotion of academic counseling (3.29) and preparing them for the teacher certification test (3.35)

Corrective Actions:

 Discuss the findings with the faculty and establish an action plan to address the identified needs.

SURVEY ADMINISTERED TO TEACHER CANDIDATES IN CLINICAL EDUCATIONAL EXPERIENCES


Physical Education Program


January - May -2018


N = 6   

		Criterio evaluado:

		InTASC

		DEPR

		EPP


(TCP)

		Totalmente de acuerdo


4




		De acuerdo


3

		Neutral


2

		En desacuerdo      


1

		Totalmente


de acuerdo


0

		Average Score



		DATOS DEL PROGRAMA

		



		1.The content of the courses has facilitated the broad development of pedagogical knowledge in the subjects I teach in teaching practice.

		4, 5

		2

		1

		5


(83%)

		1


(17%)

		

		

		

		3.83



		2.The content of the courses has facilitated the broad development of pedagogical and professional skills of a teacher-in-training. 

		4, 5

		2

		1

		4


(67%)

		2


(33%)

		

		

		

		3.66



		3.The content of the courses has allowed for the development and critical understanding of how to work with diverse populations and problem solving.

		3, 4, 5

		1, 2, 5

		3

		5


(83%)

		1


(17%)

		

		

		

		3.83



		4. The knowledge developed through the courses guides the teacher candidate to understand child development and incorporate activities that respond to child needs into planning:

		7

		1, 2, 4

		1

		5


(83%)

		1


(17%)

		

		

		

		3.83



		g. Physics (psychomotor part)

		

		

		

		4


(67%)

		2


(33%)

		

		

		

		3.66



		h. Intellectual (cognitive part)

		

		

		

		3


(50%)

		3


(50%)

		

		

		

		3.50



		i. Emotional (emotional part)

		

		

		

		3


(50%)

		3


(50%)

		

		

		

		3.50



		j. Special needs, because I understand that every child can learn.

		

		k. 

		l. 

		5


(83%)

		

		1


(17%)

		

		

		3.66



		5.The teacher candidate has been prepared in the daily planning by contemplating the strengths and weaknesses of the students.

		7

		4




		1

		3


(50%)

		2


(33%)

		1


(17%)

		

		

		3.00



		6.Pre-practice teaching courses have facilitated the development of clinical experiences to work with students in the real classroom setting. 

		8

		3

		1

		4


(67%)

		2


(33%)

		

		

		

		3.66



		7.The program has prepared me to use a variety of strategies that promote learning for the regular population and children with special needs.

		8

		3

		8

		4


(67%)

		1


(17%)

		1


(17%)

		

		

		3.50



		8.The content of the courses has allowed me to develop the skills to carry out the assessment of learning with different evaluation techniques. 

		6

		6

		10

		4


(67%)

		1


(17%)

		

		1


(17%)

		

		3.33



		9. understand that I have the knowledge, skills and disposition to manage the discipline in a diverse classroom.

		4, 5

		2, 3,4

		1

		6


(100%)

		

		

		

		

		4.00



		10.The program promotes the leadership and professionalism of teachers-in-training by developing activities with students at the K-3 and 4-6 levels

		9, 10

		7

		5




		5


(83%)

		1


(17%)

		

		

		

		3.83



		11.The program provides the tools for the development of oral and written communication skills in your courses.

		9

		8

		6

		5


(83%)

		1


(17%)

		

		

		

		3.83



		12.The curriculum promotes creative teaching strategies and non-traditional styles for working with clinical experiences and teaching practice.

		1, 2, 8

		2, 3, 4, 5

		1, 8

		2


(33%)

		4


67%)

		

		

		

		3.33



		13. The program promotes knowledge and experiences of integration, use and management of high and low technology as a means of teaching and learning. 

		8

		7

		2

		3


(50%)

		3


(50%)

		

		

		

		3.50



		14.It is understood that the elementary education program prepares the teacher candidate to perform effectively in the classroom and thus address the diversity of students in the actual classroom setting.

		2

		4, 5,

		4, 8 

		5


(83%)

		1


(17%)

		

		

		

		3.83



		15. The program promotes attention to diverse populations.

		2

		5

		4, 8

		5


(83%)

		1


(17%)

		

		

		

		3.83



		Part II Unit Operations

		



		16.The program promotes individualized academic counseling 

		3


(50%)

		3


(50%)

		

		

		

		3.50



		17. Teaching practice is a source of individualized supervision 

		5


(83%)

		1


(17%)

		

		

		

		3.83



		18.The programme provides guidance on career development after the programme

		3


(50%)

		1


(17%)

		1


(17%)

		1


(17%)

		

		3.00



		19.The faculty is knowledgeable, supportive of students and responsive to our needs

		3


(50%)

		1


(17%)

		2


(33%)

		

		

		3.16



		20.The program prepares the teacher candidate to pass the PCMAS

		1


(17%)

		4


(67%)

		1


(17%)

		

		

		3.66



		21.The program guides teacher candidates through the teacher certification process

		3


(50%)

		1


(17%)

		2


(33%)

		

		

		3.16



		22.The program facilitates the development of a professional portfolio that allows the teacher candidate to reflect on his/her professional performance. 

		5


(83%)

		1


(17%)

		

		

		

		3.83





		Program data 3.60

		Unit Operations3.44

		Overall   3.52





Findings

             Generally speaking, the teacher candidates of the teacher preparation program specializing in physical education for the elementary level are satisfied (3.52) Some strengths identified by teacher candidates is that the program promotes attention to diverse populations, which facilitates the development of a professional portfolio, which allows the teacher candidate to reflect on his professional executions , which developed in them the knowledge, dexterity and arrangements to manage discipline in a diverse classroom, which prepared them in such a way that it can be effectively performed in the classroom and thus attend to the diversity of students that it has in the real stage of the classroom. On the other hand, there is a lower level of satisfaction in terms of development skills to carry out planning, learning appraisal and creative strategies of non-traditional teaching.


          As for the unit the candidates are very satisfied with the individualized help while carrying out their teaching practice (3.83) as well, consider that faculty members are knowledgeable, supportive and attentive to meet their needs (3.16), while they consider that the program guides them very little on careers once they finish their degree (3.00), the promotion of academic counseling (3.50) and preparing them for the teacher certification test (3.66). The areas to be strengthened are: the program's guidance on future careers, meeting the needs of candidates and guidance on PCMAS.


94% agree or according to the functionality of the program and the unit.


PEEL Exit Survey




EDIFICIO ALA O ÁREA


NORTE AC-101 SALÓN 101 Educación*


NORTE AC-102 SALÓN 102 Educación


NORTE AC-103 SALÓN 103 Español


NORTE AC-104 SALÓN 104 Español


NORTE AC-105 SALÓN 105 Español


NORTE AC-106 SALÓN 106 Administración de Empresas


NORTE AC-107 SALÓN 107 Humanidades


NORTE AC-108 SALÓN 108 Humanidades


NORTE AC-109 SALÓN 109 Administración de Empresas


NORTE AC-110 SALÓN 110 Comunicación Tele-Radial


NORTE AC-111 SALÓN 111 Biología


NORTE AC-112 SALÓN 112 Química


NORTE AC-113 SALÓN 113 Biología


NORTE AC-114 SALÓN 114 Química


NORTE AC-115 SALÓN 115 Biología


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO


Universidad de Puerto Rico en Arecibo


Decanato de Asuntos Académicos


Inventario de Instalaciones Físicas


(Edificios de Académicos)


 PRIMER NIVEL


I. Salones de Cátedra


CLASIFICACIÓN DEL EDIFICIO







EDIFICIO ALA O ÁREA


NORTE AC-201 SALÓN 201 Inglés


NORTE AC-202 SALÓN 202 Inglés


NORTE AC-203 SALÓN 203 Inglés


NORTE AC-204 SALÓN 204 Inglés


NORTE AC-205 SALÓN 205 Matemáticas


NORTE AC-206 SALÓN 206 Administración de Empresas


NORTE AC-207 SALÓN 207 Ciencias Sociales


NORTE AC-208 SALÓN 208 Ciencias Sociales


NORTE AC-209 SALÓN 209 Ciencias Sociales


NORTE AC-210 SALÓN 210 Ciencias Sociales


NORTE AC-211 SALÓN 211 Español


NORTE AC-212 SALÓN 212 Matemáticas


NORTE AC-213 SALÓN 213 Educación


NORTE AC-214 SALÓN 214 Matemáticas


NORTE AC-215 SALÓN 215 Educación


CENTRAL AC-219 SALÓN 219 Sistemas de Oficina


CENTRAL AC-220 SALÓN 220 Sistemas de Oficina


SUR AC-232 SALÓN 232 Ciencias de Computadora


SUR AC-233-A SALÓN 233 A Ciencias de Computadora


NORTE AC-302 SALÓN 302 Humanidades


NORTE AC-304 SALÓN 304 Administración de Empresas


ENFERMERÍA E-102 SALÓN E 102 Administración de Empresas


ENFERMERÍA E-104 SALÓN E 104 Comunicación Tele-Radial


ENFERMERÍA E-106 SALÓN E 106 Enfermería


ENFERMERÍA E-107 SALÓN E 107 Enfermería


ENFERMERÍA E-109 SALÓN E 109 Enfermería


*Compartido con Comunicación Tele-Radial


Inventario de Instalaciones Físicas


(Edificios de Académicos)


CLASIFICACIÓN DEL EDIFICIO
DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO


TERCER NIVEL


EDIFICIO ENFERMERIA


SEGUNDO NIVEL







EDIFICIO ALA O ÁREA


PRIMER NIVEL ADMINISTRACIÓN A-121 Multimedios Comunicación Tele-Radial


CENTRAL AC-217 Desarrollo de Destrezas Sistemas de Oficina


CENTRAL AC-218 Desarrollo de Destrezas Sistemas de Oficina


OESTE AC-225 Desarrollo de Destrezas Sistemas de Oficina


SUR AC-233-B Computadoras Ciencias de Computadora


SUR AC-231 Laboratorio de Idiomas Inglés


CENTRAL AC-306 Redacción Español e Inglés Inglés


OESTE AC-308 Computadoras de DECEP DECEP


SUR AC-331-B Computadora de ADEM Administración de Empresas


SUR AC-331-A Computadoras CISO Ciencias Sociales


EDIFICIO ALA O ÁREA


SUR AC-141 Química General Física y Química


SUR AC-143 Química Orgánica Física y Química


SUR AC-144
Análisis Instrumental e 


Investigación
Física y Química


SUR AC-145 Química Analítica Física y Química


Inventario de Instalaciones Físicas


(Edificios de Académicos)


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO


DENOMINACIÓN NOMBRE/DESCRIPCIÓN


PRIMER NIVEL


LABORATORIOS DE ENSEÑANZA EN CIENCIA Y TECNOLOGÍA


CLASIFICACIÓN DEL EDIFICIO
DEPARTAMENTO ASIGNADO


II. Laboratorios


LABORATORIOS DE ENSEÑANZA EN COMPUTADORA


CLASIFICACIÓN DEL EDIFICIO


SEGUNDO NIVEL







EDIFICIO ALA O ÁREA


SUR AC-235
Control Ambiental con 


Computadoras 
Física y Química


SUR AC-236 Investigación en Química Física y Química


SUR AC-237 Operaciones Unitarias Física y Química


SUR AC-238 Astronomía Física y Química


SUR AC-246
Micro de Agua, Bacteriología, 


Microbiana y Parasitología
Biología


SUR AC-247 Cultivo Celular Biología


SUR AC-248
Ciencia Integrada, Bacteriología y 


Micología
Biología


SUR AC-249 Biología General Biología


OESTE AC-309-A  Ingeniería y Gráfica Física y Química


SUR AC-332 Física Física y Química


SUR AC-333 Anatomía Física y Química


ENFERMERÍA    E-110 Tecnología Veterinaria Biología


Inventario de Instalaciones Físicas


(Edificios de Académicos)


SEGUNDO NIVEL


TERCER NIVEL


LABORATORIOS DE ENSEÑANZA EN CIENCIA Y TECNOLOGÍA


CLASIFICACIÓN DEL EDIFICIO
DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO







ADMINISTRACIÓN A-103 Estudio TV-C Comunicación Tele-Radial


ADMINISTRACIÓN A-103-A Estudio TV-C Audio para Medios Comunicación Tele-Radial


ADMINISTRACIÓN A-104 Estudio TV-B Comunicación Tele-Radial


ADMINISTRACIÓN A-104-C
Cabina Estudio TV-B (segundo 


piso)
Comunicación Tele-Radial


ADMINISTRACIÓN A-105-A Estudio TV-A Comunicación Tele-Radial


ADMINISTRACIÓN A-105-B Cabinas de Edición Comunicación Tele-Radial


ADMINISTRACIÓN A-105-C Cabinas de Edición Comunicación Tele-Radial


ADMINISTRACIÓN A-105-D Cabinas de Edición Comunicación Tele-Radial


ADMINISTRACIÓN A-105-E Cabinas de Edición Comunicación Tele-Radial


ADMINISTRACIÓN A-105-F Cabinas de Edición Comunicación Tele-Radial


ADMINISTRACIÓN A-106 Sala TV Comunicación Tele-Radial


ADMINISTRACIÓN A-107 Salón de Artes Humanidades


ADMINISTRACIÓN AC-117
Laboratorios de Fotografía y 


Radio
Comunicación Tele-Radial


NORTE AC-117-A Estudio de Radio Comunicación Tele-Radial


NORTE AC-117-B Laboratorio de Fotografía Comunicación Tele-Radial


NORTE AC-117-C Área de Revelado Comunicación Tele-Radial


NORTE AC-117-D Estudio fotográfico Comunicación Tele-Radial


NORTE AC-117-E Área de Revelado Comunicación Tele-Radial


NORTE AC-117-F Área de Revelado Comunicación Tele-Radial


NORTE AC-117-G Estudio de Radio Comunicación Tele-Radial


NORTE AC-117-H Estudio 1 Comunicación Tele-Radial


Inventario de Instalaciones Físicas


(Edificios de Académicos)


PRIMER NIVEL


LABORATORIOS DE ENSEÑANZA-PRÁCTICA


CLASIFICACIÓN DEL EDIFICIO


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO
EDIFICIO ALA O ÁREA







NORTE AC-117-I Estudio 2 Comunicación Tele-Radial


NORTE AC-117-J Estudio 3 Comunicación Tele-Radial


TERCER NIVEL CENTRAL AC-301 Salón de práctica de Educación Educación


ENFERMERÍA E-103-A
Laboratorio de destrezas de 


Enfermería 
Enfermería


ENFERMERÍA E-103-B
Laboratorio de destrezas de 


Enfermería 
Enfermería


ENFERMERÍA E-108-A
Laboratorio de destrezas de 


Enfermería 
Enfermería


ENFERMERÍA E-108-B
Laboratorio de destrezas de 


Enfermería 
Enfermería


SEGUNDO NIVEL
EDIFICIO DE TECNOLOGÍA 


INSTRUCCIONAL
TI-230 CeDATA


Centro de Desarrollo y  Apoyo 


Tecnológico Académico (CDATA)


OESTE AC-307-A Computadoras Centro de Tecnologías de Información


OESTE AC-307-B Computadoras Centro de Tecnologías de Información


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO
EDIFICIO ALA O ÁREA


TERCEL NIVEL


EDIFICIO ENFERMERÍA


LABORATORIOS DE COMPUTADORAS DE USO GENERAL


CLASIFICACIÓN DEL EDIFICIO


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO
EDIFICIO ALA O ÁREA


PRIMER NIVEL


Inventario de Instalaciones Físicas


(Edificios de Académicos)


LABORATORIOS DE ENSEÑANZA-PRÁCTICA


CLASIFICACIÓN DEL EDIFICIO







ADMINISTRACIÓN A-200 Teatro
Oficina de Actividades Sociales y 


Culturales


ADMINISTRACIÓN A-220 Auditorio B Administración de Empresas*


PRIMER NIVEL ENFERMERÍA E-105 Auditorio de Enfermería Enfermería


Tecnología 


Instruccionales 


(Segundo Nivel)


Central TI-231 Salón de  Tutorías
Centro de  Apoyo y  Desarrollo  


Académico (CADA)


Tecnología 


Instruccionales 


(Segundo Nivel)


Central TI-232
Laboratorio  de Educación a 


Distancia


Centro de  Apoyo y  Desarrollo  


Académico (CADA)


Inventario de Instalaciones Físicas


(Edificios de Académicos)


IV. Tutorías y Educación a Distancia


*Compartido con Comunicación Tele-Radial


III. Salas de Conferencias


 Tutorías y Educación a Distancia


CLASIFICACIÓN DEL EDIFICIO


DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO
EDIFICIO ALA O ÁREA


CLASIFICACIÓN DEL EDIFICIO


EDIFICIO 
DENOMINACIÓN NOMBRE/DESCRIPCIÓN DEPARTAMENTO ASIGNADO


ALA O ÁREA


TEATRO, AUDITORIOS Y SALAS DE CONFERENCIAS


SEGUNDO NIVEL









UPRA Academic Facilities


Educación

		Año Fiscal:  2019-2020								Fecha:  07/01/2019

		Batch Reference:  EVP-PRO-07012019-ORIGINAL								Periodo:  JUL-19

		DISTRIBUCIÓN DE PRESUPUESTO ORIGINAL

		División o Facultad:  ASUNTOS ACADÉMICOS                                         Departamento u Oficina:  EDUCACIÓN

		Cuenta de UFIS:  84110.157.000.XXXX.110.000000000000.20

		DESGLOSE POR CÓDIGO DE GASTO



				CÓDIGO        UFIS				DESCRIPCIÓN				CANTIDAD

				5021				Sueldos Personal Docente				$   353,544

				5025				Sueldos Per. Doc. Contrato				$   43,434

				5045				Compensaciones Docentes

				5061				Bonificacion por Funciones Admvas-Pers Docente				$   9,256

				5101				Sueldos Personal No Docente				$   17,880

				5105				Sueldo Personal No Docente Contrato				$   13,876

				5164				Bono de Navidad				$   4,800

				5221				Seguro Social				$   27,453

				5222				Medicare				$   6,420

				5245				Fondo Seguro del Estado				$   6,420

				5261				Aportación Patronal Sistema de Retiro Empleados UPR				$   55,465

				5263				Aportación Patronal Seguro Médico a Empleados				$   37,800

				5347				Mejoramiento Profesional

				6021				Materiales de Oficina / Educativos				$   800

				6321				Impresos, Reproducción y Encuadernación



								TOTAL ASIGNADO				$   577,149

		Comentarios:

		Materiales de Oficina y/o Educativos $800



		Recomendado por:



		                   Eileen A. Vega Pérez                                                                                                                     12/ agosto /2019

		                 Directora Interina Oficina de Presupuesto                                                                                             Fecha

		Aprobado por: 

		  La Junta de Gobierno de la Universidad de Puerto Rico en la Certificación Núm. 128 2018-2019

		  La Junta Administrativa de la Universidad de Puerto Rico en Arecibo en la Certificación Núm. 1 2019-2020

		Nota: Partidas de Contrato docentes a tiempo parcial y tiempo completo, asi como las compensaciones adicionales se encuentran en la cuenta 84110 357 000 xxxx 110 0 20. De esta cuenta se transferirán los fondos en acorde con el gasto para las mensionadas contrataciones.









Educación Física

		Año Fiscal:  2019-2020								Fecha:  07/01/2019

		Batch Reference:  EVP-PRO-07012019-ORIGINAL								Periodo:  JUL-19

		DISTRIBUCIÓN DE PRESUPUESTO ORIGINAL

		División o Facultad:  ASUNTOS ACADÉMICOS         Departamento u Oficina:  EDUCACIÓN FÍSICA ELEMENTAL

		Cuenta de UFIS:  84110.159.000.XXXX.110.000000000000.20

		DESGLOSE POR CÓDIGO DE GASTO



				CÓDIGO        HRS - UFIS				DESCRIPCIÓN				CANTIDAD

				5021				Sueldos Personal Docente				$   192,012

				5025				Sueldos Per. Doc. Contrato

				5045				Compensaciones Docentes

				5164				Bono de Navidad				$   1,800

				5221				Seguro Social				$   12,016

				5222				Medicare				$   2,810

				5245				Fondo Seguro del Estado				$   2,810

				5261				Aportación Patronal Sistema de Retiro Empleados UPR				$   27,976

				5263				Aportación Patronal Seguro Médico a Empleados				$   16,200

				6021				Materiales de Oficina / Educativos				$   400



								TOTAL ASIGNADO				$   256,025

		Comentarios:

		Materiales de Oficina y/o Educativos $400



		Recomendado por:



		                   Eileen A. Vega Pérez                                                                                                                     12/ agosto /2019

		                 Directora Interina Oficina de Presupuesto                                                                                             Fecha

		Aprobado por: 

		  La Junta de Gobierno de la Universidad de Puerto Rico en la Certificación Núm. 128 2018-2019

		  La Junta Administrativa de la Universidad de Puerto Rico en Arecibo en la Certificación Núm. 1 2019-2020

		Nota: Partidas de Contrato docentes a tiempo parcial y tiempo completo, asi como las compensaciones adicionales se encuentran en la cuenta 84110 357 000 xxxx 110 0 20. De esta cuenta se transferirán los fondos en acorde con el gasto para las mensionadas contrataciones.











EPP Fiscal Support




UPR ARECIBO
PRESUPUESTO OPERACIONAL


AÑO FISCAL 2019-2020







Certificación #128   2018-2019


De la Junta de Gobierno de la UPR


Aprueba el Presupuesto de la Universidad de Puerto Rico 


para el Año Fiscal 2019-2020


$804,663,724.00 


Presupuesto para gastos operacionales, con cargo al Fondo General de la UPR


2
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Fuentes de Ingresos Año Fiscal 2019-2020


Fórmula Financiamiento UPR, Ley Núm. 2 de 1966 501,101,000.00$               


Ley 36-2005 Juegos de Azar 66,278,000.00                   


Ingresos Propios UPR 237,284,724.00                 


Total de Ingresos Fondo General 804,663,724.00$               


Fuentes de Ingresos 2019-2020







La preparación del presupuesto operacional fue guiado por las 


siguientes premisas: 


A. Cumplir con la Misión de la UPR y su Plan Estratégico 2017-2022, 


salvaguardando la prestación del servicio esencial que brinda la 


Universidad de proveer educación de calidad y que la misma sea 


accesible para la ciudadanía. 


B. Mantener el apoyo académico y financiero a los estudiantes. 


C. Mantener el crecimiento de la actividad de investigación académica, 


poniendo énfasis en aquella que genera fondos externos. 


D. Continuar en todas las unidades con el proceso de la evaluación 


interna de las operaciones para mejorar la eficiencia en la utilización de 


los fondos públicos. 
4
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1.


2.


• Disposiciones
Reglamentarias


Importantes
7/25
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3.


4.
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5.


6.
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7.
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Nota: 
Por cientos de la 


Gráfica de la 
certificación #128, 
están incorrectos


• Distribución OCP 2019-2020
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• Nota:


• No incluye Fondos
para Cuota de 


Laboratorio







UPR ARECIBO 


PRESUPUESTO OPERACIONAL APROBADO


POR LA JUNTA DE GOBIERNO


AÑO FISCAL 2019-2020


$27,618,814.00


-6.92%


(-$2,051,215.00)
12







DISMINUCIÓN TOTAL 


AL PRESUPUESTO OPERACIONAL 2019-2020
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Fondos Restrictos Aportación Patronal Retiro 573,607.00$       


Fondos Restrictos Aportación Patronal Plan Médico 59,400.00           


Fondos Cuota de Tecnología 184,614.00         


Total Fondos Restrictos 817,621.00$       


Recorte Presupuestario Certificación #128 2,051,215.00      


Recorte Total al Presupuesto Operacional 2019-20 2,868,836.00$    


9.67%







Distribución UPR Arecibo 
Presupuesto Operacional 2019-2020
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NÓMINA
67%


APORTACIONES 
PATRONALES 


24%


OTROS GASTOS 
INSTITUCIONALES 


5%


P


SERVICIOS 
PÚBLICOS 4%


NÓMINA DE LOS EMPLEADOS PERMANENTES $22,531,889.00 = 82%







Detalle del Presupuesto Operacional Preliminar
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Nómina


Personal Docente - Sueldos y Compensaciones 12,507,545.00$ 


Personal No Docente - Regular y Contratos 5,854,480.00     


Beneficios - Bono de Navidad y otros 280,800.00        


Total 18,642,825.00$ 


Aportaciones Patronales


Aportes Patronales (seguro social, medicare, FSE) 1,684,730.00$   


Sistema de Retiro - UPR 2,994,780.00     


Plan Servicios Médicos y Farmacia 1,863,000.00     


Total 6,542,510.00$   


DETALLE DEL PRESUPUESTO OPERACIONAL
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Facilidades y Pagos por Servicios Públicos


Electricidad 937,000.00$      


Agua y Alcantarrillado 173,000.00        


Combustible 20,000.00          


Servicio de Telefonía y Comunicación 22,000.00          


Total 1,152,000.00$   


Otros Gastos Institucionales


Total (ver detalle en gráfica) 1,281,479.00$   







Otros Gastos Institucionales $1,281,479.00
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$24,000.00 


$43,000.00 


$33,000.00 


$184,614.00 


$90,000.00 


$83,900.00 


$89,000.00 


$215,000.00 


$72,000.00 


$36,500.00 


$27,000.00 


$104,300.00 


$100,000.00 


$179,165.00 


 $-  $50,000.00  $100,000.00  $150,000.00  $200,000.00  $250,000.00


Recogido de Basura


Gastos Misceláneos


Gastos de Viajes


Cuota de Tecnología


Suscripciones Revistas y Libros


Seguro Médico Estudiantil


Servicios Profesionales y…


Servicios de Seguridad y…


Gastos de Acreditación


Gastos de Representación


Arrendamiento de Equipos


Mantenimiento Edificios y…


Periódico Diálogo


Materiales y Suministros
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DISTRIBUCION %


2019-2020 Programa


INSTRUCCION $14,868,621.00 53.84%


  Departmentos:


Biología 1,077,533.00       


Ciencias de Cómputos 587,429.00          


Matemáticas 879,695.00          


Física - Química 1,307,620.00       


Tecnología Veterinaria 324,753.00          


Enfermería 1,093,423.00       


DEPARTAMENTOS


Educación 577,149.00          


Educación Física 256,025.00          


Administración de Empresas 1,330,223.00       


Sistemas de Oficina 602,918.00          


Humanidades 695,729.00          


Español 1,160,345.00       


Inglés 679,184.00          


Comunicación 993,863.00          


Ciencias Sociales 644,669.00          


Bachillerato Ciencias Sociales 897,454.00          


Tecnología Química 669,609.00          


Contratos Docentes / Compensaciones DO 1,091,000.00       
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INVESTIGACIÓN $402,158.00 1.46%


CIC 70,958.00            


OPEI 331,200.00          


APOYO ACADÉMICO $2,560,675.00 9.27%


    Biblioteca 1,075,413.00       


    Acreditación 100,000.00          


    Tecnología de Información 580,133.00          


    Imprenta 317,637.00          


    Decano de Asuntos Académicos 487,492.00          
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SERVICIOS ESTUDIANTILES $2,429,996.00 8.80%


     Decano de Asuntos Estudiantiles 961,717.00          


    Consejería y Servicios Sicológicos 650,851.00          


    Servicios a Estudiantes 123,476.00          


    Cuota de Tecnología 184,614.00          


    Servicios Médicos 116,332.00          


    Registro 174,845.00          


    Actividades Atléticas 218,161.00          


ADMINISTRACION $7,357,364.00 26.64%


   Administración Ejecutiva 2,676,164.00       


    Operación y Mantenimiento 2,882,673.00       


    Beneficios a Empleados ND 644,527.00          


    Gasto Institucional 1,154,000.00       


TOTAL PRESUPUESTO 


OPERACIONAL $27,618,814.00 100.00%
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INSTRUCCION, 
53.84%


INVESTIGACION, 
1.46%


SERVICIOS 
EDUCATIVOS, 


9.27%


SERVICIOS 
ESTUDIANTILES, 


8.80%


ADMINISTRACION, 
26.64%


Distribución del Presupuesto Operacional
2019-2020
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Presupuesto para PRIORIDADES 2019-2020


• 1.2 Re-acreditaciones de varios programas académicos $100k


• 1.3 Tutores y mentores por Jornal $20,000.00


• 2.2 Talleres redacción de Propuestas $2,000.00


• 2.4 Traducción página web $2,043.00


• 3.1 Contratar Asistente Adm. I, como Reclutador $13,200.00


• 3.2 Personal para oficina de colocaciones $13,876.00


• 3.3 Comité evaluador Política de Retención $2043.00
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• 4.1 Reforzar comunicación con comunidad externa y exalumnos $13,876.00


• 4.2-4.3 Fortalecer oficina de prensa y campaña de mercadeo se atenderá con 


economías de fondos 2019.


• 5.2 Coordinar talleres de adiestramientos $2,000.00


• 6.1 Parte de Cultura Tecnológica se atenderá por economías de fondos y 


reclasificación del personal no docente, para actualizar sus tareas.


• 7.1 a 7.3 Parte de Gestión sostenible se cubrirá con fondos del seguro y FEMA.


• Prioridades adicionales, se atenderán según surjan economías en el 


Presupuesto 2020.







Aclaración de Dudas





UPRA Fiscal Support










EPP Organizational Chart


Student Support Services
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Lista de estudiantes orientados para tomar las PCMAS en 2017  (62 candidatos a maestros)

1. Josué A. Hernández Matías

2. Jenica Cruz De León

3. Gretchen Ten Rosario

4. Lydielis M. Cuevas Colón

5. Illianexise Serrano Miranda

6. Reynaldo Fret Marrero

7. Ismael Román Del Río

8. Wendy Torres Torres

9. Alexandra Román González

10. Frances V. M. Ramos Grau

11. Taína Cruz Acevedo

12. Paola A. Cardec Rivera

13. Carmen M. Correa Rodríguez

14. Tanisha Guzmán Colón

15. Yomari Bascó Zeda

16. José C. Meléndez Rivera

17. Ibrahim Cortés Maldonado

18. Diana c. González Rivera

19. David Hernández Avilés

20. Elena M. Liciaga Hernández

21. Gabriel E. Rosario Centeno

22. Stephanie M. Cepero Torres

23. Christopher Guadalupe Cordero

24. Liz E. Jiménez Reyes

25. Vidal Otero Cruz

26. Yailiz Rosario Figueroa

27. Yesenia Borges Román

28. Destiny Vázquez Bravo

29. Nilsa A. González Soto

30. Jan R. Cardona Rivera

31. Onak T. López González 

32. José S. Cruz Agosto

33. René Irizarry Colón

34. Stephanie Archibald Hernández

35. Jerenid Molina Pérez

36. Miguel Viruet Abreu

37. Jomarys Lozada Virella

38. Pedro J. Pereira Cruz

39. Carmen M. González Medina

40. Axel Pagán Feliciano

41. Natja K. Nieves Nieves

42. Juan D. Cuevas González

43. Abner Rodríguez Rivera

44. Gabriel J. Padilla García

45. Franceshy Aguilar Ríos

46. Juan E. Galván Medina

47. Desiré E. Pérez Colón

48. Andrea Crespo Jiménez

49. Carolina Galán Alcaide

50. Edwin Pérez Medina

51. Beatriz Montes Rivera

52. Dayna Ríos Rivera

53. Kiara Cortés Rubio

54. Neysha Acevedo Centeno

55. Rafael Hernández Pagán

56. Krystian N. González Maldonado

57. Juan R. Güilamo Peralta

58. Lyannis M. Crespo López

59. Jaime Cruz Tavarez

60. Yolivid Ortiz Vallejo

61. Joshua G. Mora Serrano

62. Danay V. Román Marrero



Lista de estudiantes orientados para tomar las PCMAS en 2018  (43 candidatos a maestros)

1. Frances M. Orsini Arias

2. Yeilim Rosario Figueroa

3. Marielys Arroyo Garay

4. Paola Barrios Ávila

5. Héctor C. Pinzón Meléndez

6. Christian A. Montalvo González

7. Ashley Herrera Pérez

8. Yelitza Marcial Rodríguez

9. Cheismarie Santiago Torres

10. Rouldan Vélez Pérez

11. Richard Pietri Lugo

12. Ashlimar Hernández Sánchez

13. Yesimarie Rivera Nuñez

14. Josean Toro Cancel

15. José González Fernández

16. Derbis O. Chévere Sostre 

17. Luisiana M. Santiago Cortijo

18. Anibel A. Carire Jiménez

19. Kris J. Romero Ortiz

20. Antonio M. Serrano Manuel

21. Ramón Torres Maldonado

22. Paola Delgado Álverez

23. Querith N. Castillo Caballero

24. Jinny M. Soto castillo

25. Roca Morales Rosado

26. Giovanni Pérez Ríos

27. Karla N. López Meléndez

28. Zulmarelis Burgos Ríos

29. Jasmin Abid Rosario

30. Idanis Muñiz Rosario

31. Gabriela I. Torres Rodríguez

32. Ricardo A. Fuentes Martínez

33. Onix González Martínez

34. Keishla N. Ortiz Hernández

35. Marimar Octaviani Soto

36. Carmen S. Zeno Rodríguez

37. Carlos A. Rivera rosado

38. Yomarys Lozada Virella

39.  Wilfredo Vélez Santana

40. Christian Tellado Badillo

41. Abner Rodríguez Rivera

42. Gretchen Ten Rosario

43. William Lafontine Ríos



Lista de estudiantes orientados para tomar las PCMAS en 2019  (33 candidatos a maestros)

1. Angélica M. Canabal Santos

2. Jaleysha M. Candelaria Rivera

3. Luis E. Otero Santiago

4. Tirsa M. Negrón Rijos

5. Marielis Martínez Cruz

6. Yeriel Hernández Quiles

7. Aguedamarie Juan Liciaga

8. Stephanie Mora Rodríguez

9. Yamil Vélez Maldonado

10. Juan C. Cruz Barreto

11. Verónica Torres Negrón

12. Génesis Cortés Nieves

13. Namyr E. Pérez Chevalier

14. Joeileinmarie Marcial Guzmán

15. Yuharlin Hernández Ruíz

16. Ashley M. Ríos Molina

17. Sylkia Nieves Figueroa

18. Jean C. Martínez Serrano

19. Angelica Ríos Maldonado

20. Leonel E. Serrano Ríos

21. José L. González Rivera

22. Joymer D. Arocho Cruz

23. Darianette González González

24. Franchesca Díaz Trinidad

25. Pablo E. Nieves Santiago

26. Lucía Del Mar Pérez Vargas

27. Delmarys Román Almodovar

28. Keishla N. Ortiz Hernández

29. Miguel A. Hernández Castro

30. Carmen Zeno Rodríguez

31. Ricardo A. Fuentes Martínez

32. Ramón Torres Maldonado

33. José L. González Rivera



Lista de estudiantes orientados para tomar las PCMAS en 2020  (37 candidatos a maestros) Por razón de la Pandemia Covid -19 estos  candidatos a maestros aun no han tomado la prueba PCMAS

1. Aniris Acevedo Rivera

2. Axel Adorno Rivera

3. Ezequiel Berrios Reyes

4. Pierette Bonet Menay

5. Alejandra Candelario Martínez

6. Joeille Cardona López

7. Génesis Cruz Quiñonez

8. Coral De León Torres

9. Paola Delgado Álvarez

10. Juan Estremera García

11. Saned Feliciano Miranda

12. Alondra González Gabriel

13. Manuel Gotay Ortiz

14. Fabiola Guzmán Román

15. José Latorre Rigual

16. Zueslie López Terrón

17. Hiralis López Santos

18. Glorianne Martell Guzmán

19. Nalisha Martínez Rodríguez

20. Keisha Medina Rivas

21. Dashira Millán Delgado

22. Beatriz Montes Rivera

23. Josely Pagán Aulet

24. Nicole Pagán Rodríguez

25. Melymar Piñeiro Cruz

26. Tania Quintana Torres

27. Kerali Ramos Maldonado

28. Karla Rivera Rosa

29. Michael Rivera Santa

30. Caroline Rodríguez Delgado

31. Rebecca Rodríguez Rojas

32. Néstor Rodríguez Vélez

33. Janice Sánchez Colón

34. Joisamar Segarra Pérez

35. Yahaira Soberal López

36. Amanda Torres Maldonado

37. Paola Torruella Martínez



Cantidad de estudiantes orientados para tomar las PCMAS

		Año

		Cantidad de estudiantes



		2017

		62  



		2018

		43



		2019

		33



		2020

		37
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Student Support Services




 


Universidad de Puerto Rico en Arecibo  
               PO Box 4010              


Arecibo, Puerto Rico 00614-4010 


 
 


 


Informe Correspondiente del Año Académico 2017 al 2020 
Departamento de Educación 


 


Servicios a estudiantes 2017-2018 2018-2019 2019-2020 


 
 
Individual y seguimiento 
 
 
Curso:  EDFU 3005 
 
Aprovechamiento Académico 
Certificación Número 2010-2011-
31 del Senado Académico de la 
UPRA, 


 
Progreso Académico 
Certificación Núm. 55 2016-2017 
de la Junta de Gobierno de la UPR y 
el Federal Student Aid Handbook. 


 
*A DISTANCIA 


 
 


_____ 
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47* 
 


 
25 


 
30 
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Pilar Enid Cordero Montalvo, Ed. D. 


Preparado y  presentado por Dra. Pilar Enid Cordero Montalvo, Ed. D. 


Teléfono   (787) 815-0000   


       Fax   (787) 880-6277 
Departamento de Consejería y 


Servicios Psicológicos  
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PEEL

						                      BACHILLERATO EN EDUCACIÓN FÍSICA ELEMENTAL

		440-14-6054		QUINONES AULET, MALCOM E.     		MALCOM.QUINONES@upr.edu		ED-ELFI--BEE		2.409		109		B92      		1				Jiménez

		440-15-7448		RODRIGUEZ PEREZ, KEYSHMARIE   		KEYSHMARIE.RODRIGUEZ@upr.edu		ED-ELFI--BEE		3.435		121		B92      		2				Jiménez

		440-16-7639		SANCHEZ COLON, JANICE L       		JANICE.SANCHEZ1@upr.edu		ED-ELFI--BEE		2.982		105		B92      		3				Jiménez

		440-18-0598		BRACERO RIVERA, LAURIE J.     		LAURIE.BRACERO@upr.edu		ED-ELFI--BEE		3.813		16		B92      		4				Colón

		440-19-0442		BERBER COLON, GILDARDO        		GILDARDO.BERBER@upr.edu		ED-ELFI--BEE		2.846		13		B92      		5				Colón

		440-19-3893		MERCADO TRUJILLO, GABRIELA    		GABRIELA.MERCADO4@upr.edu		ED-ELFI--BEE		3.625		16		B92      		6				Jiménez

		840-04-5071		MORALES SANTOS, ADRIAN        		adrian.morales@upr.edu		ED-ELFI--BEE		2.92		88		B92      		7				Andino

		840-11-0976		CAMACHO MARRERO, GUSTAVO E    		GUSTAVO.CAMACHO1@upr.edu		ED-ELFI--BEE		2.762		144		B92      		8				Colón

		840-12-2376		FIGUEROA IGUINA, JEIBY        		JEIBY.FIGUEROA@upr.edu		ED-ELFI--BEE		2.733		131		B92      		9				Colón

		840-13-5148		NEGRON ROA, SASHA M           		SASHA.NEGRON@upr.edu		ED-ELFI--BEE		2.476		106		B92      		10				Jiménez

		840-14-0156		ADORNO RIVERA, AXEL D         		AXEL.ADORNO@upr.edu		ED-ELFI--BEE		3.2		130		B92      		11				Jiménez

		840-14-3018		GOTAY ORTIZ, MANUEL O         		MANUEL.GOTAY@upr.edu		ED-ELFI--BEE		3.282		155		B92      		12				Jiménez

		840-14-5361		NUNEZ OTERO, CESAR J          		CESAR.NUNEZ@upr.edu		ED-ELFI--BEE		3.481		109		B92      		13				Jiménez

		840-14-6735		RIVERA OLAVARRIA, LUIS Y      		LUIS.RIVERA165@upr.edu		ED-ELFI--BEE		2.786		126		B92      		14				Jiménez

		840-14-7517		ROMAN ALMODOVAR, DELMARYS     		DELMARYS.ROMAN1@upr.edu		ED-ELFI--BEE		3.363		182		B92      		15				Andino

		840-15-0828		BONET MENAY, PIERETTE M       		PIERETTE.BONET@upr.edu		ED-ELFI--BEE		3.611		131		B92      		16				Andino

		840-15-1804		CORTES NIEVES, EDUARDO A      		EDUARDO.CORTES2@upr.edu		ED-ELFI--BEE		2.792		117		B92      		17				Andino

		840-15-1984		CUEVAS RODRIGUEZ, LEXANEL     		LEXANEL.CUEVAS@upr.edu		ED-ELFI--BEE		3.412		137		B92      		18				Andino

		840-15-2088		DE LEON TORRES, CORAL D       		CORAL.DELEON1@upr.edu		ED-ELFI--BEE		2.884		121		B92      		19				Andino

		840-15-2429		ESTREMERA GARCIA, JUAN R      		JUAN.ESTREMERA@upr.edu		ED-ELFI--BEE		3.303		125		B92      		20				Andino

		840-15-2460		FELICIANO MIRANDA, SANED E    		SANED.FELICIANO@upr.edu		ED-ELFI--BEE		3.854		123		B92      		21				Andino

		840-15-3036		GONZALEZ OLMO, ANIBAL M       		ANIBAL.GONZALEZ4@upr.edu		ED-ELFI--BEE		2.714		113		B92      		22				Andino

		840-15-3048		GONZALEZ ORTIZ, KEVIN O       		KEVIN.GONZALEZ35@upr.edu		ED-ELFI--BEE		3		109		B92      		23				Andino

		840-15-4100		LUGARDO TOLEDO, JUAN G        		JUAN.LUGARDO1@upr.edu		ED-ELFI--BEE		3.671		79		B92      		24				Andino

		840-15-4200		MALDONADO OTERO, RENIEL M     		RENIEL.MALDONADO@upr.edu		ED-ELFI--BEE		2.402		110		B92      		25				Andino

		840-15-5856		PAGAN VELAZQUEZ, EDGAR J      		EDGAR.PAGAN@upr.edu		ED-ELFI--BEE		3.361		119		B92      		26				Andino

		840-15-6883		RIVERA COLL, JOSEAN J         		JOSEAN.RIVERA6@upr.edu		ED-ELFI--BEE		2.732		126		B92      		27				Andino

		840-15-7152		RIVERA SANTA, MICHAEL A       		MICHAEL.RIVERA24@upr.edu		ED-ELFI--BEE		2.705		116		B92      		28				Andino

		840-15-7452		RODRIGUEZ PEREZ, KIARALY      		KIARALY.RODRIGUEZ@upr.edu		ED-ELFI--BEE		3.394		126		B92      		29				Andino

		840-15-7680		RODRIGUEZ VELEZ, NESTOR E     		NESTOR.RODRIGUEZ7@upr.edu		ED-ELFI--BEE		2.976		126		B92      		30				Andino

		840-15-7867		ROMERO ORTIZ, CRISTIAN A      		CRISTIAN.ROMERO@upr.edu		ED-ELFI--BEE		3.484		128		B92      		31				Andino

		840-15-8736		SEGARRA PEREZ, JOISAMAR       		JOISAMAR.SEGARRA@upr.edu		ED-ELFI--BEE		3.374		131		B92      		32				Andino

		840-16-0627		BERRIOS REYES, EZEQUIEL       		ezequiel.berrios2@upr.edu		ED-ELFI--BEE		3.693		114		B92      		33				Andino

		840-16-0781		CABAN QUILES, JOHN P          		john.caban@upr.edu		ED-ELFI--BEE		3.376		101		B92      		34				Andino

		840-16-0971		CANDELARIO MARTINEZ, ALEJANDRA		alejandra.candelario@upr.edu		ED-ELFI--BEE		3.146		129		B92      		35				Andino

		840-16-1591		CORREA ROMAN, HAYRIDANIS      		hayridanis.correa1@upr.edu		ED-ELFI--BEE		3.022		90		B92      		36				Andino

		840-16-1940		DAVILA SERRANO, JOEL R        		joel.davila@upr.edu		ED-ELFI--BEE		3.111		111		B92      		37				Andino

		840-16-2016		DE LEON ROSARIO, LUIS D       		luis.deleon1@upr.edu		ED-ELFI--BEE		2.887		97		B92      		38				Andino

		840-16-2618		GARCIA GARCIA, YARIZA         		yariza.garcia@upr.edu		ED-ELFI--BEE		2.888		92		B92      		39				Colón

		840-16-2805		GONZALEZ DELGADO, DILAN G     		dilan.gonzalez1@upr.edu		ED-ELFI--BEE		3.316		101		B92      		40				Andino

		840-16-2810		GONZALEZ FIGUEROA, IAN A      		ian.gonzalez4@upr.edu		ED-ELFI--BEE		2.832		100		B92      		41				Andino

		840-16-2996		GONZALEZ RODRIGUEZ, ANDREA P  		andrea.gonzalez28@upr.edu		ED-ELFI--BEE		3.345		122		B92      		42				Andino

		840-16-3091		GUADALUPE GARCIA, ALEXANDRA   		alexandra.guadalupe2@upr.edu		ED-ELFI--BEE		3.267		104		B92      		43				Andino

		840-16-3634		LOPEZ MERCADO, CHRISTIAN      		christian.lopez40@upr.edu		ED-ELFI--BEE		2.798		95		B92      		44				Colón

		840-16-5078		OCASIO VELAZQUEZ, YABIEL      		yabiel.ocasio1@upr.edu		ED-ELFI--BEE		2.1		78		B92      		45				Andino

		840-16-5452		PAGAN RIOS, PEDRO             		PEDRO.PAGAN5@upr.edu		ED-ELFI--BEE		2.923		91		B92      		46				Andino

		840-16-5874		RAMIREZ RODRIGUEZ, SABRINA    		sabrina.ramirez@upr.edu		ED-ELFI--BEE		2.947		91		B92      		47				Andino

		840-16-8602		TORRES PRANDY, JEFFREY        		jeffrey.torres@upr.edu		ED-ELFI--BEE		2.917		87		B92      		48				Andino

		840-17-0527		SANCHEZ LIMA, NINOSHKA L      		ninoshka.sanchez1@upr.edu		ED-ELFI--BEE		3.5		76		B92      		49				Colón

		840-17-0571		PEREZ GONZALEZ, NICOLE M      		nicole.perez28@upr.edu		ED-ELFI--BEE		2.82		64		B92      		50				Jiménez

		840-17-2156		TOLEDO DEL BUSTO, KATHYRIA    		kathyria.toledo@upr.edu		ED-ELFI--BEE		2.591		60		B92      		51				Colón

		840-17-3114		DIAZ BARRETO, SHAQUILLE       		SHAQUILLE.DIAZ@upr.edu		ED-ELFI--BEE		3.064		47		B92      		52				Colón

		840-17-4213		RIOS MERCADO, JATNIEL DARRELL 		jatniel.rios@upr.edu		ED-ELFI--BEE		2.5		13		B92      		53				Jiménez

		840-17-5157		SERRANO PADIN, KEVIN J        		kevin.serrano5@upr.edu		ED-ELFI--BEE		2.683		66		B92      		54				Jiménez

		840-17-5472		CRUZ MENA, YAZID J            		yazid.cruz@upr.edu		ED-ELFI--BEE		2.542		63		B92      		55				Colón

		840-17-7347		VALENTIN MELENDEZ, BEVERLY A  		beverly.valentin@upr.edu		ED-ELFI--BEE		2.561		54		B92      		56				Colón

		840-17-7489		GABRIEL GAETAN, BRYAN         		BRYAN.GABRIEL@upr.edu		ED-ELFI--BEE		3.189		71		B92      		57				Colón

		840-17-7527		FEBLES QUILES, SEBASTIAN      		sebastian.febles@upr.edu		ED-ELFI--BEE		2.951		64		B92      		58				Colón

		840-17-8316		MEDINA CENTENO, TOMAS         		tomas.medina@upr.edu		ED-ELFI--BEE		2.861		69		B92      		59				Colón

		840-17-8925		ROLON PALACIO, NICOLE M       		nicole.rolon@upr.edu		ED-ELFI--BEE		2.638		66		B92      		60				Colón

		840-18-0128		RALAT NIEVES, RYAN R          		ryan.ralat@upr.edu		ED-ELFI--BEE		1.366		32		B92      		61				Jiménez

		840-18-0303		RODRIGUEZ MEDINA, ABDIEL J    		abdiel.rodriguez10@upr.edu		ED-ELFI--BEE		2.351		37		B92      		62				Jiménez

		840-18-0443		RODRIGUEZ FARIA, ERICK J      		erick.rodriguez18@upr.edu		ED-ELFI--BEE		2.419		29		B92      		63				Jiménez

		840-18-0461		DELGADO DIAZ, YAHEL A         		yahel.delgado@upr.edu		ED-ELFI--BEE		2.391		49		B92      		64				Jiménez

		840-18-0657		ROLON GINES, JEAN M           		jean.rolon@upr.edu		ED-ELFI--BEE		3.065		43		B92      		65				Jiménez

		840-18-2298		SERRANO CORREA, ROBERTO A     		roberto.serrano8@upr.edu		ED-ELFI--BEE		2.231		39		B92      		66				Jiménez

		840-18-3842		ORTIZ PABEY, NICOLE M         		nicole.ortiz41@upr.edu		ED-ELFI--BEE		2.611		42		B92      		67				Jiménez

		840-18-4286		ATILES MENDOZA, CRISTIAN J    		cristian.atiles@upr.edu		ED-ELFI--BEE		1.891		32		B92      		68				Jiménez

		840-18-4455		ARBELO BETANCOURT, JONATHAN   		jonathan.arbelo@upr.edu		ED-ELFI--BEE		2.093		38		B92      		69				Colón

		840-18-4838		RIVERA PROSPER, AXEL          		axel.rivera24@upr.edu		ED-ELFI--BEE		2.386		41		B92      		70				Colón

		840-18-6004		LOPEZ MARTINEZ, YAMIRELIS     		yamirelis.lopez@upr.edu		ED-ELFI--BEE		3.1		50		B92      		71				Colón

		840-18-6483		PEREZ CUBERO, KEVIN M         		kevin.perez33@upr.edu		ED-ELFI--BEE		2.049		32		B92      		72				Colón

		840-18-6576		LORENZANA LORENZANA, YADIVETTE		yadivette.lorenzana@upr.edu		ED-ELFI--BEE		2.212		36		B92      		73				Colón

		840-18-7045		CRUZ PEREZ, LUIS E            		luis.cruz53@upr.edu		ED-ELFI--BEE		2.375		37		B92      		74				Colón

		840-18-7778		HERNANDEZ MORALES, LEROY R    		leroy.hernandez@upr.edu		ED-ELFI--BEE		2.825		43		B92      		75				Colón

		840-18-8926		PEREZ PEREZ, KENNETH J        		kenneth.perez4@upr.edu		ED-ELFI--BEE		2.683		41		B92      		76				Colón

		840-18-9049		MUNIZ RIOS, NEYCHA M          		neycha.muniz@upr.edu		ED-ELFI--BEE		1.868		35		B92      		77				Colón

		840-18-9053		ARROYO NARVAEZ, EMMANUEL      		emmanuel.arroyo2@upr.edu		ED-ELFI--BEE		2.809		47		B92      		78				Colón

		840-18-9150		SANTOS SOTO, SONIARYS         		soniarys.santos@upr.edu		ED-ELFI--BEE		2.5		20		B92      		79				Colón

		840-18-9336		ESCOBAR MIRANDA, ANGEDIS E    		angedis.escobar@upr.edu		ED-ELFI--BEE		3.36		50		B92      		80				Colón

		840-18-9628		CURBELO VAZQUEZ, PAOLA A      		paola.curbelo@upr.edu		ED-ELFI--BEE		2.743		38		B92      		81				Colón

		840-18-9892		CRUZ DE LA CRUZ, CHRISTIAN J  		christian.cruz35@upr.edu		ED-ELFI--BEE		2.125		37		B92      		82				Colón

		840-19-0633		MARTINEZ CARO, AGOSTINA N     		AGOSTINA.MARTINEZ@upr.edu		ED-ELFI--BEE		3.769		13		B92      		83				Colón

		840-19-1437		RODRIGUEZ VAZQUEZ, ARMANDO J  		armando.rodriguez12@upr.edu		ED-ELFI--BEE		2.2		13		B92      		84				Jiménez

		840-19-1898		TERRON RODRIGUEZ, JEREMEY J   		jeremey.terron@upr.edu		ED-ELFI--BEE		2.385		16		B92      		85				Jiménez

		840-19-2095		CHACON IRIZARRY, YARIEL       		yariel.chacon@upr.edu		ED-ELFI--BEE		1.909		14		B92      		86				Jiménez

		840-19-2465		ALVAREZ SANTIAGO, ZAYMARA     		laymara.alvarez@upr.edu		ED-ELFI--BEE		1.231		10		B92      		87				Jiménez

		840-19-2729		PADILLA MIELES, EVANDER L     		evander.padilla@upr.edu		ED-ELFI--BEE		2.5		13		B92      		88				Jiménez

		840-19-3065		BERGOLLO LABOY, JULIO A       		julio.bergollo@upr.edu		ED-ELFI--BEE		1.9		10		B92      		89				Jiménez

		840-19-3339		ROLON RAMOS, VICTORIA M       		victoria.rolon@upr.edu		ED-ELFI--BEE		2.615		16		B92      		90				Jiménez

		840-19-3409		CABRERA MENDEZ, JULIO         		julio.cabrera3@upr.edu		ED-ELFI--BEE		2.385		13		B92      		91				Jiménez

		840-19-3750		RIVERA DE JESUS, TOM A        		tom.rivera@upr.edu		ED-ELFI--BEE		2.125		13		B92      		92				Jiménez

		840-19-4322		PABON OTERO, JEREMY           		jeremy.pabon@upr.edu		ED-ELFI--BEE		2.615		16		B92      		93				Jiménez

		840-19-4338		CABRERA RIVERA, DANIEL        		daniel.cabrera1@upr.edu		ED-ELFI--BEE		1.923		13		B92      		94				Jiménez

		840-19-4544		DOMINGUEZ ROSARIO, MANUEL A   		manuel.dominguez@upr.edu		ED-ELFI--BEE		1.647		13		B92      		95				Jiménez

		840-19-5016		GARCIA REYES, FRANK O         		frank.garcia3@upr.edu		ED-ELFI--BEE		1.923		13		B92      		96				Colón

		840-19-5618		RIBERA VELEZ, BRYAN E         		bryan.ribera@upr.edu		ED-ELFI--BEE		2.846		16		B92      		97				Colón

		840-19-5746		ANDRADES DE JESUS, GEORGE P   		george.andrades@upr.edu		ED-ELFI--BEE		1.923		13		B92      		98				Colón

		840-19-6438		DIAZ BETANCOURT, JORGE G      		jorge.diaz26@upr.edu		ED-ELFI--BEE		4		16		B92      		99				Colón

		840-19-7058		SANTIAGO TORRES, SEBASTIAN    		sebastian.santiago8@upr.edu		ED-ELFI--BEE		2.385		16		B92      		100				Colón

		840-19-7139		VILLALOBOS MARRERO, KANEIRI N 		kaneiri.villalobos@upr.edu		ED-ELFI--BEE		2.579		22		B92      		101				Colón

		840-19-8729		SANTIAGO SOTO, ADRIANA        		adriana.santiago12@upr.edu		ED-ELFI--BEE		2.8		13		B92      		102				Colón

		840-19-9058		TORRES NIEVES, DARIEN Y       		darien.torres@upr.edu		ED-ELFI--BEE		3.077		13		B92      		103				Colón

		840-19-9682		COLON MENENDEZ, ISANGIE M     		isangie.colon@upr.edu		ED-ELFI--BEE		2.385		13		B92      		104				Colón

		843-17-7002		LOPEZ AMADOR, JOSIVETTE M.    		JOSIVETTE.LOPEZ@upr.edu		ED-ELFI--BEE		3.817		88		B92      		105				Jiménez

		844-13-6612		RAMOS MERCADO, YAMIL          		YAMIL.RAMOS@upr.edu		ED-ELFI--BEE		2.919		135		B92      		106				Colón

		844-18-6520		GOMEZ DELIZ, IAN M            		IAN.GOMEZ@upr.edu		ED-ELFI--BEE		2.583		48		B92      		107				Jiménez

		846-14-1501		COLON RAMOS, JESUS E.         		JESUS.COLON11@upr.edu		ED-ELFI--BEE		2.847		125		B92      		108				Jiménez

		846-14-3857		LIZAMA MOLINA, GABRIELA M.    		GABRIELA.LIZAMA@upr.edu		ED-ELFI--BEE		2.689		119		B92      		109				Jiménez

		846-15-6168		RAMIREZ LOPEZ, JONATHAN       		JONATHAN.RAMIREZ4@upr.edu		ED-ELFI--BEE		3.14		104		B92      		110				Jiménez

		846-16-1102		CASTILLO RIVERA, NATALIE R.   		NATALIE.CASTILLO@upr.edu		ED-ELFI--BEE		2.837		86		B92      		111				Andino

		846-18-3491		MAYSONET TORRES, LUIS A.      		LUIS.MAYSONET3@upr.edu		ED-ELFI--BEE		2.556		45		B92      		112				Jiménez
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		440-16-0729		BURGOS VEGA, MELANI E.        		MELANI.BURGOS@upr.edu		ED-ELEM--BEE		3.458		96		B92      		1				Ileana

		440-17-2405		GARCIA BONILLA, MOESHA M      		MOESHA.GARCIA@upr.edu		ED-ELEM--BEE		3.033		60		B92      		2				Ileana

		440-17-3702		MATOS RIVERA, PAOLA           		PAOLA.MATOS5@upr.edu		ED-ELEM--BEE		2.574		47		B92      		3				Brenda

		440-19-0889		CARDONA VELEZ, KADEEM A       		KADEEM.CARDONA@upr.edu		ED-ELEM--BEE		0		0		B92      		4				Brenda

		440-19-3883		MENA LOPEZ, MELANIE J         		@upr.edu		ED-ELEM--BEE		0		0		B92      		5				Brenda

		440-19-5813		PEREZ RODRIGUEZ, NICOLE M     		NICOLE.PEREZ33@upr.edu		ED-ELEM--BEE		3.25		12		B92      		6				Brenda

		440-19-7306		SOTO MANGUAL, ELOISA          		ELOISA.SOTO@upr.edu		ED-ELEM--BEE		4		15		B92      		7				Brenda

		446-16-0013		ALICEA MOJICA, SUDNERY        		SUDNERY.ALICEA@upr.edu		ED-ELEM--BEE		2.951		90		B92      		8				Brenda

		801-06-6420		RIOS KUILAN, MERCY M.         		mercy.m.rios@upr.edu		ED-ELEM--BEE		3.053		139		B92      		9				Brenda

		802-08-0380		ALVAREZ RAMOS, SHERLY         		sherly.alvarez@upr.edu		ED-ELEM--BEE		3.482		116		B92      		10				Merylin

		802-15-4544		MEDINA RIVAS, KEISHA          		keisha.medina@upr.edu		ED-ELEM--BEE		3.456		125		B92      		11				Ileana

		840-02-5566		NATAL RODRIGUEZ, CHRISTINE    		christine.natal1@upr.edu		ED-ELEM--BEE		3.379		135		B92      		12				Merylin

		840-04-0481		AYALA PEREZ, SHEILA M         		sheila.ayala@upr.edu		ED-ELEM--BEE		3.248		138		B92      		13				Brenda

		840-07-5859		PAGAN AULET, JOSELY A         		josely.pagan@upr.edu		ED-ELEM--BEE		2.597		146		B92      		14				Brenda

		840-13-3237		HERNANDEZ CONCEPCION, DILIANY 		DILIANY.HERNANDEZ@upr.edu		ED-ELEM--BEE		3.025		105		B92      		15				Brenda

		840-13-7514		RODRIGUEZ DELGADO, CAROLINE M 		CAROLINE.RODRIGUEZ2@upr.edu		ED-ELEM--BEE		3.63		146		B92      		16				Ileana

		840-14-0365		ALVAREZ OTERO, MARITZA O      		MARITZA.ALVAREZ1@upr.edu		ED-ELEM--BEE		2.62		136		B92      		17				Merylin

		840-14-1216		CLASS HERNANDEZ, ELVIRA M     		ELVIRA.CLASS@upr.edu		ED-ELEM--BEE		3.528		123		B92      		18				Merylin

		840-14-2124		DIAZ ROBLES, DIANA M          		DIANA.DIAZ6@upr.edu		ED-ELEM--BEE		3.331		142		B92      		19				Merylin

		840-14-3696		LOPEZ TERRON, ZUESLIE A       		ZUESLIE.LOPEZ@upr.edu		ED-ELEM--BEE		2.91		148		B92      		20				Merylin

		840-14-4140		MARTINEZ CRUZ, MARIELYS       		MARIELYS.MARTINEZ1@upr.edu		ED-ELEM--BEE		3.066		134		B92      		21				Merylin

		840-14-4224		MARTINEZ RODRIGUEZ, NALISHA G 		NALISHA.MARTINEZ@upr.edu		ED-ELEM--BEE		2.829		129		B92      		22				Merylin

		840-14-4845		MORALES AGUILA, JOSE J        		JOSE.MORALES45@upr.edu		ED-ELEM--BEE		2.717		135		B92      		23				Merylin

		840-14-5700		PAGAN RODRIGUEZ, NICOLE A     		NICOLE.PAGAN6@upr.edu		ED-ELEM--BEE		3.417		142		B92      		24				Merylin

		840-14-6167		RAMOS MALDONADO, KERALI N     		KERALI.RAMOS@upr.edu		ED-ELEM--BEE		3.97		133		B92      		25				Merylin

		840-14-8724		TORRES MALDONADO, AMANDA N    		AMANDA.TORRES8@upr.edu		ED-ELEM--BEE		2.811		148		B92      		26				Merylin

		840-15-0096		ACEVEDO RIVERA, ANIRIS L      		ANIRIS.ACEVEDO@upr.edu		ED-ELEM--BEE		3.206		136		B92      		27				Merylin

		840-15-0432		ANNABLE GONZALEZ, JEANNETTE M 		JEANNETTE.ANNABLE@upr.edu		ED-ELEM--BEE		3.462		119		B92      		28				Merylin

		840-15-0468		AQUINO ROMERO, NOEL A         		NOEL.AQUINO@upr.edu		ED-ELEM--BEE		2.951		122		B92      		29				Merylin

		840-15-1236		CASTRO MELENDEZ, ANGELLY M    		ANGELLY.CASTRO@upr.edu		ED-ELEM--BEE		2.934		117		B92      		30				Merylin

		840-15-1905		CRUZ QUINONES, GENESIS C      		GENESIS.CRUZ4@upr.edu		ED-ELEM--BEE		3.396		131		B92      		31				Merylin

		840-15-2988		GONZALEZ GABRIEL, ALONDRA L   		ALONDRA.GONZALEZ2@upr.edu		ED-ELEM--BEE		3.137		131		B92      		32				Merylin

		840-15-3336		GUZMAN ROMAN, FABIOLA N       		FABIOLA.GUZMAN1@upr.edu		ED-ELEM--BEE		3.204		148		B92      		33				Merylin

		840-15-3507		HERNANDEZ SANTIAGO, NATALIE   		NATALIE.HERNANDEZ9@upr.edu		ED-ELEM--BEE		2.775		114		B92      		34				Merylin

		840-15-4035		LOPEZ SANTOS, HIRALIS         		HIRALIS.LOPEZ@upr.edu		ED-ELEM--BEE		3.616		138		B92      		35				Merylin

		840-15-4275		MALUGIN AYALA, LARRY W        		LARRY.MALUGIN@upr.edu		ED-ELEM--BEE		2.93		117		B92      		36				Merylin

		840-15-4376		MARTINEZ CANDELARIA, KATRYEL R		KATRYEL.MARTINEZ@upr.edu		ED-ELEM--BEE		2.624		106		B92      		37				Merylin

		840-15-4776		MILLAN DELGADO, DASHIRA M     		DASHIRA.MILLAN@upr.edu		ED-ELEM--BEE		3.398		125		B92      		38				Merylin

		840-15-5034		MUNOZ REILLO, JEREMY F        		JEREMY.MUNOZ1@upr.edu		ED-ELEM--BEE		2.683		120		B92      		39				Merylin

		840-15-6084		PEREZ LOPEZ, KATHYANA A       		TATHYANA.PEREZ@upr.edu		ED-ELEM--BEE		2.667		94		B92      		40				Merylin

		840-15-6468		QUINTANA TORRES, TANIA M      		TANIA.QUINTANA@upr.edu		ED-ELEM--BEE		3.747		149		B92      		41				Merylin

		840-15-7128		RIVERA ROSA, KARLA M          		KARLA.RIVERA53@upr.edu		ED-ELEM--BEE		3.47		134		B92      		42				Merylin

		840-15-7572		RODRIGUEZ ROJAS, REBECCA      		REBECCA.RODRIGUEZ8@upr.edu		ED-ELEM--BEE		3.233		146		B92      		43				Merylin

		840-15-8299		SANCHEZ FIGUEROA, MELISSA M   		MELISSA.SANCHEZ2@upr.edu		ED-ELEM--BEE		3.295		132		B92      		44				Merylin

		840-15-8472		SANTIAGO CORBET, NAOMI L      		NAOMI.SANTIAGO1@upr.edu		ED-ELEM--BEE		3.488		124		B92      		45				Merylin

		840-15-8820		SOBERAL LOPEZ, YAHAIRA M      		YAHAIRA.SOBERAL@upr.edu		ED-ELEM--BEE		3.945		165		B92      		46				Merylin

		840-15-9384		TORRUELLA MARTINEZ, PAOLA N   		PAOLA.TORRUELLA@upr.edu		ED-ELEM--BEE		3.402		135		B92      		47				Merylin

		840-15-9405		TRINIDAD CARRASQUILLO, JUAN   		JUAN.TRINIDAD5@upr.edu		ED-ELEM--BEE		2.569		93		B92      		48				Merylin

		840-15-9552		VARGAS TORRES, CRISTIAN       		CRISTIAN.VARGAS4@upr.edu		ED-ELEM--BEE		2.855		117		B92      		49				Merylin

		840-16-0231		ALVAREZ CORREA, CRYSTAL G     		crystal.alvarez@upr.edu		ED-ELEM--BEE		3.578		109		B92      		50				Ivette

		840-16-0836		CABRERA RIVERA, EUNICE A      		eunice.cabrera@upr.edu		ED-ELEM--BEE		3.885		104		B92      		51				Ivette

		840-16-0858		CADIZ NIEVES, GLORIAN         		glorian.cadiz1@upr.edu		ED-ELEM--BEE		3.61		105		B92      		52				Ivette

		840-16-1023		CARDONA GONZALEZ, BRYAN O     		bryan.cardona2@upr.edu		ED-ELEM--BEE		2.81		94		B92      		53				Ileana

		840-16-1254		CHICO RODRIGUEZ, JULIMAR      		julimar.chico1@upr.edu		ED-ELEM--BEE		3.152		96		B92      		54				Ivette

		840-16-2816		GONZALEZ GARCIA, ALISON G     		alison.gonzalez1@upr.edu		ED-ELEM--BEE		3.234		94		B92      		55				Brenda

		840-16-3146		HERNANDEZ FONTANEZ, NATALIA   		natalia.hernandez17@upr.edu		ED-ELEM--BEE		3.168		98		B92      		56				Ivette

		840-16-3355		IRIZARRY VAZQUEZ, YELIAM Y    		yeliam.irizarry@upr.edu		ED-ELEM--BEE		3.558		116		B92      		57				Ivette

		840-16-3564		LOPEZ AGOSTO, ISABEL          		isabel.lopez2@upr.edu		ED-ELEM--BEE		3.696		121		B92      		58				Ivette

		840-16-4037		MARTELL GUZMAN, GLORIANNE     		glorianne.martell@upr.edu		ED-ELEM--BEE		3.977		128		B92      		59				Ivette

		840-16-4642		MONTIJO PEREZ, MARIA D        		maria.montijo@upr.edu		ED-ELEM--BEE		3.86		107		B92      		60				Ivette

		840-16-6501		RIVERA ORLANDO, NEILITZA      		neilitza.rivera@upr.edu		ED-ELEM--BEE		3.03		100		B92      		61				Brenda

		840-16-6963		RODRIGUEZ RAMOS, MARIELA D    		mariela.rodriguez4@upr.edu		ED-ELEM--BEE		3.441		105		B92      		62				Ivette

		840-16-7480		ROSARIO MORALES, WILLMA N     		willma.rosario@upr.edu		ED-ELEM--BEE		2.621		94		B92      		63				Brenda

		840-16-7686		SANDOVAL MARTE, JANICE N      		JANICE.SANDOVAL@upr.edu		ED-ELEM--BEE		3.541		91		B92      		64				Ivette

		840-16-7799		SANTIAGO MARRERO, ANA M       		ana.santiago9@upr.edu		ED-ELEM--BEE		3.7		110		B92      		65				Ivette

		840-16-8263		SOTO VELEZ, KIMBERLY          		kimberly.soto8@upr.edu		ED-ELEM--BEE		3.12		100		B92      		66				Ivette

		840-16-8822		VALENTIN MENDEZ, QUIANA M     		quiana.valentin@upr.edu		ED-ELEM--BEE		3.376		109		B92      		67				Ivette

		840-17-0365		ARNOLD SANTIAGO, ZSAIRIS M    		ZSAIRIS.ARNOLD@upr.edu		ED-ELEM--BEE		3.348		72		B92      		68				Ana

		840-17-0595		APONTE TORRES, KIMBERLY N     		kimberly.aponte2@upr.edu		ED-ELEM--BEE		2.134		61		B92      		69				Ana

		840-17-1375		RUIZ MARTINEZ, SABRINA        		sabrina.ruiz1@upr.edu		ED-ELEM--BEE		3.814		92		B92      		70				Ana

		840-17-3820		PEREZ PAGAN, RUBEN E          		ruben.perez3@upr.edu		ED-ELEM--BEE		2.491		48		B92      		71				Ileana

		840-17-4203		RIVERA JIMENEZ, ZOELIE        		zoelie.rivera2@upr.edu		ED-ELEM--BEE		3.862		93		B92      		72				Ana

		840-17-5302		MARTELL CORREA, CARIMAR N     		carimar.martell@upr.edu		ED-ELEM--BEE		2.667		66		B92      		73				Ana

		840-17-5363		FIGUEROA HERNANDEZ, MICHELLE  		michelle.figueroa5@upr.edu		ED-ELEM--BEE		2.456		70		B92      		74				Ana

		840-17-7919		MUNIZ ARCE, ANDREA P          		andrea.muniz2@upr.edu		ED-ELEM--BEE		3.547		83		B92      		75				Ana

		840-17-8293		HERNANDEZ RUIZ, NORIELIS      		norielis.hernandez@upr.edu		ED-ELEM--BEE		3.453		86		B92      		76				Ana

		840-17-9481		ACOSTA TORRES, ANDREA S       		andrea.acosta2@upr.edu		ED-ELEM--BEE		3.342		76		B92      		77				Ileana

		840-18-0133		GONZALEZ VARGAS, CAROLINA Z   		carolina.gonzalez8@upr.edu		ED-ELEM--BEE		3.698		46		B92      		78				Ivette

		840-18-1490		CARDONA RAMOS, CARLA M        		carla.cardona2@upr.edu		ED-ELEM--BEE		3.13		43		B92      		79				Ivette

		840-18-3320		LOPEZ CORTES, JEAN CARLOS     		jeancarlos.lopez2@upr.edu		ED-ELEM--BEE		2.933		45		B92      		80				Ivette

		840-18-3429		GARCIA RIVERA, CAROLINA A     		carolina.garcia2@upr.edu		ED-ELEM--BEE		3.372		46		B92      		81				Ivette

		840-18-3508		ROMERO MARTINEZ, CRYSTAL      		crystal.romero@upr.edu		ED-ELEM--BEE		2.981		52		B92      		82				Ivette

		840-18-3658		RIVERA MARENGO, ANDRES J      		andres.rivera25@upr.edu		ED-ELEM--BEE		3.192		55		B92      		83				Ana

		840-18-4425		RIOS CRUZ, GENESIS V          		genesis.rios5@upr.edu		ED-ELEM--BEE		2.692		42		B92      		84				Ana

		840-18-4446		LECAROZ RODRIGUEZ, JUAN A     		juan.lecaroz1@upr.edu		ED-ELEM--BEE		3.071		45		B92      		85				Ana

		840-18-5561		ROSARIO CORTES, NAOMI         		NAOMI.ROSARIO@upr.edu		ED-ELEM--BEE		3.273		55		B92      		86				Ileana

		840-18-6505		AFANADOR MONTERO, KIARA M     		kiara.afanador@upr.edu		ED-ELEM--BEE		2.976		47		B92      		87				Ileana

		840-18-6963		VAZQUEZ LOPEZ, KIAMILE        		kiamile.vazquez@upr.edu		ED-ELEM--BEE		3.346		52		B92      		88				Ileana

		840-18-7105		ADAMES PLA, PAMELA N          		pamela.adames@upr.edu		ED-ELEM--BEE		3.255		54		B92      		89				Ileana

		840-18-7450		MALDONADO CORTES, GIANELLA Y  		gianella.maldonado@upr.edu		ED-ELEM--BEE		3.083		36		B92      		90				Ileana

		840-18-8524		MERCADO LOPEZ, ELISABET M     		elisabet.mercado1@upr.edu		ED-ELEM--BEE		3.13		49		B92      		91				Merylin

		840-18-8789		DE JESUS GUZMAN, KENNETH Y    		kenneth.dejesus3@upr.edu		ED-ELEM--BEE		2		36		B92      		92				Merylin

		840-19-0199		ADORNO ROMAN, GABRIELLA A     		gabriella.adorno@upr.edu		ED-ELEM--BEE		3.6		15		B92      		93				Brenda

		840-19-0956		FERNANDEZ SANTIAGO, ANDREA N  		andrea.fernandez5@upr.edu		ED-ELEM--BEE		3.4		15		B92      		94				Brenda

		840-19-1275		GONZALEZ GONZALEZ, JOSE R     		jose.gonzalez138@upr.edu		ED-ELEM--BEE		1.833		15		B92      		95				Ana

		840-19-2416		VELAZQUEZ GARCIA, JAVIER J    		javier.velazquez7@upr.edu		ED-ELEM--BEE		2.75		12		B92      		96				Ana

		840-19-3594		TORRES RUIZ, ZENAIDA L        		zenaida.torres@upr.edu		ED-ELEM--BEE		3.8		15		B92      		97				Brenda

		840-19-7633		TORRES VIRELLA, MIRELYS J     		mirelys.torres1@upr.edu		ED-ELEM--BEE		3.4		18		B92      		98				Brenda

		840-19-7662		MORALES OQUENDO, LIANDER J.   		liander.morales@upr.edu		ED-ELEM--BEE		3.25		15		B92      		99				Brenda

		840-19-9769		RODRIGUEZ GONZALEZ, WILLIANYS 		willianys.rodriguez@upr.edu		ED-ELEM--BEE		4		27		B92      		100				Brenda

		841-14-6470		PINEIRO CRUZ, MELYMAR         		MELYMAR.PINEIRO@upr.edu		ED-ELEM--BEE		3.646		153		B92      		101				Ana

		842-15-8168		SANCHEZ MELENDEZ, CORAL S     		CORAL.SANCHEZ5@upr.edu		ED-ELEM--BEE		1.983		91		B92      		102				Ana

		844-16-5376		MUNOZ PEREZ, DELMARIE         		DELMARIE.MUNOZ@upr.edu		ED-ELEM--BEE		3.522		115		B92      		103				Brenda

		846-14-5334		NEGRON ROA, NICOLE S.         		NICOLE.NEGRON5@upr.edu		ED-ELEM--BEE		2.736		131		B92      		104				Ana

		846-15-0960		CARDONA LOPEZ, JOEILLE        		JOEILLE.CARDONA@upr.edu		ED-ELEM--BEE		3.052		128		B92      		105				Ana

		846-16-6792		RIVERA GONZALEZ, TATIANA      		TATIANA.RIVERA8@upr.edu		ED-ELEM--BEE		3.059		95		B92      		106				Ivette

		846-16-8016		SANCHEZ MAISONET, VALERIA L.  		VALERIA.SANCHEZ3@upr.edu		ED-ELEM--BEE		3.286		108		B92      		107				Ivette

		846-17-5032		SANCHEZ RIVERA, NAIOMY        		NAIOMY.SANCHEZ@upr.edu		ED-ELEM--BEE		2.476		54		B92      		108				Brenda
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CERTIFICACIÓN NÚMERO 2020-2021-02 


 


Yo, Jhoane Rivera Rivera, Secretaria de la Junta Administrativa de la Universidad 


de Puerto Rico en Arecibo, CERTIFICO QUE:------------------------------------------ 


 


La Junta Administrativa, en reunión extraordinaria celebrada el 


10 de agosto de 2020, aprobó el Presupuesto Operacional para 


el Año Fiscal 2020-2021 de la Universidad de Puerto Rico  


en Arecibo.  Dicho presupuesto asciende a $32,171,672. 


 


Y PARA QUE ASÍ CONSTE, expido la presente Certificación en Arecibo,  


Puerto Rico, hoy diez de agosto de dos mil veinte. 


   


   


   


Jhoane Rivera Rivera 


Secretaria Administrativa V 


 


jrr 


   


   


   


Certifico correcto:  Dr. Carlos A. Andújar Rojas 


                               Rector y Presidente de la Junta Administrativa 
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NATIONAL RECOGNITION REPORT
Initial Preparation of Elementary Education Teachers 


(2001 Standards)


NCATE recognition of this program is dependent on the review of the program by representatives of the 
Association for Childhood Education International (ACEI).


COVER PAGE


      Name of Institution
University of Puerto Rico in Arecibo


      Date of Review


  MM   DD   YYYY


02 / 01 / 2013


      This report is in response to a(n):


nmlkj Initial Review


nmlkj Revised Report


nmlkji Response to Conditions Report


      Program(s) Covered by this Review
Elementary Education Program


      Grade Level(1)


    (1) e.g. Early Childhood; Elementary K-6


K-6


      Program Type
First Teaching License


      Award or Degree Level(s)


nmlkji Baccalaureate


nmlkj Post Baccalaureate


nmlkj Master's


PART A - RECOGNITION DECISION 


      SPA Decision on NCATE recognition of the program(s):


nmlkji Nationally recognized







nmlkj Nationally recognized with conditions


nmlkj Further development required OR Nationally recognized with probation OR Not nationally 
recognized [See Part G]


      Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:


nmlkj Yes


nmlkj No


nmlkji Not applicable


nmlkj Not able to determine


      Comments, if necessary, concerning Test Results:
 


      Summary of Strengths:
The faculty have been diligent to address the conditions in the last report. Rubrics should provide clear 
directions for candidates, and good data for faculty.


PART B - STATUS OF MEETING SPA STANDARDS


      DEVELOPMENT, LEARNING AND MOTIVATION


Standard 1. Development, Learning and Motivation. Candidates know, understand, and use the major 
concepts, principles, theories, and research related to development of children and young adolescents to 
construct learning opportunities that support individual students’ development, acquisition of knowledge, 
and motivation. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
Previous conditions were related to Assessments 3, 4, 5, and 6. Rubrics were realigned, one row per
rubric, and data generated from those assessments.
Assessment 5. All rows of the rubric have been aligned such that ALL rows are designed to report data
for a single standard, not multiple standards. One application of data is provided and show candidates
meeting standards 1.0, 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 3.1, 3.2, .3.3, 3.4, 3.5, 4.0, 5.1, and 5.2. It is still
apparent that old standards are being used. The 2004 standards had 2.8, 5.3, and 5.4. The 2007 standards
do not have these standards. Old standards 5.1 and 5.2 became 5.1 Old standards 5.3 and 5.4 became
5.2. Because all of these are covered, the reviewers are indicating a pass on this assessment.
Assessment #6 is pedagogical research, aligned to ACEI standards 1.0, 2.1, 3.3, 5.1, and 5.2. Each row
is aligned to a single ACEI standard. Data show all candidates scoring 3 out of 5 on all items, thus
meeting these standards.
Assessment #7 is the integrative activity. The rubric, although not the narrative, has been realigned to
ACEI standards 3.1, 3.2, 3.4, 5.1, 5.2, 5.4 (recalling that 5.4 is no longer in the ACEI standards.). Data
show candidates meeting these standards.


      CURRICULUM 







Standard 2.1. English language arts. Candidates demonstrate a high level of competence in use of 
English language arts and they know, understand, and use concepts from reading, language and child 
development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help 
students successfully apply their developing skills to many different situations, materials, and ideas. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessments 5 and 6.


      Standard 2.2. Science. Candidates know, understand, and use fundamental concepts in the subject 
matter of science—including physical, life, and earth and space sciences—as well as concepts in science 
and technology, science in personal and social perspectives, the history and nature of science, the 
unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to 
build a base for scientific and technological literacy. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessments 5.


      Standard 2.3. Mathematics. Candidates know, understand, and use the major concepts, procedures, 
and reasoning processes of mathematics that define number systems and number sense, geometry, 
measurement, statistics and probability, and algebra in order to foster student understanding and use of 
patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage 
data.
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessment 5.


      Standard 2.4. Social studies. Candidates know, understand, and use the major concepts and modes 
of inquiry from the social studies—the integrated study of history, geography, the social sciences, and 
other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a 
culturally diverse democratic society and interdependent world. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessment 5.


      Standard 2.5. The arts. Candidates know, understand, and use—as appropriate to their own 
understanding and skills—the content, functions, and achievements of dance, music, theater, and the 
several visual arts as primary media for communication, inquiry, and insight among elementary students.







Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessment 5.


      Standard 2.6. Health education. Candidates know, understand, and use the major concepts in the 
subject matter of health education to create opportunities for student development and practice of skills 
that contribute to good health.
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessment 5.


      Standard 2.7. Physical education. Candidates know, understand, and use—as appropriate to their 
own understanding and skills—human movement and physical activity as central elements to foster 
active, healthy life styles and enhanced quality of life for elementary students. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 related to Assessment 5.


      Standard 2.8. Connections across the curriculum. Candidates know, understand, and use the 
connections among concepts, procedures, and applications from content areas to motivate elementary 
students, build understanding, and encourage the application of knowledge, skills, and ideas to real world 
issues.
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
 


      INSTRUCTION


Standard 3.1. Integrating and applying knowledge for instruction. Candidates plan and implement 
instruction based on knowledge of students, learning theory, subject matter, curricular goals, and 
community. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1.0 related to Assessments 5 and 7.







      Standard 3.2. Adaptation to diverse students. Candidates understand how elementary students 
differ in their development and approaches to learning, and create instructional opportunities that are 
adapted to diverse students. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments for Assessments #5 and #7 in Standard 1.


      Standard 3.3. Development of critical thinking, problem solving, performance skills. Candidates 
understand and use a variety of teaching strategies that encourage elementary students’ development of 
critical thinking, problem solving, and performance skills.
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments for Assessment #5 and #6 in Standard 1.


      Standard 3.4. Active engagement in learning. Candidates use their knowledge and understanding of 
individual and group motivation and behavior among students at the K-6 level to foster active 
engagement in learning, self motivation, and positive social interaction and to create supportive learning 
environments. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments for Assessments #5and #7 in Standard 1.


      Standard 3.5. Communication to foster collaboration. Candidates use their knowledge and 
understanding of effective verbal, nonverbal, and media communication techniques to foster active 
inquiry, collaboration, and supportive interaction in the elementary classroom. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments for Assessment #5 in Standard 1.


      ASSESSMENT FOR INSTRUCTION


Standard 4. Assessment for Instruction. Candidates know, understand, and use formal and informal 
assessment strategies to plan, evaluate and strengthen instruction that will promote continuous 
intellectual, social, emotional, and physical development of each elementary student.
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj







      Comment:
See comments in Standard 1 related to Assessment 5.


      PROFESSIONALISM


Standard 5.1. Practices and behaviors of developing career teachers. Candidates understand and 
apply practices and behaviors that are characteristic of developing career teachers. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 on assessments 5, 6, and 7.


      Standard 5.2. Reflection and evaluation. Candidates are aware of and reflect on their practice in 
light of research on teaching and resources available for professional learning; they continually evaluate 
the effects of their professional decisions and actions on students, parents, and other professionals in the 
learning community and actively seek out opportunities to grow professionally. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
See comments in Standard 1 on assessments 5, 6, and 7.


      Standard 5.3. Collaboration with families. Candidates know the importance of establishing and 
maintaining a positive collaborative relationship with families to promote the academic, social and 
emotional growth of children. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
 


      Standard 5.4. Collaboration with colleagues and the community. Candidates foster relationships 
with school colleagues and agencies in the larger community to support students’ learning and well-
being. 
Met Met with Conditions Not Met


nmlkji nmlkj nmlkj


      Comment:
 


PART C - EVALUATION OF PROGRAM REPORT EVIDENCE


      C.1. Candidates’ knowledge of content
See previous reports.







      C.2. Candidates’ ability to understand and apply pedagogical and professional content 
knowledge, skills, and dispositions
See previous reports.


      C.3. Candidate effects on P-12 student learning 
See previous reports.


PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS


      Evidence that assessment results are evaluated and applied to the improvement of candidate 
performance and strengthening of the program (as discussed in Section V of the program report)
Rubrics were revised and realigned and data were generated. 


PART E - AREAS FOR CONSIDERATION


      Areas for consideration
Watch carefully for the new ACEI standards to be posted for comment in April 2013 on the ACEI 
website.


PART F - ADDITIONAL COMMENTS


      F.1. Comments on Section I (Context) and other topics not covered in Parts B-E:
 


      F.2. Concerns for possible follow-up by the Board of Examiners:
 


PART G - DECISIONS


      Decision:


nmlkji National Recognition. The program is recognized through the semester and year of the institution's 
next NCATE accreditation decision in 5-7 years. To retain recognition, another program report 
must be submitted mid-cycle (2 years in advance for a 5-year cycle and 3 years in advance for 
a 7-year cycle) before the next scheduled accreditation visit. The program will be listed as 
nationally recognized through the semester of the next NCATE accreditation decision on websites 
and/or other publications of the SPA and NCATE. The institution may designate its program as 
nationally recognized by NCATE, through the semester of the next NCATE accreditation decision, 
in its published materials. National recognition is dependent upon NCATE accreditation. Please 
note that once a program has been nationally recognized, it may not submit another report 
addressing any unmet standards or other concerns cited in the recognition report.


Please click "Next"


    This is the end of the report. Please click "Next" to proceed.





ACEI Report




NATIONAL RECOGNITION REPORT
Initial Preparation of Physical Education Teachers 


(2008 Standards) 


NCATE recognition of this program is dependent on the review of the program by representatives of 
the National Association for Sport and Physical Education (NASPE). 


COVER PAGE


      Name of Institution
University of Puerto Rico at Arecibo


      Date of Review


  MM   DD   YYYY


08 / 01 / 2016


      This report is in response to a(n):
Initial Review
Revised Report
Response to Conditions


      Program(s) Covered by this Review
Physical Education - Initial Licensure


      Grade Level(1)


    (1) e.g. Early Childhood; Elementary K-6


K-6


      Program Type
First Teaching License


      Award or Degree Level(s)
Baccalaureate
Post Baccalaureate
Master's (Initial licensure)


PART A - RECOGNITION DECISION 


      SPA Decision on NCATE recognition of the program(s):
Nationally recognized


Con
fid


en
tia


l







Nationally recognized with conditions
Further development required OR Nationally recognized with probation OR Not nationally 
recognized [See Part G]


      Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:


Yes
No
Not applicable
Not able to determine


      Comments, if necessary, concerning Test Results:
A departmental exam was used instead of a state licensure exam. The exam consists of 4 open-ended 
guided questions. A rubric is used to score the exam. Evidence of reliability and/or validity was not 
offered. There is also some question regarding scoring. In the exam description, it is indicated that the 4 
questions are 15 points each, resulting in a total of 60 points. The rubrics that are offered indicate that 3 
questions are worth 15 points and one question is worth 12 points. This results in 57 points. If 80% is 
used, the teacher candidate would need to receive 48 points to pass. Because the exam is only 57 points, 
46 is needed to pass. On the grading scale, 46 is indicated as unacceptable, yet would still be passing.


      Summary of Strengths:
The program offers a nice variety of field experiences prior to student teaching. The student teaching 
experience is 320 contact hours or 16 weeks in the schools. The candidates are held accountable for 
achieving and maintaining appropriate skill levels. Assessments are throughout the program and 
remediation plans are in place.


PART B - STATUS OF MEETING SPA STANDARDS


      Standard 1: Scientific and Theoretical Knowledge
Physical education teacher candidates know and apply discipline-specific scientific and theoretical 
concepts critical to the development of physically educated individuals.


Element 1.1 Describe and apply physiological and biomechanical concepts related to skillful movement, 
physical activity and fitness.
Met Met with Conditions Not Met


      Element 1.2 Describe and apply motor learning and psychological/behavioral theory related to 
skillful movement, physical activity, and fitness.
Met Met with Conditions Not Met


      Element 1.3 Describe and apply motor development theory and principles related to skillful 
movement, physical activity, and fitness.
Met Met with Conditions Not Met 


      Element 1.4 Identify historical, philosophical, and social perspectives of physical education issues 







and legislation.
Met Met with Conditions Not Met


      Element 1.5 Analyze and correct critical elements of motor skills and performance concepts.


Met Met with Conditions Not Met 


      Decision for Standard 1:
Met Met with Conditions Not Met 


      Comments:
A departmental exam, Assessment 1, and Assessment 4 are used to meet this standard. 


Assessment 1: The departmental exam consists of 4 open-ended guided response questions. There are 2 
items that address Element 1.3 and one item that addresses Element 1.4 - these are aligned. As well, the 
rubric is partially aligned with Element 1.5 (analyze, not correct). The rubric terminology is generic and 
does not align with Element 1.1 (physiological and biomechanical) or Element 1.2 (motor learning & 
psychological/behavioral). The 3 levels in the rubric are distinct and well defined. The minimum level of 
acceptability should be noted on the rubric and on the data tables. Prepare the data tables, following 
CAEP guidelines, to indicate the mean score and range, number and percent of the candidates meeting 
each level, and the n-size. The grading scale is based on 57 points, but 80% of 57 (46) would be in the 
unacceptable category. Correct the description of the scoring to reflect the 57 points instead of 60 points 
and adjust the grading scale. 


Assessment 4 is aligned with Element 1.5, but the data are not presented following CAEP guidelines. 
See additional comments regarding assessment 4 under standard 3. Strengthen the narrative description 
and analysis portion of the report.


This standard is Met with Conditions.


      Standard 2: Skill and Fitness Based Competence
Physical education teacher candidates are physically educated individuals with the knowledge and skills 
necessary to demonstrate competent movement performance and health enhancing fitness as delineated in 
the NASPE K – 12 Standards.


Element 2.1 Demonstrate personal competence in motor skill performance for a variety of physical 
activities and movement patterns.
Met Met with Conditions Not Met


      Element 2.2 Achieve and maintain a health-enhancing level of fitness throughout the program. 
Met Met with Conditions Not Met


      Element 2.3 Demonstrate performance concepts related to skillful movement in a variety of physical 







activities. 
Met Met with Conditions Not Met 


      Decision for Standard 2: 
Met Met with Conditions Not Met


      Comments:
Assessments 2 and 6 are used to address this standard. 


Assessment 2: Rubrics for Personal Skills.
Accommodations for disabilities and remediation plans are addressed for skills. Candidates are held 
accountable for achieving and maintaining adequate skill levels throughout the program. It is not clear if 
candidates are held accountable for fitness levels. Element 2.2 is assessed 3 times throughout the 
program, and 2.1 and 2.3 are assessed in multiple courses and in a variety of activities. The rubric levels 
are clear and distinct; however, the acceptable level tends to fall below the intent of the element that it 
purports to represent. Tactics and strategies, an integral part of 2.3, are not addressed in the rubrics. Data 
needs to be presented using CAEP guidelines. Grades appear to also be offered as evidence. If the 
program wishes to use grades here, they must follow the very specific guidelines of CAEP. Indicate the 
minimum level of acceptability on all assessment tools. As currently submitted, Assessment 2 will not 
adequately address the elements in Standard 2.


Assessment 6: Components of Physical Aptitude: This tool provides a variety of assessments to 
determine physical fitness. Two applications are provided along with subsequent data. The program 
provides an analysis and plans for remediation. 


Elements 2.1 and 2.3 are met with conditions; Element 2.2 is met


Standard 2 is Met with Conditions.


      Standard 3: Planning and Implementation
Physical education teacher candidates plan and implement developmentally appropriate learning 
experiences aligned with local, state, and national standards to address the diverse needs of all students.
Element 3.1 Design and implement short and long term plans that are linked to program and instructional 
goals as well as a variety of student needs.
Met Met with Conditions Not Met


      Element 3.2 Develop and implement appropriate (e.g., measurable, developmentally appropriate, 
performance based) goals and objectives aligned with local, state, and /or national standards.
Met Met with Conditions Not Met 


      Element 3.3 Design and implement content that is aligned with lesson objectives.
Met Met with Conditions Not Met 


      Element 3.4 Plan for and manage resources to provide active, fair, and equitable learning 







experiences.
Met Met with Conditions Not Met 


      Element 3.5 Plan and adapt instruction for diverse student needs, adding specific accommodations 
and/or modifications for student exceptionalities.
Met Met with Conditions Not Met


       Element 3.6 Plan and implement progressive and sequential instruction that addresses the diverse 
needs of all students.
Met Met with Conditions Not Met 


      Element 3.7 Demonstrate knowledge of current technology by planning and implementing learning 
experiences that require students to appropriately use technology to meet lesson objectives.


Met Met with Conditions Not Met 


      Decision for Standard 3:
Met Met with Conditions Not Met 


      Comments:
Assessments 3, 4 & 5 are used to address this standard. 


Assessment 3: Planning. Within the rubric, the descriptors at the acceptable level fall below the intent of 
the element that it purports to represent. This holds true for Elements 3.2, 3.5, and 3.6. The descriptor 
for Element 3.4 does not reflect the intent of the element. Data must be presented in accordance with 
CAEP requirements. The program needs to identify the minimum level of acceptability on the rubric and 
the data tables. Submit one cycle of new data for each assessment, addressing all reviewer concerns. 
Strengthen description, analysis, and use of results section of the report.


Assessment 4: Student Teaching. It appears as though a number of the descriptors in this tool are 
identical to those in Assessment 3, creating the same issues as Assessment 3. Revise rubrics so the 
identified acceptable level is reflecting the intent of the element, not below the intent. Elements 3.2, 3.3, 
3.5, 3.6 are below the intent of the elements that they purport to represent. Element 3.7 does not address 
K-12 student use of technology, as required by the element. Lay out data tables in accordance with 
CAPE requirements. As currently submitted, this tool will not address any standards or elements.


Assessment 5: Innovative Activity. The descriptor for Element 3.1 does not address long and short-term 
plans. The descriptor for Element 3.2 provides a difference of 25-75% collaborative support, which 
appears to be highly subjective. Descriptors for Elements 3.4 and 3.7 do not address the intent of the 
purported elements. Data tables must follow guidelines. As currently submitted, this tool will not fully 
address any element.


The standard is Met with Conditions.


      Standard 4: Instructional Delivery and Management







Physical education teacher candidates use effective communication and pedagogical skills and strategies 
to enhance student engagement and learning.


Element 4.1 Demonstrate effective verbal and non-verbal communication skills across a variety of 
instructional formats.
Met Met with Conditions Not Met


      Element 4.2 Implement effective demonstrations, explanations, and instructional cues and prompts to 
link physical activity concepts to appropriate learning experiences.
Met Met with Conditions Not Met 


      Element 4.3 Provide effective instructional feedback for skill acquisition, student learning, and 
motivation.
Met Met with Conditions Not Met


      Element 4.4 Recognize the changing dynamics of the environment and adjust instructional tasks 
based on student responses.
Met Met with Conditions Not Met 


      Element 4.5 Utilize managerial rules, routines, and transitions to create and maintain a safe and 
effective learning environment.
Met Met with Conditions Not Met


      Element 4.6 Implement strategies to help students demonstrate responsible personal and social 
behaviors in a productive learning environment.
Met Met with Conditions Not Met 


      Decision for Standard 4:
Met Met with Conditions Not Met 


      Comments:
Assessments 3, 4, & 5 are used to address this standard. These assessments are aligned with this 
standard.


Assessment 3: Planning. See previous comments related to this tool.


Assessment 4: Student Teaching. See previous comments related to this tool.


Assessment 5: Innovative Activity. See previous comments related to this tool.


This standard is Met with Conditions.


      Standard 5: Impact on Student Learning







Physical education teacher candidates utilize assessments and reflection to foster student learning and 
inform instructional decisions.


Element 5.1 Select or create appropriate assessments that will measure student achievement of goals and 
objectives. 
Met Met with Conditions Not Met


      Element 5.2 Use appropriate assessments to evaluate student learning before, during, and after 
instruction.
Met Met with Conditions Not Met


      Element 5.3 Utilize the reflective cycle to implement change in teacher performance, student 
learning, and/or instructional goals and decisions.
Met Met with Conditions Not Met 


      Decision for Standard 5:
Met Met with Conditions Not Met 


      Comments:
Assessments 3, 4, & 5 are used to address this standard. These assessments are aligned with standard 5. 


Assessment 3: Planning. See previous comments related to this tool.


Assessment 4: Student Teaching. See previous comments related to this tool. The descriptors for 
Elements 5.1-5.3 at the acceptable level are below the intent of the elements. Reviewers are concerned 
that in descriptor 5.1, the tool does not need to be valid or reliable. That is not the intent of Element 5.1.


Assessment 5: Innovative Activity. See previous comments related to this tool. Reviewers note that 
within the instructions it is identified that 60 points are available to candidates. At the end of the rubric, 
it is identified that only 45 points are available. Instructions, rubric, and scoring guide need to align in 
all assessments.


This standard is Met with Conditions.


      Standard 6: Professionalism
Physical education teacher candidates demonstrate dispositions essential to becoming effective 
professionals.


Element 6.1 Demonstrate behaviors that are consistent with the belief that all students can become 
physically educated individuals.
Met Met with Conditions Not Met


       Element 6.2 Participate in activities that enhance collaboration and lead to professional growth and 







development.
Met Met with Conditions Not Met


      Element 6.3 Demonstrate behaviors that are consistent with the professional ethics of highly qualified 
teachers.
Met Met with Conditions Not Met 


       Element 6.4 Communicate in ways that convey respect and sensitivity
Met Met with Conditions Not Met 


      Decision for Standard 6:
Met Met with Conditions Not Met 


      Comments:
Assessment 4 is used to address this standard. This assessment is aligned with Standard 6. 


Assessment 4: Elements 6.1 and 6.4 are below the intent of the respective elements. Data and the 
descriptors within the rubrics need to reflect the intent of the element. Too often, the intent is reflected in 
the target area.


This standard is Met with Conditions.


PART C - EVALUATION OF PROGRAM REPORT EVIDENCE


      C.1. Candidates’ knowledge of content


The data from Assessment 1, departmental exam, has the potential to provide support that candidates 
can meet the "describe" and "identify" components of Standard 1. Assessment 2 and 6 have the potential 
to provide support that candidates have adequate skill and fitness levels throughout the program.


      C.2. Candidates’ ability to understand and apply pedagogical and professional content 
knowledge, skills, and dispositions


Revision of the rubrics used in Assessments 3, 4, & 5 will help demonstrate candidates' ability to 
understand and apply pedagogical and professional content knowledge, skills, and dispositions. Data 
tables need to be revised to provide needed support.


      C.3. Candidate effects on P-12 student learning


Assessments 3, 4, & 5 have the potential for providing this support. Strengthen these assessments and 
follow CAEP guidelines for presenting data and writing narratives that give clear descriptions, analyses, 
and use of results.


PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS







      Evidence that assessment results are evaluated and applied to the improvement of candidate 
performance and strengthening of the program (as discussed in Section V of the program report)
Strengthen the report by providing a more thorough description of how results are used to improve 
candidate performance and strengthen the program.


PART E - AREAS FOR CONSIDERATION


      Areas for consideration
None.


PART F - ADDITIONAL COMMENTS


      F.1. Comments on Section I (Context) and other topics not covered in Parts B-E:
None.


      F.2. Concerns for possible follow-up by the Board of Examiners:
None.


Part G: DECISION


      Decision:
National Recognition with Conditions. The program will be listed as nationally recognized on 
websites and/or other publications of the SPA and NCATE. The institution may designate its 
program as nationally recognized by NCATE, through the time period specified below, in its 
published materials. National recognition is dependent upon NCATE accreditation.


NATIONAL RECOGNITION WITH CONDITIONS


      The program is recognized through:


  MM   DD   YYYY


08 / 01 / 2018


      Subsequent action by the institution: To retain national recognition, a report addressing the 
conditions to recognition must be submitted in accordance with the instructions below. The program has 
up to two opportunities to address conditions. If the program is submitting a Response to Conditions 
Report for the first time, the possible deadlines for submitting that report are 9/15/16, 3/15/17, 9/15/17, 
or 3/15/18. Note that the opportunity to submit a second Response to Conditions report (if needed), is 
only possible if the first Response to Conditions report is submitted on or before the 3/15/17 submission 
deadline; however, the program should NOT submit its Response to Conditions until it is confident that it 
has addressed all the conditions in Part G of this recognition report.


If the program is currently Recognized with Conditions and is submitting a second Response to 
Conditions Report, the next report must be submitted by the date below. Failure to submit a report by the 
date below will result in loss of national recognition.







  MM   DD   YYYY


03 / 15 / 2018


      The following conditions must be addressed within 18 months (or within the time period 
specified above if the program's recognition with conditions has been continued). See above for 
specific date.
1. Submit one new implementation of data, following NASPE/CAEP requirements for data tables.
2. Revise rubrics eliminating subjectivity. 
3. Rubric descriptors need to reflect the full intent of the element at the level the program reveals as 
acceptable.
4. Clearly indicate the minimum level of acceptability for each assessment.
5. Address all concerns in Part B
6. Make sure the instructions and scoring guide align with the rubric.
7. Revise sections III-VI as needed.


Please click "Next"


    This is the end of the report. Please click "Next" to proceed.
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Assessment # 3






UNIVERSITY OF PUERTO RICO AT ARECIBO



DEPARTMENT OF EDUCATION



BACHELOR OF ARTS IN EDUCATION WITH MAJOR IN PHYSICAL EDUCATION FOR ELEMENTARY LEVEL
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Data and analysis of Planning of two administrations



First semester August - December (2017)



First semester August - December (2018)



Spring 2019 


Data for Assessments # 3: to evaluate the planning of the Teaching practice elementary Physical Education Program. 


			SHAPE


			Criterion evaluated



The teacher candidate:


			Percentage (%) of mastery  


January – May 2017                    N= 25


			Percentage (%) of mastery 



January – May 2018                        N= 19





			


			


			Plan # 1


			Plan # 2


			Plan # 3


			Plan # 1


			Plan # 2


			Plan # 3





			


			


			 (3)


			 (2)


			 (1)


			 (3)


			 (2)


			 (1)


			 (3)


			 (2)


			 (1)


			 (3)


			 (2)


			 (1)


			 (3)


			 (2)


			 (1)


			 (3)


			 (2)


			 (1)





			3.a


			Design and implement objectives appropriately aligned with national and state standards goals. 


			100


			


			


			100


			


			


			100


			


			


			100


			


			


			100


			


			


			100


			


			





			3.b


			Design and implement short and long term content that are aligned to the objectives of the lesson and addresses the diverse needs of all students. 


			84


			4


			12


			84


			4


			12


			92


			8


			


			95


			5


			


			95


			5


			


			100


			


			





			3.c


			Plan and manage educational resources to provided active, fair and equitable learning experiences.


			84


			16


			


			84


			16


			


			100


			


			


			84


			16


			


			84


			16


			


			100


			


			





			3.d


			Plan and implements the instruction progressively and sequentially with attention to the diverse needs of the students. 


			84


			8


			8


			92


			8


			


			100


			


			


			95


			5


			


			95


			5


			


			100


			


			





			3.e


			Plan and implement learning experiences that require students to use the appropriate technology for meet one or more objectives in short and long term planning. 


			76


			12


			12


			88


			12


			


			100


			


			


			100


			


			


			100


			


			


			100


			


			





			3.f


			Plan and implement learning experiences that involve students in the use of appropriate metacognitive strategies to analyze their own performance and results.


			100


			


			


			100


			


			


			100


			


			


			100


			


			


			100


			


			


			100


			


			








Analysis:


From the planning assessment data results, almost 100 percent of the teacher candidates dominated the identified criteria and SHAPE standards.  However, it’s necessary to reinforce that the TC design and implement short and long terms that are aligned to the objectives of the lesson and addresses the diverse needs of all students. This component will be worked on in the planning of the methodology courses (EDPE 3096, EDPE 3097, EDPE 4215) and in Integration Seminar Teaching Physical Education in Elementary level (EDPE 4485). 


Assessment #3: Data analysis of Planning
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Data	  and	  analysis	  of	  Innovative	  Educational	  Activity	  Project	  
	  First	  semester	  August	  -‐	  December	  (2017)	  
First	  semester	  August	  -‐	  December	  (2018)	  



	  



Spring	  2019	  



	  



	  



	  



	  











	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



Findings	  



The	  data	  obtained	  show	  that	  100%	  of	  the	  students	  possess	  the	  disposition,	  knowledge,	  skills,	  autonomy,	  creativity	  and	  the	  necessary	  leadership	  of	  an	  effective	  professional	  in	  
the	  field	  of	  elementary	  physical	  education	  (k-‐6th)	  100%	  of	  the	  teacher	  candidates	  implemented	  Summative	  and	  formative	  assessment	  appropriately.	  The	  results	  of	  the	  process	  
were	  used	  to	  improve	  the	  teaching-‐learning	  process.	  The	  innovative	  activities	  exceeded	  the	  expectations	  of	  the	  cooperating	  teachers	  and	  principals,	  the	  parents	  who	  attended	  
them,	  as	  well	  as	  that	  of	  the	  practice	  supervisor.	  The	  commitment	  of	  the	  candidates	  was	  evident	  throughout	  the	  activity;	  as	  well	  as	  in	  the	  evidences	  presented.	  



The data is presented in percent 



Data from January to May 2018. Innovative Activity N=19 



 Target  Aceptable Unacceptable 



Criterios a evaluar  3 2 1 



Select or create authentic and formal 
assessments that measure the achievement 
of short and long-term student goals. 



Component 5a 



100% 0 0 



Select or create assessments that measure 
the achievement of the student's 
objectives in the short and long term.  



Component 5a 



100% 0 0 



Implement formative assessments that 
monitor student learning before and 
during the plan. 



Component 5b 



100% 0 0 



Implement Summative assessments that 
evaluate student learning when 
completing the plan. 



Component 5b 



100% 0 0 



Uses a reflective cycle to implement 
changes in the teaching - learning process. 



SHAPE 5.c 
100% 0 0 



The data is presented in percent 



Data from January to May 2017. Innovative Activity   N = 23 



 Target  Aceptable Unacceptable 



Criterios a evaluar  3 2 1 



Select or create authentic and formal 
assessments that measure the achievement 
of short and long-term student goals. 



Component 5a 



88% 12% 0 



Select or create assessments that measure 
the achievement of the student's objectives 
in the short and long term.  



Component 5a 



88% 12% 0 



Implement formative assessments that 
monitor student learning before and during 
the plan. 



Component 5b 



88% 12% 0 



Implement Summative assessments that 
evaluate student learning when completing 
the plan. 



Component 5b 



92% 8% 0 



Uses a reflective cycle to implement 
changes in the teaching - learning process. 



SHAPE 5.c 



92% 8% 0 








Assessment #5: Data analysis Innovative Activity
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Assessment #1 
 



RUBRIC TO EVALUATE COMPREHENSIVE EXAMINATION 
 
 
 
 



____________________________________                        _____________________________ 
Teacher candidate                                        Person correcting exam 



 
 
 
 
 
 
 
 
 



___________________________________________________ 
Date 



 
 











Description of Comprehensive Examination 
 



UPRA’s Physical Education Program for Elementary Level requires that all students who have completed the program’s requirements take a departmental exam to 



measure the minimum professional competencies considered indispensable for teacher candidates to perform effectively as teachers.  This examination was prepared by the 



program’s faculty using a table of specifications congruent with elements presented by SHAPE 2017.  It is aligned with Standard 1:  Content and Foundational Knowledge. 



(Components 1a, 1c, 1d, 1e, 1f) and with the mission and goals of UPRA’s Department of Education.  The topics of the basic component to be evaluated include basic knowledge 



of such areas as: science applied to physical activity, theories, planning, writing and analysis of pedagogical contents.  The examination consists of four open questions related to 



the program’s main courses (History of Physical Education; Teaching of Motor Perception, Gymnastics, Rhythm, Dance and Physical Efficiency; Personal Health and the 



Community; Anatomy and Kinesiology, Physiology of Exercise; Teaching Physical Education in K-3; Teaching Physical Education in 4-6; Teaching Physical Education in 



Secondary School; and Evaluation of Physical Education).   Content validity and reliability was executed internally by the program. To prove content validity each professor with 



the expertise and credentials in the subject matter constructed the knowledge content of the exam. This exam was administering over six cohorts since 2012. Exam reliability was 



performed using pre and posttests.  When the results were compared the exam shows .80 reliability. 



This departmental evaluation will be administered once a year, during the month of May. During the two months previous, teacher candidates will receive orientation 



about the importance and purpose of this examination.  The exam will include four pedagogical situations with three sub components, which the teacher candidate will answer as 



an essay.  Candidates will have three hours to answer the exam, which will have a value of 57 points.  Passing grade will be 46 out of 57 points will represents (80%) pass rate. 



 



After evaluating all questions, the following scale will be used to determine the final score for each teacher candidate:   



Target 3= (57-51 points) the candidate mastered between 100-89) percent of the examination.   



Acceptable=2 (50-46 points) the candidate mastered between (88 – 80) percent of the examination 



Unacceptable=1 (45-0 points) the candidate mastered between 79-0 percent of the examination 



Once the exams are graded, candidates will be met individually to discuss the results with the program coordinator.   



 
 
 
 
 
 
 
 
 











 
 
General Instructions to answer the comprehensive exam  
 
Candidates will have three hours to answer the examination.  If it’s necessary a bathroom break, they will raise their hand and will be accompanied by one of the assistants.  The 
time for breaks will be counted as part of the time allotted for the exam.  Exams will be answered in pencil.  A score of eighty percent is required to pass the exam.   
 
 
 Specific instructions for the comprehensive exam 
 
1. Write your student number on the notebook provided for answering the examination.  



2. Do not write your name on the exam.   



3. Once the timer is activated you may begin answering the examination.   



4. Read each situation and the corresponding questions carefully.   



5. All answers must be in the form of an essay. 



6. Clearly identify the number of the question you are answering.   



7. Before turning in your exam, make sure that your answer notebook is identified with your student number.     
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 











 
 
 



Comprehensive Exam (value of 57 points) 
 
Instructions: Read each situation carefully and write your answer to the questions in essay form.  Make sure you number the answers to each question.   



 
Situation #1 value (15 points)  
 
Elementary schools in Puerto Rico must deal with the consequences of current lifestyles: junk food at home, candy stores close to schools, the popularity of video games and the 
lack of adequate sports facilities.  This situation results in a high incidence of overweight, low academic performance, low levels of personal and social responsibility, low mastery 
of basic motor skills, lack of energy and little interest in sports activities. (SHAPE, 2017 component 1.b; 1.e) 
 
Imagine that you are hired as a physical education teacher in an elementary school and the school wants to address this situation.  
  



I. According the said situation choose a need that you consider a priority.  



a)  Describe how the theories of motor development and basic skills development principles of movement help to minimize the identified 



situation. (Shape 2017, component 1e.) 



b) Design a long-term work plan that shows how you would deal with this need by applying the theories of motor development and principles 



related to skillful movement in physical activity and how it would improve the components of fitness. (Shape 2017, component 1.3) 



c) Prepare a plan that shows how you would correct the critical elements of motor skills and performance concepts in class.  (Shape 2017, 1.a).  



 



 



 



 



 



 



 



 



 



 



 



 



 



 











 
 
 
 
 



Evaluation criteria for Situation 
1 



Scoring  Points 
scored 



Target 
3 



Acceptable 
2 



Unacceptable 
1 



1. Describes the theories and 
principles of motor development 
related to skillful movement in 
physical activity.  (SHAPE 1e) 



TC properly described those theories 
and principles of motor development 
related to movement skills in the 
situation presented 



TC demonstrated knowledge of 
various theories and principles of 
motor development in the situation 
presented. 



TC showed knowledge about some 
theories, but failed to demonstrate 
its relevance in the situation 
presented. 



 



2. Applies theories and principles 
of motor development related to 
skillful movement in physical 
activity.  (SHAPE 1e) 



TC selected and explained with 
details the "why" of these theories 
and principles of motor development 
are related to movement skills.  
 
TC exceeded in its answer the score 
and criteria established by the 
assessment. 



TC explained why the theories and 
principles of motor development are 
related to the skills of movements in 
the situation presented.   
 
TC achieves the score and criterion 
established by the assessment. 



TC mentioned in a general way 
the importance of the theories 
and principles of motor 
development in the physical 
activity.   
 
TC failed to achieve the score set 
by the program. 



 



3. Analyzes critical elements of 
motor skills and performance 
concepts.  (SHAPE 1a) 



The candidate describes correctly and 
properly applies knowledge of the 
common content of motor skills, 
movement concepts and movement 
patterns. 
 The candidate can synthesize and 
integrate concepts and techniques from 
multiple content areas when planning 
physical education content. 



TC describes and applies knowledge 
of the contents of motor skills. TC 
synthesizes and integrates some 
concepts and techniques in part of the 
contents to be taught. 



TC analyzes the 
fundamental skills 
of students in the 
situation presented 
superficially.  
TC provides 
limited information 
on the critical 
elements present in 
the identified skills.  
TC has great difficulty in 
synthesizing and integrating the 
technical contents. 



 



4.Define and elaborate your ideas 
in a detailed and specific way. 
 
 



TC over passed the criterion, defined 
and elaborated its ideas in detailed and 
specific forms. 
 
 



TC managed to define and elaborate 
its ideas in a detailed and specific 
way. 
 
 



TC defined the ideas, but failed to 
effectively establish the details. 
 
 



 



5.It makes good use of the 
language in grammatical and 
syntactic terms. 



TC made an excellent use of the 
language in grammatical and syntactic 
terms. 
 



TC managed to use the language in 
grammatical terms although he 
committed one or two errors in his 
writing. 



TC presents its wording, but with 
many grammatical and syntax 
errors. 
 



 



Totals     
____/15 











Situation #2 value (15 points) 
 
Concepts and principles related to physical development motor learning, exercise physiology, biomechanics, physical fitness and kinesiology are areas of 
knowledge that provide the appropriate development of physical education teaching. To these effects we understand that the knowledge of these subjects is 
essential for the teaching of new concepts and/or activities of movements.   In your answer: (SHAPE 1c) 



• Describe a motor skill that is typically introduced in the physical education class and an activity where dexterity is used.   
• Explain the presence of anatomical, biomechanical and kinesiology contents in the concepts of movements applicable in the selected physical activity.    
• Give two examples that indicate how to apply concepts related to physiology exercise, biomechanics and/or kinesiology in the selected motor skills. 
 



Evaluation criteria for Situation 
2 



Scoring Points 
scored Target 



3 
  Acceptable 



2 
Unacceptable 
          1 



 
1.Describe physiological and 
biomechanical concepts related to 
skillful movement, physical 
activity and fitness for preK-12 
students.  (SHAPE 1c) 



 



 
TC described appropriately 
physiological and biomechanical 
concepts in the presented situation. It 
accurately answers the "why" of the 
importance of physiological and 
biomechanical concepts in physical 
activities.  



 
TC described in a general way physiological 
and biomechanical concepts in the presented 
situation. Answer  
the importance of physiological and 
biomechanical concepts in physical activities. 



  TC identifies physiological and 
biomechanical concepts, but fails 
to describe important concepts. 



 



2. Applies physiological and 
biomechanical concepts related to 
skillful movement, physical 
activity and fitness for preK-12 
students.  (SHAPE 1c) 
 



  
TC applied in an excellent and 
appropriate way the physiological 
and biomechanical concepts in the 
presented situation. It answers with 
exactitude the "how" the concepts of 
the physiology and biomechanics are 
incorporated in the presented 
situation. 



 
TC applied in a general way physiological and 
biomechanical concepts in the presented 
situation. 



 
TC identified physiological 
and biomechanical concepts, 
but failed to apply important 
elements in the situation 
presented. 



 



3.Define and elaborate your ideas 
in a detailed and specific way. 
 
 



TC over passed the criterion, defined 
and elaborated its ideas in detailed and 
specific forms. 
 
 



TC managed to define and elaborate its ideas 
in a detailed and specific way. 
 
 



TC defined the ideas, but failed to 
effectively establish the details. 
 
 



 



4.It makes good use of the 
language in grammatical and 
syntactic terms. 



TC made an excellent use of the 
language in grammatical and syntactic 
terms. 
 



TC managed to use the language in 
grammatical terms although he committed one 
or two errors in his writing. 



TC presents its wording, but with 
many grammatical and syntax 
errors. 
 



 



5. The content answers all parts of 
the question.  



TC presents an excellent content that 
exceeds the parameters established to 
answer the question in all its parts.  



TC manages to present acceptable content to 
answer the question in all its parts. 
 



TC presents content, however, it 
fails to answer the question in all 
its parts. 



 



Totals     
___/15 











Situation #3 value (15 points) 
 
The scenarios provided by the physical education class is a unique opportunity that encourages physical, intellectual, social and emotional development. Taken 
this premise as a frame of reference we think you are hired by the Department of Education of Puerto Rico to offer classes at a school in the Arecibo School 
district to fourth grade students. The director asks you to administer a battery of tests that provide information on the development of your students ' basic motor 
and social skills. The results show that the students are in initial stages in the development of the basic motor skills and in the same way you must work the levels 
of personal and social responsibility.  (SHAPE, 2017 component 1d) 
 • Identify two concepts and/or principles of motor learning related to the teaching of basic motor skills. 
•Explain how the teacher using his or her knowledge of behavioral theories would help improve the student's performance in performing motor skills.  
• Explain how you would attend the critical elements of the lag shown by the students, considering the theories of development and motor learning applicable.  
Sustain corrective actions with theoretical models and principles. 



 
 
 



Evaluation criteria for Situation 3 Scoring Points 
scored Target 



3 
Acceptable 



2 
Unacceptable 



3 
1. Describes motor learning and 
behavior theories related to skillful 
movement in physical activity.   
(SHAPE 1d) 
 



TC properly described those 
theories and models of motor 
learning and behavior in the 
presented situation.  



TC described in a general way several 
theories of motor learning and behavior in 
the presented situation. 



TC showed knowledge of several 
theories, but failed to demonstrate 
its relevance in the situation 
presented. 



 



2. Applies motor learning and behavior 
theories   related to skillful movement 
in physical activity.   
 (SHAPE 1d) 



TC properly applied those theories 
and models of motor learning and 
behavior in the presented situation.  
TC selected and explained with 
details "how" these theories apply 
in the presented situation. 
 
  



TC generally applied concepts of motor 
learning and behavioral theories related 
to movement skills in the presented 
situation.  
 
TC briefly replied "how" motor and 
behavioral learning theories apply in the 
presented situation.   



TC identified concepts of motor 
learning and behavioral 
theories, but failed to implement 
important elements in the 
situation presented. 
 



 



3.Define and elaborate your ideas in a 
detailed and specific way. 
 
 



TC over passed the criterion, defined 
and elaborated its ideas in detailed 
and specific forms. 



TC managed to define and elaborate its 
ideas in a detailed and specific way. 
 



TC defined the ideas, but failed to 
effectively establish the details. 
 



 



4.It makes good use of the language in 
grammatical and syntactic terms. 



TC made an excellent use of the 
language in grammatical and 
syntactic terms. 
 



TC managed to use the language in 
grammatical terms although he committed 
one or two errors in his writing. 



TC presents its wording, but with 
many grammatical and syntax 
errors. 
 



 



5. The contents answers all parts of the 
question.  



TC presents an excellent content that 
exceeds the parameters established to 
answer the question in all its parts.  
 



 



TC manages to present acceptable content 
to answer the question in all its parts. 
 



TC presents content, however, it 
fails to answer the question in all 
its parts. 



 



Totals     
___/15 











Situation #4 value (12 points) 
• Based on your knowledge of the educational philosophy of the elementary school (K-6) physical education program in Puerto Rico (SHAPE 1.f):  



Select a philosophical theory and apply the philosophical bases to the development of your educational philosophy as a teacher.  
Scoring scale for evaluation criteria    



 



 



 



 



 



 



 



Evaluation criteria for Situation 4 Scoring Points 
scored Target 



3 
Acceptable 



2 
Unacceptable 



1 
1. Identifies historical,  
 philosophical and     social perspectives 
in matters related to physical education 
and its legislation.  
SHAPE 1.f 



TC exceeds the score and criterion 
set by the program in the situation 
presented. 
 
TC identifies and elaborates in its 
answer a deep knowledge about the 
paradigms, controversies and 
legislations related to the historical, 
philosophical and social perspectives 
in the physical education. 



TC achieved the score and criterion set by 
the program in the situation presented.  
TC elaborated and identified in its answer 
knowledge on the paradigms, controversies 
and legislations related to the historical, 
philosophical and social perspectives in the 
physical education.  



TC drew up and identified in his 
reply, evidence of some 
knowledge of the paradigms, 
controversies and legislations 
related to the historical, 
philosophical and social 
perspectives in physical 
education, but left fundamental 
areas in his response. 



 



2.Define and elaborate your ideas in a 
detailed and specific way. 
 
 



TC over passed the criterion, defined 
and elaborated its ideas in detailed 
and specific forms. 
 
 



TC managed to define and elaborate its 
ideas in a detailed and specific way. 
 
 



TC defined the ideas, but failed to 
effectively establish the details. 
 
 



 



3.It makes good use of the language in 
grammatical and syntactic terms. 



TC made an excellent use of the 
language in grammatical and 
syntactic terms. 
 



TC managed to use the language in 
grammatical terms although he committed 
one or two errors in his writing. 



TC presents its wording, but with 
many grammatical and syntax 
errors. 
 



 



4. The contents answers all parts of the 
question.  



TC presents an excellent content that 
exceeds the parameters established to 
answer the question in all its parts.  
 
 
 



TC manages to present acceptable content 
to answer the question in all its parts. 
 



TC presents content, however, it 
fails to answer the question in all 
its parts. 



 



Totals     
   
___/12 











 



 



Report on Comprehensive Exam Results by Component  



 



Date of Exam: _________________ 



 
Name Situations presented Points Scored  Final Determination 



1 2 3 4 
1.   



 
___/15 



 
 



___/15 



 
 



___/15 



 
 



___/12 



 
 
 



____ / 57 =  ____% 



           Target  
                                                                                                                                         
           Acceptable 



 
Unacceptable      
 



 
 
             
 
 
 








Assessment #1: Rubric to evaluate Comprehensive examination
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ASSESSMENT # 4 



 



FORMATIVE EVALUATION OF THE CANDIDATE TO MASTER 



IN TEACHING PRACTICE PROGRAM OF ELEMENTAL PHYSICAL EDUCATION 



 



                                 Name of the candidate ___________________________________________________________________________________________________ 



 



 



                                 Name of the Cooperating Teacher __________________________________________________________________________________________ 



 



                                 Name of the Director of the Practice Center ___________________________________________________________________________________ 



 



                                 Name of the Practice Center ________________________________________________________________________________________________ 



 



                                Grade ___________________________________________________________________________________________________________________ 



                                



 



                              Cooperating Teacher                     Cooperating Director                              Practice Supervisor  



 











 



 



Description of the Formative Evaluation of Candidate to Teacher 



 



The Formative evaluation of the Teacher Candidate is an instrument designed to measure the executory of the teacher candidate in the process of Teaching Practice.  Includes a rubric to 



monitor the 10 competences that describe the profile of the teacher candidate of the Elementary Physical Education Program and compliance with the Shape standards.  The rubric consists of 



four parts: instruction, management, organization, learning climate, evaluation and professionalism.  These will provide the necessary data to meet the identified NASPE standards and thus 



maintain the proposed level of excellence. 



  



The candidate teacher will demonstrate broad knowledge of the pedagogical, theoretical, critical thinking skills, verbal and nonverbal communication through their performance as a teacher 



practitioner in each learning experience with their students in the classroom considering de development of the child to build his learning. 



 



The teacher candidate will plan the teaching based on the analysis of the knowledge of the subject of their students, the school community and the goals of the curriculum in an appropriate 



environment considering the differences of the students and their needs.   It will show the use of different assessment techniques to gather information about student learning to guarantee a 



continuous development of the physical, cognitive and socio-emotional aspects of the students, as well as monitor their performances to take corrective actions when necessary.  For better 



educational development of their students, the teacher candidate will evidence how it enriches the learning process with contributions from different components in the school. 



 



During the experience in Teaching Practice, the candidate will reflect daily on their performance as a teacher and actively participate in the professional development activities that the teaching 



practice program performs and those that favor the teaching practice center. 



 



Introduction 



 



The formative evaluation rubric of the Physical Education teacher candidate will be used by the principal to evaluate the teacher candidate once, twice by the cooperating teacher and three 



times by the teaching practice supervisor.  The evaluators will discuss the findings with the candidate to facilitate the reflection, self-evaluation and follow-up on the recommendations to 



improve their execution.   



 



Practice Supervisor Responsibilities 



 



The following principles will guide the behavior, observations and evaluation of the elementary PE teacher candidate. 



  



1. Convene in advanced to seminars, workshops or meetings to the teacher candidate. 



2. Make an exploration visit to identify the teacher candidate needs. 



3. Review the documents: daily planning, assessment techniques, materials used by the teacher candidate.  Knows the standards of SHAPE, state standards and expectations by grade. 



4. Carefully observe the achievements of the teacher candidate to identify the knowledge, skills and appropriate behaviors for the teaching of Elementary Physical Education. 



5. Write down in the formative evaluation the level of execution of the teacher candidate.  Offer the necessary recommendations, according with NASPE standards, professional standards 



of the Puerto Rican teacher and the institutional profile of the graduated. 



6. After the evaluation, discuss with the teacher candidate the findings. 











 



7. Provide the necessary recommendations required by the teacher candidate to improve their performance. 



8. Offer the candidate the necessary follow up and support as a result of each of the evaluations. 



9. Carry out the evaluations that are necessary. 



10. Use scores obtained in the formative evaluation rubric, innovative activity, professional portfolio in addition to the daily planning to award the final grade to the teacher candidate. 



 



Responsibilities of the elementary physical education teacher candidate while doing his teaching practice. 



1. Attend daily from 8:00 a.m. to 12:00 p.m. to the assigned teaching practice center. 



2. Replace the classes that for some personal reason were not offered. 



3. Attend seminars convened by the coordinator and supervisor of teaching practice. 



4. Know and apply the standards of the elementary physical education program of Puerto Rico and SHAPE (2017). 



5. Draft the daily plans and be prepared for all your classes. 



6. Offer at least 45 classes to the assigned group. 



7. Create or adapt appropriate assessment techniques to measure the learning of their students. 



8. Tabulate and analyze the results of the assessments. 



9. Create an innovative activity that evidences the impact on student learning. This activity must be different from the daily work in the classroom. 



10. Evidence in a portfolio the work done in the innovative activity. 



11. In those schools that have secondary level the candidate attends an additional group. 



12. Document all phases of their teaching practice. After each evaluation. Implement the recommendations indicated before the next evaluation. deliver the documents related to their teaching 



practice requested by the practice supervisor on the day and time assigned. * The Formative Evaluation of the Master Candidate shows the alignment with four SHAPE standards (2017). The 



first column describes the SHAPE standard and the components with which it is aligned. The following three columns identify the levels of performance that the teacher candidate demonstrates 



during their performance in their teaching practice. 



 



 
The minimum score to master the assessment will be 32 points out of a total of 39 for a percentage of more than 80 percent in your assessment. 
 



 



 



 



 



 



 



 



 



 



 



 



 











 



 



Criteria to evaluate 
Standard 4: “Instructional Delivery and Management” 



Criteria to evaluate  



Scale 



Total points received 



Target 



(3) 



Acceptable 



(2) 



Unacceptable 



(1) 



 



1st 2nd 



 



3rd 



 



1 Demonstrate effective verbal and 



nonverbal communication skills 



through a series of instructional 



strategies and convey respect 



and 



Sensitivity throughout 



learning experiences 
 



SHAPE 4.a  



TC practices and promotes the effective use of 



grammar and diction. The candidate demonstrates 
respect for cultural differences and creates an 
environment of inclusion. TC uses a variety of verbal 
and non-verbal language forms to increase the 
appropriate interaction of students in the classroom. 
Excellent communication strategies and teaching 
styles. Consistently varies the volume of voice to 
capture the attention of your students in movement 



activities. 



The candidate's verbal and non-verbal interactions are 



culturally sensitive with some grammar and diction errors. 
The candidate demonstrates respect for cultural differences 
and is inclusive in his teaching. 
Sometimes it fails to modulate the rhythm and volume of 
voice to capture the attention of its students. The candidate 
uses various forms of verbal and nonverbal communication 
throughout the lesson. 



The candidate's verbal and non-verbal interactions are 



professional, but contain errors in grammar, bad diction, 
and / or inappropriate language for the age and level of 
development of his students. The candidate can 
ignore cultural differences when speaking with your 
students. The verbal rhythm of the communication is 
consistently, too fast or too slow and / or variation of tone 
and inflection. All communication in the plan is verbal 
with no other form of communication. 



   



2 Perform demonstrations and 



explanations and effective 



instructions aligned with the 



objectives, contents and 



activities, presenting them in a 



concise and clear manner, 



emphasizing the key elements of 



physical activity. 



 



SHAPE 4.b 



TC explains and demonstrates effectively the concepts 
of physical activity that are taught through an 
appropriate learning experience. 
The candidate selects the appropriate instructional 
method to link the concepts of physical activity with 
the learning experience. 



TC explains and demonstrates the concepts of 
physical activity that are through an appropriate 
learning experience. The TC sometimes uses an 
instructional method that links the concepts of 
physical activity with the learning experience. 



TC explains and demonstrates the concepts of physical 
activity that are taught. The selected method does not link 
the concepts of physical activity with learning 
experiences. 



   



3 Evaluates and analyzes the 



motor skills of its students and 



provides effective feedback to 



improve learning, the acquisition 



of skill and / or motivation of 



students. 
 



SHAPE 4.e 



The candidate analyzes, detects and corrects all critical 



elements of the worked skill.  The lesson focuses on 
the skill and context that is used.  The candidate 
provides specific feedback for the proper correction of 
the critical elements of the skill.  The candidate 
effectively uses different strategies in bridging process 
and / or product feedback to improve the execution of 
the skill.  The feedback is directly linked to the 
student's response and is provided individually as a 
group.  The TC provides positive reinforcements at all 



times that keep the student motivated. 



The candidate analyzes, detects and corrects all critical 



elements of the worked skill.  The lesson focuses on the 
skill and context that is used.  The candidate sometimes 
provides specific feedback for the proper correction of the 
critical elements of the skill.  The candidate effectively 
uses few strategies when bridging process and / or product 
feedback to improve the execution of the skill.  Feedback 
is poorly linked to the student's response. Although it is 
provided individually as a group.  TC motivates students in 
some occasions. 



The candidate can analyze, detect, and correct critical 



elements of the skill at least once.  The candidate 
identifies some key elements of the motor skills, but does 
not provide specific feedback. The lesson focuses on 
dexterity regardless of the context in which it will be 
executed.  The feedback is general and does not connect 
with the student's response.  The candidate provides 
Feedback limited to students in the effective use of tactics 
and strategies.  TC did not provide positive reinforcement 
through the student's execution. 



   



4 Evaluate the dynamic class and 



adjust the tasks of instructional 



activities based on student 



responses. 
 



SHAPE 4.c 



During the class the TC made the pertinent adjustments 
in the planned activities when recognizing that their 
students showed difficulty in the execution of the skill. 
The TC modified: its activities, distances, equipment, 
materials, duration of activity so that all students were 
able to perform the skill adequately. 



The TC recognizes that students have difficulty performing 
the skill and approaches them to assist them. 
TC made some adjustments so that all of its students could 
execute the skill. 



The TC recognizes that students have difficulty 
performing the skill.  However, the adjustment that 
provided for the student to perform the activities was not 
effective 



   











 
5 Implement techniques and 



management strategies in the 



classroom to create and maintain 



effective learning environments. 
 



SHAPE 4.d 



The candidate has established appropriate rules for the 
development of his class.  Transition routines are 
present and maximize learning time.  The organization 
of the groups and / or training makes it possible to 
maximize the space for teaching.  Space is used 
efficiently allowing all students to have equal 
opportunities to participate in learning. There are no 
behavior problems or they are treated immediately and 



appropriately.  The candidate creates a supportive 
environment for his students and provides adequate 
feedback. 



The candidate has established rules appropriate for 
development from his class.  Transition routines present 
some problems that subtract learning time.  The 
organization of the groups and / or training makes it 
possible to maximize the space for teaching.  In some 
occasions space is used inefficiently reducing the 
opportunities for students to participate in learning.  There 
are some behavioral problems and they are treated 



appropriately.  The candidate creates a supportive 
environment for his students and provides adequate 
feedback. 



The candidate has ineffective rules and has difficulty in 
its implementation in the class.  The rules lack clarity or 
are set in language inappropriate for the age of the 
students.  Routines in the transition are not present.  The 
organization of groups and / or training does not make it 
possible to maximize the space available for teaching. 
The candidate does not address inappropriate behavior 
problems or does not handle them properly.  The 



candidate does not create a supportive environment for 
his students. 



   



6. Describe and apply common 



content knowledge for physical 



education teaching Pre K-12. 
 



SHAPE 1.a 



TC correctly describes and applies the basic knowledge 



of the contents present in the motor skills and 
movement patterns.  TC applies the appropriate 
methodology for the teaching of basic motor skills and 
sports skills.  TC describe the appropriate technique of 
skill execution to improve student performance in line 
with age and development.  Describe and apply 
properly the rules, rules, principles present in the 
activities / games and / or sports. The candidate can 



synthesize and integrate concepts and techniques from 
multiple areas of physical education content. 



The candidate describes and appropriately applies the 



content knowledge present in the motor skills and 
movement patterns.  TC applies the methodology for the 
teaching of basic skills and sports skills although it 
presents some difficulties.  TC applies the appropriate 
methodology for the teaching of basic motor skills and 
sports skills.  TC describes and applies some rules, norms, 
principles that are present in the activities / games and / or 
sports. 



The candidate describes and applies the basic knowledge 



of the contents present in the motor skills. 
TC does not apply a coherent methodology in the 
teaching of motor skills.  TC incorrectly describes the 
technique in the execution of the skill.  TC has no control 
over the rules, norms and principles that apply in 
activities, games and sports. 



   



7.  Describe and apply the 



specialized knowledge of the 



critical elements of basic motor 



skills and concepts of execution 



in physical education of Pre       



K -12. 



   



SHAPE 1.b 



 



 



 



TC through his specialized knowledge he 



analyzes, detects and corrects all students the 



fundamental movement skills and links them with 



the critical elements. TC carefully observes the 



execution of the motor skills of all his students. 
TC intervenes effectively in the correction of the 



critical elements of the skill taught in classes. The 



terms used are related to the progression of the 



skill, inspires confidence, captures the attention 



of the student, explains and carefully models the 



execution of the skill. 



TC observes his students while they are practicing 



motor skills.  If a student shows difficulty in the 



execution of the skill, the candidate in most of the 



times intervenes and corrects the skill that is being 



practiced. 



TC observes his students while they are practicing 



motor skills.  If a student shows difficulty in the 



execution of the skill, the candidate in most of the 



times intervenes and corrects the skill that is being 



practiced. 



   



                                                                                                                                                                                                                                 



                                                                                                                                                                                                                                                                                                                                                       Total Part I 



 



____   



21 



 



____   



21 



 



____   



21 



 



 



 



 



 



 



 



 











 
Standard 5: “Assessment of Student learning” 



 



Criteria to evaluate Scores 



 



Total points received 



Target 



(3) 



Acceptable 



(2) 



Unacceptable 



(1) 1st   2nd  3rd 



1 Creates a variety of appropriate 



assessment techniques that 



measure student achievement in 



the short and long term. 
 



SHAPE 5.a 



TC builds a variety of assessment techniques 
that appropriately measure the objectives of the 
teaching and are aligned appropriately.  The 
measurement instruments created reflect the degree to 



which the student has achieved the objectives. 



TC creates assessment techniques that measure some 
teaching objectives and align little with the set objectives. 
The measuring instruments created rarely reflect the degree 
to which the student has achieved the objectives. 



TC creates few assessment techniques. The measurement 
instruments created do not reflect the degree to which the 
student has achieved the set objectives. 



   



2 Use the assessment appropriately 



to assess learning before, during 



and after each lesson. 
 



SHAPE 5.b  
 



TC uses formative and summative assessments to 
assess student progress.  TC uses to evaluate the 
student's varied information about what he learns, and 
how he learns it, through the use of different 
assessment techniques and in different contexts and 
moments during the teaching and learning process. TC 
use the assessment results to make a judgment about 
student learning. 



TC uses formative and summative assessments to assess 
student progress.  TC uses to assess the student 
information about what he learns, and how he learns it, by 
using some assessment techniques.  TC uses some 
assessment results to make a judgment about student 
learning. 



TC uses summative assessments only to evaluate the 
student's progress.  TC uses the results of the assessment 
techniques, but it is difficult to judge the student's 
learning. 



   



3 It uses a reflective cycle to 



implement changes in the 



teaching - learning process 
 



SHAPE 5.c 



TC reflects daily on the achievement of its instructional 
objectives and on the learning of its students. He uses 
his reflexive analysis to make decisions and modify his 
execution if necessary. As a result of its reflection, 
changes in its planning are observed. 



TC reflects on the achievement of his instructional 
objectives.  It uses its reflexive analysis, but makes few 
modifications in its execution. As a result of their 
reflection, there are few changes in their planning. 



TC reflects once a week on his practice.  It is very 
superficial and does not take into consideration the 
execution of its students to modify their teaching. 
Because of this, there are no changes in its planning. 



   



                                                                                                                                                                                                                                    



                                                                                                                                                                                                                          



                                                                                                                                                                                                                                                                                                                                                Total part II. 



 



____      



9 



 



____   



 9 



 



____    



9 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 











 
 



Standard 6: Professional responsibility 



 



 



Criteria to evaluate 



Score 



 



Total points 



received 



Target 



(3) 



Acceptable 



(2) 



Unacceptable 



(1) 1st 2nd 3rd 



1 Participates in activities for 



professional growth and 



collaborates with the school. 
 



SHAPE 6.b 



TC takes advantage of every opportunity presented to participate in 
professional improvement workshops. The participation of the TC in 
professional activities exceeds the requirements of the program, such as 
making presentations, attending conventions, promoting leadership in the 
planning of activities. TC documents collaboration with the faculty, parents, 
supervisors and / or service projects beyond what is required by the 



program. 



TC participates in professional growth and development 
opportunities when offered. TC participates in professional 
opportunities that go beyond the requirements of the 
program, such as clubs, attendance at state conventions and 
health fairs. TC documents collaboration with teachers, 
parents, supervising teachers and / or service projects as 



required by the program. 



TC participates in professional growth and 
development opportunities when indicated. TC 
meets the minimum professional development 
requirements for the program. TC does not 
document any collaboration with teachers, 
parents, supervising teachers and / or service 



projects as required by the program. 



   



2 Their behavior is consistent with 



the ethics and practice of the 



profession of highly qualified 



teachers. 
 



SHAPE 6.a 
 



The candidate demonstrates an ethical behavior in all aspects of his practice 
in the school environment.  The candidate is respectful of privacy / 
confidentiality laws belonging to students, families of students, and 
colleagues (for example, teachers, principal, staff) and guarantees to 
students that the results of the evaluation and comments are private. 



Candidate maintains respectful relationships with his students and 
colleagues.  The candidate helps his students demonstrate sensitivity to each 
other.  TC is responsible and have at all times their documents (professional 
folder, posters, planning, etc.) per day; they are clean, organized and 
available to their supervisors.  TC models its students’ responsible behavior, 
prosocial attitude, cooperation and emotional control. TC followed the rules 
and regulations established by the school.  The TC dress is appropriate at all 
times. 



The candidate demonstrates an ethical behavior in all 
aspects of his practice in the school environment. Although 
you have to make an effort to control your emotions. 
The candidate is respectful of privacy laws / confidentiality 
pertaining to students, families of students, and colleagues 



(for example, teachers, director, staff) and guarantees 
students that the results of the evaluation and comments 
are private.  Candidate maintains respectful relationships 
with his students and colleagues. The candidate helps his 
students demonstrate sensitivity to each other.  TC owns 
some of its documents (professional folder, posters) are up 
to date; They are clean, organized and available to their 
supervisors. TC followed the rules and regulations 



established by the school.  The TC dress is appropriate at 
all times. 



Candidate tries to demonstrate ethical behavior, 
but can make some comments 
with other school professionals 
which are considered inappropriate (for example, 
gossip about a student or family students). TC 



respects privacy / confidentiality laws. The 
candidate maintains professional relationships in 
most cases, but can violate candidate-student 
limits (for example, communicate with a student 
through Facebook or text messages). The 
candidate shows language or behavior that is 
inappropriate and insensitive. TC owns most of 
its documents (professional folder, posters) 



daily; some are clean, not all are organized and 
available to their supervisors. TC followed the 
rules and regulations established by the school. 
His clothing is sometimes inappropriate. 



   



3 Describe strategies, including the use 



of the technology for promotion and 



defense of the Physical Education 



and Physical Activity. 



 



Shape  6.c 



The candidate demonstrates knowledge of strategies for the promotion of 
physical education and physical activity. Take advantage of every 
opportunity to promote the importance of physical activity for health in the 
school setting. Organizes voluntary curricular and extracurricular activities 
that encourage physical activity. The candidate encourages students to 



include family members when they participate in physical activity outside of 
school. The candidate provides scientific information about the benefits of 
exercise for health through the school's media. It uses technology as a tool to 
promote physical education and physical activity in the school community. 



The candidate demonstrates knowledge of strategies for the 
promotion of physical education and physical activity. 
When he has the opportunity, he promotes the importance 
of physical activity for health in the school setting. The 
candidate encourages students to include family members 



when they participate in physical activity outside of school. 
It uses technology as a tool to promote physical education 
and physical activity in the school community. 



 The candidate does not demonstrate knowledge 
of strategies for the promotion of physical 
education and physical activity. Does not 
promote the importance of physical activity for 
health in the school setting.  The candidate does 



not know or does not use any 
strategies to raise awareness among students and 
family members about the importance of 
physical activity. 



   



                                                                                                                                                                                                                         



                                                                                                                                                                                                                                                                                                                                                                    Total part III 



 



____   



9 



 



____   



9 



 



___  



9 



 



 



 











 
Name of teacher candidate Score by evaluated parts Total points earned Signature and date 



I II III  



First evaluation      



____ / =  ____%    



         



                                                                                                                                         



    



Second evaluation      



____ / =  ____%    



                           



 



Third evaluation       



____ / =  ____%    



 



 



Corrective measures 



________________________________________________________________________________________________________________________ 



First visit:   



 



 



 



 



 



   



Second visit 



 



  



 



 



 



 



 



 



 



 



Third visit 








Assessment #4: Rubric to evaluate Formative evaluation








 
UNIVERSITY OF PUERTO RICO AT ARECIBO 



EDUCATION DEPARTMENT 
BACHELOR OF ARTS IN EDUCATION WITH MAJOR IN PHYSICAL EDUCATION 



FOR ELEMENTARY LEVEL 
 
 



ASSESSMENT # 6 
 
 
 



 
 
 



RUBRIC FOR THE EVALUATION OF THE PHYSICAL FITNESS IN   
TEACHER CANDIDATES OF THE ELEMENTARY PHYSICAL EDUCATION 



PROGRAM K-6  
 



2.b Achieve and maintain a health-enhancing level of fitness throughout the program. 
 
Students Name:  ______________________________________________ 



Student Number:  ______________________________________________ 



 



Evaluation:   _____ First semester  



                                     _____ Four semester     



                                     _____ Seventh semester  



                                     _____ Other 



 



Name of the Professor/Evaluator: ______________________________________     



Date: ______________________________________________________________                                                 











UNIVERSITY OF PUERTO RICO IN ARECIBO 



EDUCATION DEPARTMENT 
BACHELOR OF ARTS IN EDUCATION WITH MAJOR IN PHYSICAL EDUCATION 



FOR ELEMENTARY LEVEL 
 



EVALUATIONS TO MEASURE THE COMPONENTS OF THE PHYSICAL APTITUDE 
IN THE STUDENTS OF PHYSICAL EDUCATION PROGRAM FOR THE 



ELEMENTARY LEVEL  
 
Procedure:   
 
The following set of evaluations that is presented will be performed in three occasions to the 
students enrolled in the Physical Education for the Elementary Level Program.  The professors of 
the program will be responsible of evaluating the participants. Candidates will be evaluated three 
times during their studies: in the first, four and seventh semester. 
 
As program, we will recommend to the new admission students to enroll in their first academic 
semester in the course EDFI 3076 (physical conditioning), therefore they can be acquainted with 
the components of physical aptitude and will identify how different exercise routines can be 
developed and performed for each component.  Each candidates must be successful in six out of 
seven his/her evaluations in order to demonstrate good physical fitness. 



 
Following the test and instructions are presented.  Each, test has its classification scale.  The 
student will classify each component using the point obtained in each evaluation.     



 
 



1. Cardiovascular in rest evaluation 
 
Procedure 
 
The students will take their own pulse while in rest for 10 seconds and then will multiply the 
result by 6. They will take note of the result and the classification.   



 
Pulse in rest  ___________________ 
 
Classification  ___________________ 
 



Classification and Classification Scale 
 



 
Target 



 
 Target 



 
Target 



 
Acceptable 



 
Unacceptable 



 
Unacceptable 



< 55 56 - 65 66 – 70 71 - 80 81 – 95 > 96 
          *Source: Gennaro, Joseph Di. The New Physical Fitness: Exercise For  



Everybody. Englewood Colorado: Morton Publishing Company, 1983, p.60 











2. Aerobic Ability Evaluation 
 
Procedure 
 
The students will remain seated for 5 minutes.  After this time they will take their own pulse  
during 30 seconds (pulse in rest).  Then they will jog in place for 2 minutes (lifting their feet 5  
inches from the floor).  Immediately after the two minutes, they sit down and take their pulse 
during 30 seconds (recovery pulse).  Finally, they will subtract the pulse in rest from  
the recovery pulse and will determine their level (aerobic classification).  This test will be 
used to have knowledge of the improvement of their aerobic ability in the second and  
third evaluation.   
 
Pulse in rest   _____________________ 
 
Recovery pulse  _____________________ 
 
Classification   _____________________ 



 
Classification and Scale to measure the cardiac frequency (rest and recovery) 



 
Target Target Target Target Acceptable   Unacceptable Unacceptable 
     0     1 - 3      4 - 5     6 - 7   8 - 10  11 - 15      >15 
*Resource: Gennaro, Joseph Di. The New Physical Fitness: Exercise For  
Everybody. Englewood Colorado: Morton Publishing Company, 1983, p.62 



 
3. Measurable Test for Muscular Tolerance 



Procedure  
Each student will try to carry out the most pushups that they can in 1 (one) minute. The males will  
perform the exercise with the legs stretched out and the feet together, lowering until they can 
touch an object on the floor with their chest.  The ladies will perform the same with the knees 
on the floor, lowering until they can touch an object with their chest.   
  
Push up quantity ________________ 
Classification   ________________ 



Scale for the Males 
Age Target Target Acceptable Unacceptable  Unacceptable 
18 - 29 Over 55 45 - 54 35 - 44 20 - 34 0 - 19 



           *Source: Health and Fitness through Physical Activity.  (p. 110), by M. L. Pollock, J. H.   
             Wilmore & S. M. Fox III, 1985, New York, Macmillan Publishing Company. 
"Copyright" 1985 by Macmillan Publishing Company. 



Scale for Females 
Age Target Target Acceptable Unacceptable  Unacceptable 
  18 - 29   Over 49    34 -48   17 - 33    6 - 16      5 



          * Source: Health and Fitness through Physical Activity.  (p. 110), by M. L. Pollock, J. H.   
             Wilmore & S. M. Fox III, 1985, New York, Macmillan Publishing Company. 



"Copyright" 1985 by Macmillan Publishing Company. 











4. Sit-ups 
 



Procedure 
 
The participants will semi-flex their legs and cross their hands to their chest.  They will perform 
the most number of sit-ups in one minute.  The student that assists him/her will count the sit-ups carried 
out by his/her partner.  At the end of the minute they will determine the classification using the  
following scale.   
 
 
Quantity  _______________________ 
 
Classification  _______________________ 
 
 
 
 
 



Scale for Males 
 



Age Target Target Acceptable Unacceptable Unacceptable 
18 - 29 Over 48 43 - 47 37- 42 33 - 36 0 - 32 



           * Source: Health and Fitness through Physical Activity.  (p. 109), by M. L. Pollock, J. H.  
            Wilmore & S. M. Fox III, 1985, New York, Macmillan Publishing Company. 



"Copyright" 1985 by   Macmillan Publishing Company. 
 
 
 
 
 
 



Scale for Females 
 



Age Target Target Acceptable  Unacceptable Unacceptable 
  18 - 29   Over 44    39 -43   33 - 38    29 - 32      0 - 28 



          * Source: Health and Fitness through Physical Activity.  (p. 109), by M. L. Pollock, J. H.  
            Wilmore & S. M. Fox III, 1985, New York, Macmillan Publishing Company. "Copyright" 



1985 by Macmillan Publishing Company. 
 
 
 
 
 
 
 
 











5. Test to measure muscular strength 
 
Procedure 
 
To evaluate the isometric strength a manual dynamometer will be used.  The students will take the 
dynamometer with their right hand, will extend their arm to the shoulder level and will press 
vigorously.   The test will be repeated twice and the highest points of the three attempts will be 
registered.  After, they will perform the previous procedure with the left hand.   
 
Right hand     ______ (kg)       ______ (kg)    ______ (kg) 
 
Left hand ______ (kg)       ______ (kg)    ______ (kg) 
 
Classification    ____________________ 



 
 



Scale for Males 
 



Classification Right hand Left hand 
Target 68    70 
Target 56-67 62 – 69 



Acceptable  43 – 55 48 – 61 
Unacceptable   39 -42 41 – 47 
Unacceptable 38 40 



*Source: Heyward V. Design for Fitness: Guide To Physical Fitness, Appraisal & Exercise 
Prescription. Minneapolis: Burguess, 1984, p. 75 



 
 



Scale for Females 
 



Classification Right hand Left hand 
Target 37   41 
Target  34 - 36 38 - 40 



Acceptable  22 - 33 25 - 37 
Unacceptable  18 - 21 22 - 24 
Unacceptable                          17 21 



*Source: Heyward V. Design for Fitness: Guide To Physical Fitness, Appraisal & Exercise 
Prescription. Minneapolis: Burguess, 1984, p. 75 
 
 
 
 
 
 
 
 











6. Test to measure the Flexibility 
 
Procedure 
 
After performing the warming exercise, each student will sit in front of the flex meter with the 
legs stretched out.  The student will put the hands together and will slide the device that is 
over the instrument.  The professor will indicate the adjusted distance in centimeters; as 
established by the American Health Alliance, Physical Education, Recreation and Dance 
(AAHPERD, 1988, pp. 16-20). 



 
 



Classification and Scale of the Flexibility Component in Centimeters 
 



Males 
 



Age Target Target Target Acceptable  Unacceptable Unacceptable Unacceptable 
18 - 25 20 – 26 18 – 19 17 15 - 16 13 - 14 10 -12 2 - 9 
26 - 36 20 - 25 18 - 19  16 - 17 15 12 - 14 10 - 11 2 - 9 
    *Adapted from: Y's Way to Physical Fitness: The Complete Guide to Fitness Testing 
and Instruction.  
     3rd ed.; (pp. 113-124), by L. A Golding, C. R. Myers, & W. E. Sinning, (Eds), 1989. 
Champaign, IL:  
     Human Kinetics Publisher.  "Copyright" 1989 by National Council of Young Men's Christian  
     Association of the United States of America.  



 
Classification and Scale of the Flexibility Component in Inches  



 
Females 



 
Age Target Target Target Acceptable  Unacceptable Unacceptable Unacceptable 
18 - 
25 



24 - 27 21 – 
23 



20 18 - 19 17 14 - 16 8 - 13 



26 - 
36 



23 - 26 20 -22 19 18 16 - 17 14 - 15 8 - 13 



    *Adapted from: Y's Way to Physical Fitness: The Complete Guide to Fitness Testing 
and Instruction.  3rd ed.; (pp. 113-124), by L. A Golding, C. R. Myers, & W. E. Sinning, (Eds), 
1989. Champaign, IL:  Human Kinetics Publisher.  "Copyright" 1989 by National Council of 
Young Men's Christian  Association of the United States of America. 
 
 
 
 
 
 
 
 











7. Body Composition 
 



Procedure 
 
A skin fold caliper will be used to measure the tissue grade of the students.  Females will be 
measured in the triceps of the commanding hand, as well as the iliac spine and at the thigh 
level. The three skin pleats will be added and will be registered in the following sheet.  Males 
will be measured on the chest, considering the commanding side, on the abdomen, near the 
navel and on the thigh.  The sheet to collect data will be completed.   
 



 
SHEET TO COLLECT DATA 



 
Date 
____/ ____/____                                                                     Time ______ (am) (pm) 
Day Month   Year       
   
Name: __________________________________       Age  _______ 
 
Gender  (F) (M) 
 
Weights _____ lbs                                                   Height _______ (inches) 
 
 
Test Administrator: ___________________________________ 
 
 



 



 
   



Registration of Percentage of Fat 
 
The skin pleats will be registered in the following sheet as they are collected and will be added at 
the end.    



 
                    Females                                                                   Males 
 
                    Triceps ________                                                    Chest ______ 
 
                    Iliac Spine _______                                             Abdomen ______ 
 
                    Thigh _______                                                       Thigh ______ 
 
                    Total ________                                                       Total ______ 



 
Nomogram used to determine the classification of the skin measurement 











 
Procedure 
 
The students will position a rule in the left axis over their age when performing the test.  The 
other end of the rule will be over a number that represents the total of their dermal crease. After, 
they will trace a line from the age to the number that represents the dermal crease.  Conform to 
their gender they will search in both scales the percentage of body fat.   
 
 



 



 
*Adapted from: Baum, William, B. y Michelle R. Baum. “A Nomogram for Estimate of 
Percent Body Fat from Generalized Equations” Research Quarterly for Exercises and 
Sport. Vol.  52, No. 3, (1981), pp. 380-384. 



 
 











Classification for Males and Females according to the nomogram 
 
Procedure 
 
Utilizing the fat percentage obtained from the nomogram the classification of the body 
composition of the student will be determined. *It is recommended for women under eighteen 
percent fat for males and fifteen percent fat. 
 
Classification                                Males (%)                  Females (%) 
 
 
Very lean                                      less than 10                 less than 13 
 
Lean                                                 11 – 14                       13 – 17 
 
Average                                           15 – 17                       18 – 22 
 
Fat                                                   18 – 19                       23 – 27 
 
Obese                                             20 or more                 28 or more 
 



 



*University of Puerto Rico in Arecibo 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 








Assessment #6: Rubric to evaluate Physical fitness








ASSESSMENT # 2 
 



UNIVERSITY	  OF	  PUERTO	  RICO	  AT	  ARECIBO	  
DEPARTMENT	  OF	  EDUCATION	  



BACHELOR	  OF	  ARTS	  IN	  EDUCATION	  WITH	  MAJOR	  IN	  PHYSICAL	  EDUCATION	  FOR	  ELEMENTARY	  LEVEL	  
 
 
 
 
 
 



 
 
 
 



ASSESSMENT # 2 
 



Rubric to evaluate personal skills of teacher candidates  
SHAPE 2.a 



Demonstrate competency in all fundamental motor skills, as well as skillful performance in a minimum of four physical 
education content areas (e.g., games and sports, aquatics, dance and rhythmic activities, fitness activities, outdoor 
pursuits, individual-performance activities).	  



 
January – May 2018 











ASSESSMENT # 2 
 
Rubric to evaluate personal skills of teacher candidates  
 



Description of the assessment and its use in the program  



The assessment is derived from performance-based evaluations in a variety of physical activity courses. These courses have been 
selected to reflect the broad-based competence expected in the SHAPE Initial Physical Education Teacher Education Standards. 
These courses are distributed throughout all four years of the program. The individual instruments are administered in the 
relevant course and the scores are incorporated into the teacher candidate’s final grade for the respective course. The teacher 
assigned to the course while the teacher candidates participate in an authentic game will use each of the rubrics. The goal of all 
the physical competency tests is for teacher candidates to demonstrate competency in all fundamental motor skills, as well as 
skillful performance in a minimum of four physical education content areas (e.g., games and sports, aquatics, dance and rhythmic 
activities, fitness activities, outdoor pursuits, individual-performance activities). A follows:  



EDPE 4215- Teaching Physical Education in Secondary School: Rubrics for overhead serve, overhead pass, forearm pass,  



                      Rubrics for Catching, Fielding Grounders, Throwing, Batting 



EDFI 3595- Basketball and Soccer: Rubrics for Basketball – Dribbling, Jump Shot, Chest Pass, Defense  



                     Rubrics for Soccer – Dribbling, Passing, kicking on goal. 



EDFI 3451- Elementary Tennis: Rubrics for Serve, Forehand, Backhand. 



 
Element 2.a 
 
To demonstrate competency in all fundamental motor skills, as well as skillful performance in a minimum of four physical 
education content areas. The programs select de grades courses (Teaching Physical Education in Secondary School, Basketball 
and Soccer, Elementary Tennis, Gymnastics, Dance and Physical Efficiency in the Elementary School)  
In these courses the candidates know the terms, rules, as well as the technical and tactical aspects of the game. Candidates 
develop and refine sport skills through directed and supervised by Professor practices. Finally candidates take games between 
them in order to develop and demonstrate the skills of the sport studied. During gymnastics course TC with the help and 
supervision of the Professor practice 10 gymnastic movements and then perform a routine that is evaluated, create a dance 
routine and written a fitness text for elementary school children. 
TCs with documented disabilities are allowed and encouraged to use a variety of accommodations and/or modifications to 
demonstrate competency in movement fundamentals, performance concepts, and fitness based on their ability. 
 
 











ASSESSMENT # 2 
 
Sport: Volleyball                                                                                            N= 18 
  
Instructions: Teacher candidate will participate in a five-part volleyball game between classmates; the professor will use 
the following rubric to evaluate the performance of the teacher candidates. The following scale will be used to determine 
if the teacher candidate is located in Target (15-12 points), Acceptable (11 points) or Unacceptable (10 points or less). 
 



 
 
 
 
 



Criteria 
to be 



observed 



Scale Points 



Target  
(5) 



Acceptable 
(3) 



Unacceptable 
(1) 



Overhead 
serves 



1. Steps with opposite foot from serving hand as ball 
is tossed  
2. Toss is consistently in front of hitting shoulder 
and proper height. 
3. Contacts ball with open hand above head and in 
front of body. 
4. Follow through with palm toward target; transfers 
weight. 
5. 80% of the serves are in the court.  



1. Steps with opposite foot from serving 
hand  
2. Toss is in front of hitting shoulder and 
proper height a majority of the time. 
 3. Contacts ball with open hand and above 
head. 
 4. Follow through, transfers weight. 
 5. 70% of the serves are in the court  



1. Does not clearly step and/or 
inappropriate foot steps forward. 
2. Toss is erratic; seldom above 
head height and in front of body. 
 3. Contacts ball with closed fist or 
slaps at ball. 
 4. No follow through or weight 
transfer. 
 5. 60% of serves is out the court.  



 



 
 



Overhead 
Pass 



 
 
 



1. Uses finger pads to set ball with “soft hands”  
2. Arms prepared above head form triangle between 
thumbs and forefingers, flex on ball contact  
3. Early movement into position, knees bent, 
shoulders and hips aligned with target 
 4. Good arm and hand extension on follow through, 
does not spread arms after contact  
5. Ball travels to target in a high arc with little or no 
spin (80%) 



1. Uses finger pads to set ball. 
 2. Arms prepared above head form triangle 
between thumbs and forefingers. 
 3. Knees bent shoulders and hips aligned 
with target. 
 4. Arms extend on follow through, does not 
spread arms after contact. 
 5. Ball travels to target in arc with 
occasional spin (70%) 



1. Uses finger pads and palms to 
set ball, carries ball frequently 
 2. Arms not prepared above head. 
 3. Knees not bent shoulders and 
hips not aligned with target. 
 4. Arms do not follow through, 
does not contact ball at same time 
with both hands. 
 5. Ball reaches target very 
inconsistently with lots of spin 
(60%) 



 



 
 
 
 
 
 



Forearm 
Pass 



1. Good ready position, low, knees bent, arms in 
front, forward lean. 
 2. Midline of body aligned with target. 
 3. Arms are straight with wrists together, hand in 
hand thumbs down. 
 4. Ball is contacted on lower forearms in midline of 
body. 
 5. Push through legs and slight lift of forearms 
directing ball to target (80%) 



1. Ready position, knees bent, arms in front. 
2. Midline of body sometimes aligned with 
target. 
3. Arms straight, hand in hand thumbs 
down. 
 4. Ball is contacted with forearm. 
 5. Push through legs and slight lift of 
forearms with occasional swinging of arms 
directing ball to target (70%) 



1. No ready position, limited knee 
bend, arms by sides, back upright. 
 2. Midline of body is not aligned 
with target. 
 3. Arms bent at elbow, hands not 
appropriately linked together. 
 4. Ball is contacted on wrist/hands. 
 5. No leg push, arms swing at the 
ball before and after contact (60%) 



 











ASSESSMENT # 2 
 
Sport: Softball           N = 18 
 



Instructions: Teacher candidate will participate in a softball game of seven entries between classmates; the professor will 
use the following rubric to evaluate the performance of the teacher candidates. The following scale will be used to 
determine if the teacher candidate is located in Target (20-16 points), Acceptable (15-14 points) or Unacceptable (13 
points or less). 
 
Criteria 



to be 
observed 



Scale Points 



Target  
(5) 



Acceptable 
(3) 



Unacceptable 
(1) 



 
 



 
Catching 



 



1. Consistently is in the ready position 
2. keeps eye on the ball and aligns the body to the ball 
3. Pinkies together if the ball is below the waist 
4.Thumbs together if the ball is above the waist 
5. Use non-throwing hand to help squeeze the ball in the glove 
5. Catches ball accurately 80% of the time  



1. Demonstrates and applies ready 
position 
2. Watches ball 
3. Gets a good jump 
4. Uses correct footwork to chase the ball 
down and catches the ball on the 
throwing side of the body 70% of the 
time  



1. Demonstrates to move into the path 
of the ball 
2. Attempts to be in ready position 
3. Sometimes uses correct footwork to 
chase the ball down 
4. Catches the ball 60 % of the time or 
less.  



 



 
Fielding 



Grounders 
 



1. Consistently demonstrates ready position 
2. glove is down 
3.  keeps the head down and watches the ball move into the 
glove 
4.  weight is on balls of feet or toes 
5. moves in line and forward toward the ball and bends forward 
6. knee down 
7. fingers spread 
8 pinkies close together or crossed  
9. Catches fielding grounders ball accurately 80% of the time  



1. Demonstrates and applies ready 
position 
2. Watches ball 
3. Moves towards ball but not forward 
4. Feet are spread out but not on balls of 
the feet or toes  
5. Butt is low, but not fielding out front 
the body.  
6. Catches fielding grounders ball 
accurately 70% of the time  



1. Demonstrates to move into the path 
of the ball 
2. Glove is down 
3. No bending at the knees 
4. Doesn’t watch the ball in 
5. Field the ball between the legs.  
6. Catches fielding grounders ball 
accurately 60% of the time. 



 



 
Throwing 



 
 
 
 
 



 



1. Consistently demonstrates angling the throwing arm side of 
the body from the target 
2. Transfers weight towards target with the foot opposite 
throwing arm 
3. Angles arm behind head, follows through by having throwing 
arm come across opposite side of the body 
4. Throws accurately 80% of the time.  
 



1. Demonstrates proper throwing stance 
2. Raises are behind head 
3. Steps towards target with opposite foot 
4. Rotates hips while throwing 
5. Throws accurately 70% of the time.  
 



1. Attempts to step towards the target  
2. attempts to angle throwing side 
away from target 
3. Raises arm behind head 
4. Steps toward the target with the 
opposite foot 
5. Throws accurately to target 60% of 
the time. 



 



 
Batting  



1. TC Consistently stands parallel to the plate  
2. bat is gripped with middle knuckles lined up  
3. dominant hand is on top, feet are staggered, knees are flexed  
4. weight is on back leg, keeps elbow away from body  
5. bat is held off the shoulder, eye is on ball, transfer weight 
from back to front  
6. and swings level with the ground at the height of the pitch 
7. hits balls in the strike zone 80% of the time 



1. Demonstrates and applies proper body 
stance 
2. Keeps hands together when gripping 
the bat 
3. Swings horizontally attempts to hold 
the bat off of shoulder 
4. Keeps eye on ball 
5. hits balls in the strike zone 70% of the 
time. 



1. Attempts to stand with the left side 
of the body toward the pitcher 
2. dominate hand is on top 
3. attempts to face the plate 
4. keeps eye on ball, 
4. hits balls in the strike zone 60% of 
the time.  



 











ASSESSMENT # 2 
 
Sport: Basketball              N = 18 



Instructions: Teacher candidate will participate in a basketball game between classmates; while the professor will use the 
following rubric to evaluate the performance of the teacher candidates. The following scale will be used to determine if the 
teacher candidate is located in Target (20-16 points), Acceptable (15-14 points) or Unacceptable (13 points or less). 



 



Criteria 
to be 



observed 



Scale Points 



Target  
(5) 



Acceptable 
(3) 



Unacceptable 
(1) 



Dribbling 1. Uses the fingertips exclusively. 
2. Knees bent all of the time while dribbling  
3. Ball is dribbled below the waist consistently and 
with control 
4. Students head is up all the time  
5. TC maintains 80 % of control of the ball of the 
time that it is defended. 



1. Usually uses fingertips, but occasionally 
uses the palm of hand  
2. Knees bent, but occasionally standing up  
3. Ball is dribbled below waist, usually with 
control  
4. TC head is up most of the time when 
dribbling the ball 
5. TC maintains 70 % of control of the ball of 
the occasions when it is defended. 



1. Uses a combination of fingertips and palm  
2. Knees slightly bent  
3. Ball is dribbled too high or too low, with some 
control  
4. Student is looking at the ball the entire time 
when dribbling and never looks up 
5. TC is not able to maintain control of the ball 
60% of the time when it is defended. 



 



Jump 
Shot  



1. After moving with the ball, Lands with both feet 
at the same time  
2. The feet are facing the basket, staggered, and 
knees are slightly bent.  
3. The elbow is in and the arm moves straight up as 
the shot begins.  
4. Squats to prepare for elevation, extends knees and 
arms to elevate in an upward motion  
5. The arm is fully extended and the wrist/hand is "in 
the basket." 
6. TC performs correctly the jump shot 80% of the 
time. 



1. After moving with the ball, Lands with both 
feet but not at the same time 
2. The feet are not facing the basket or are not 
staggered or knees are not bent.  
3. The elbow is not in or the arm does not 
move straight up as the shot begins.  
4. Squat to prepare for elevation, extends 
knees and arms to elevate but not in an upward 
motion  
5. The arm is not fully extended or the 
wrist/hand is not "in the basket." 
6. TC performs correctly the jump shot 70% 
of the time. 



1. After moving with the ball, does not Land with 
both feet at the same time and makes extra steps 
that leads to travelling violations  
2. The feet are not facing the basket, they are not 
staggered, and the knees are not bent.  
3. The elbow is not in and the arm does not move 
straight up as the shot begins.  
4. Does not squat to prepare for elevation and does 
not elevate in an upward motion  
5.  The arm is not fully extended and the wrist/hand 
is not "in the basket." 
6. TC performs the jump shot incorrectly 60% of 
the time. 



 



Chest 
Pass 



1. feet spread, knees bent 
2. both hands on the sides of the ball 
3. fingers spread apart & elbows bent 
4.step toward the target & extend arms 
5. Pass is accurate and easy to catch by teammate 
(80% all the times) 



1. feet spread, knees bent 
2.both hands on the sides of the ball 
3. fingers spread apart & elbows bent 
4.step toward the target & extend arms 
5. Pass is usually accurate and able to be 
caught (70% all the times) 



1. feet spread, knees bent 
2. both hands on the sides of the ball 
3. no fingers spread apart & elbows bent 
4. no step toward the target & extend arms 
5. Pass is sometimes accurate (60% or less) 



 



Defense  1. Body -Athletic position (knees bent, balance on 
balls of feet, ready to react to change of speed or 
direction) 
2. Hand Placement - One hand follows ball, the 
other hand blocks passing lane 
4. Eyes- Keep eyes on their belly button or the 
numbers on their jersey not on the ball or their eyes  
5. Movement-Feet should slide side-to-side (never 
cross). 
6. 80% of the time TC is able to successfully defend 
its opponent. 



1. Body -Athletic position (knees bent, 
balance on balls of feet, ready to react to 
change of speed or direction) 
2. Hand Placement- one hand follows ball 
4. Eyes- Keep eyes on their belly button not 
on the ball or their eyes  
5. Movement-Feet should slide side-to-side 
(never cross). 
6. 70% of the time TC is able to successfully 
defend its opponent. 



1. Body – not athletic position (knees bent, balance 
on balls of feet, not ready to react to change of 
speed or direction) 
2. Hand Placement – don’t follows ball, used the 
body to block lane 
4. Eyes- Keep eyes on their belly button or the 
numbers on their jersey not on the ball or their eyes  
5. Movement-Feet should cross or move 
backwards. 
6. 60% of the time TC is not able to successfully 
defend its opposite. 



 











ASSESSMENT # 2 
 
Sport: Soccer               N = 18 
 
Instructions: The teacher candidate will be participate in a soccer game between classmates, the match will consist of two 
halves of 10 minutes each, the professor will use the following rubric to evaluate the performance of the teacher 
candidates. The following scale will be used to determine if the teacher candidate is located in Target (15-12 points), 
Acceptable (11 points) or Unacceptable (10 points or less). 
 
Criteria to be 



observed 
Scale Points 



Target  
(5) 



Acceptable 
(3) 



Unacceptable 
(1) 



 
 
 



Dribbling 
 



(20 meters) 
 



1. TC eyes are scanning and not 
focused on the ball.  
2. uses the side of the foot to dribble 
the ball  
3.  keeps the ball close to the body and 
under control at all times  
4. Can control the ball while moving at 
full speed into the court.  
5. Can stop or change direction 80% of 
the time with control 



1.TC eyes are scanning and not 
focused on the ball 
2. Uses the side of the foot to 
dribble the ball  
3. Keeps the ball close to the body 
and under control at all times 
4. Cannot keep it close control 
moving at full speed  
5. Must regain control of the ball 
while stopping or changing 
direction 70% of the time 



1. TC eyes are constantly focused 
on the ball and does not scan 
2. Uses their toe to dribble 
3. Uses their toe to dribble the ball 
4. Does not keep the ball close to 
the body consistently 
5. 60% of the time TC most 
difficulty to control the ball 



 



 
 



Passing 
 



(10 meters) 



1. TC starts behind the ball and approaches 
with balanced steps 
2. Eyes are on the target and not the ball 
3. Turns their leg while swinging and makes 
contact with the side of their foot.  
4. Follows through with passing leg.  
5. 80% The ball travels accurately to their 
target.  
 



1. TC starts behind the ball and 
approaches with balanced steps.  
2. Eyes are on target and not on the ball. 
3. Turns their leg while swinging and 
makes contact with the side of their 
foot.  
4. Follows through with passing leg. 
5. 70% The ball travels accurately to 
their target. 



1. TC no steps are taken to approach 
the ball (Stand and swing).  
2. Eyes are on the ball and not the 
target.  
3. Contact is made with the toe.  
4. No follow through.  
5. 60% The ball travels accurately to 
their target. 
 



 



 
 



Kicking on goal 
 



(16 meters from 
the goal) 



1. 2 steps behind the ball and steps are 
balanced and TC attacks the ball quickly. 
2. Use the inside of the foot or instep to hit 
the ball. 
3. 80% of hitting the ball placed under the 
instep of this causing it to lift off the 
ground. 
4. 80% Use full body momentum/force 



1. TC attacks the ball at medium speed. 
2. Use the inside of the foot to hit the 
ball. 
3. 70% of hitting the ball placed under 
the instep. 
4. 70% Kick the ball hard. 
 



1. No steps are taken to approach the 
ball (Stand and swing). 
2. Contacts the ball with toe or side of 
the foot. 
3. 60% of hitting the ball placed under 
the instep. 
4. Low power on shot   
 



 



 
 
 
 











ASSESSMENT # 2 
 
 
Sport: Tennis               N = 18 
Instructions: The teacher candidate will participate in a tennis match (simple) on a modified court using transition balls; 
while they playing, the professor will use the following rubric to evaluate the teacher candidates' performance. The 
following scale will be used to determine if the teacher candidate is located in Target (15-12 points), Acceptable (11 
points) or Unacceptable (10 points or less). 
 
Criteria 



to be 
observed 



Scale Points 



Target  
(5) 



 



Acceptable 
(3) 



Unacceptable 
(1) 



 
 



Service 
 
 
 



1. Set Position-your non-dominate foot toward 
the net and your weight on the dominate back 
foot 
2. Arms Drop-let both arms drop together 
toward your lead leg 
3. Weight Transfer and Ball Toss-transfer your 
weight onto your lead foot as your arm begins 
to extend up for the toss(ball is about 2 feet 
above the extended hand and 6 inches in front 
your lead toe) 
4. Ready to Hit-racket arm is bent at 90 degrees 
5.  Racket Drop-elbow moves forward in a 
throwing motion while you scratch your back 
with your racket 
6.  Hit-the throwing motion continues as the 
racket arm extends upward to contact the ball 
7. Finish-continue to follow-through out into 
the direction of the hit and then down to your 
no dominate side 
8. Able to serve a vary speed. 
9. Serve the ball into service box 80% of the 
time 



1. Set Position-your non-dominate foot 
toward the net and your weight on the 
dominate back foot 
2. Arms Drop-let both arms drop together 
toward your lead leg 
3. Weight Transfer and Ball Toss-transfer 
your weight onto your lead foot as your 
arm begins to extend up for the toss(ball 
is about 2 feet above the extended hand 
and 6 inches in front your lead toe) 
4. Ready to Hit-racket arm is bent at 90 
degrees 
5.  Racket Drop-elbow moves forward in 
a throwing motion while you scratch your 
back with your racket 
6.  Hit-the throwing motion continues as 
the racket arm extends upward to contact 
the ball 
7. Finish-continue to follow-through out 
into the direction of the hit and then down 
to your no dominate side 
8. Not able to serve a vary speed. 
9. Serve the ball into service box  70% of 
the time 



1. Set Position-your dominate foot 
toward the net and your weight on 
the non-dominate back foot 
2. throw the ball up to his head 
3. Ready to hit-racket arm is bent 
less than 90 degrees 
4. Finish- rarely continue to follow-
through out into the direction of the 
hit and then down to your no 
dominate side 
5. Serve the ball into service box 
60% of  the  time 



 



 
 



Forehand  
 
 



1. Grip- hold the throat of the racket lightly 
with your non-dominate hand and shake the 
handle with you dominate hand so the “V” is 
positioned on top of the grip 
2. Set Position- 80% maintains his racquet in 
front of his body with the head and eyes 
forwards, knees slightly flexed and the weight 



1. Grip- hold the throat of the racket 
lightly with your non-dominate hand and 
shake the handle with you dominate hand 
so the “V” is positioned on top of the grip 
2. Set Position- 70% attempts maintains 
his racquet in front of his body with the 
head and eyes forwards, knees slightly 



1. Grip- hold the racket only with 
your dominate hand on final the grip 
2. Set Position- 60% or fewer 
attempts maintains his racquet in 
front of his body with the head and 
eyes forwards, knees slightly flexed 
and the weight on the forward part 



 











ASSESSMENT # 2 
 



on the forward part of the feet. 
3. Backswing-turn and bring the racket back at 
waist level so the heel of the racket is pointing 
in the 
direction you would like to hit the ball 
4. TC makes a swing using loops where the 
racquet moves in a fluid manner and his body 
rotate to the side. His racquet head drops below 
the ball and accelerate through the point of 
contact. TC makes the stroke using a follow 
through, finishing between the waists to over 
the shoulder. 
5. Ball are in the court 80% of the time 



flexed and the weight on the forward part 
of the feet. 
3. Backswing-turn and bring the racket 
back at waist level so the heel of the 
racket is pointing in the 
direction you would like to hit the ball 
4. TC makes a swing using loops where 
the racquet moves in a fluid manner and 
his body rotate to the side. His racquet 
head drops below the ball and accelerate 
through the point of contact. TC makes 
the stroke using a follow through, 
finishing between the waists to over the 
shoulder. 
5. Ball are in the court 70% of the time 



of the feet. 
3. Backswing- - 60% or fewer 
attempts turn and bring the racket 
back at waist level so the heel of the 
racket is pointing in the 
direction you would like to hit the 
ball 
4. TC a few times makes a swing 
using loops where the racquet 
moves in a fluid manner and his 
body rotate to the side.  His racquet 
head drops below the ball but not 
accelerate through the point of 
contact. TC do not makes the stroke 
using a follow through, finishing 
between the waist to over the 
shoulder. 
5. Ball rarely lands in the court 60% of 
the time 



 
 



Backhand 
 
 



1. Grip-use a grip close to eastern for the top 
hand and grip close to continental on the 
bottom hand. 
2. Preparation – 80% begins with and athletics 
position with the head and eyes forward, knees 
slightly flexed and the weight on the forward 
part of the feet. 
3. Swing patch- uses the loops swing where the 
racquet moves in a fluid manner about the 
hands and the body rotates to the side. 
Accelerate through the point of contact 
extending the swing comfortably through the 
ball and towards the net. The swing patch in a 
loops starting above the hand, dropping below 
the ball and rising through the point of control. 
4. Ball is in the court (80%) 



1. Grip-use a grip close to eastern for the 
top hand and grip close to continental on 
the bottom hand. 
2. Preparation – 70% attempts begins 
with and athletics position with the head 
and eyes forward, knees slightly flexed 
and the weight on the forward part of the 
feet. 
3. Swing patch- uses the loops swing 
where the racquet moves in a fluid 
manner about the hands. Accelerate 
through the point of contact extending the 
swing comfortably through the ball and 
towards the net.  
4. Ball is in the court (70%) 
 



1. Grip- does not use a grip close to 
eastern for the top hand and grip 
close to continental on the bottom 
hand. 
2. Preparation – only in 60% or 
fewer attempts begins with and 
athletics position with the head and 
eyes forward, knees slightly flexed 
and the weight on the forward part 
of the feet. 
3. Swing patch- rarely uses the 
loops swing where the racquet 
moves in a fluid manner about the 
hands and the body rotates to the 
side. Not accelerate through the 
point of contact. Extending the 
swing comfortably through the ball. 
The swing patch in a loops not 
starting above the hand, not 
dropping below the ball and rising 
through the point of control. 
4. Ball rarely lands in the court. (60%) 



 



 
 








Assessment #2: Rubric to evaluate personal skills of teacher candidates
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ASSESSMENT # 3 –January - 2019 



 
RUBRIC TO EVALUATE THE PLANNING OF THE TEACHING PRACTICE 



ELEMENTARY PHYSICAL EDUCATION PROGRAM 
 
 



Name of the candidate___________________________________________________________________________________________ 
 
Semester: January to May 2019 



 
Name of the cooperating teacher_________________________________________________________________________________ 
 
Name of the practice center director _________________________________________________________________________ 
 
Name of the practice center ___________________________________________________________________________________ 
 
Grade_________________________________________________________________________ 
 
Name of the supervising teacher: _________________________________________________________________________ 











Description of “assessment” 
PLANNING  



 
Introduction: 
 
The purpose of the rubric is to demonstrate pedagogical and theoretical knowledge and professional skills in the daily planning of the teacher 
candidate in Elementary school.  In addition, it should demonstrate the integration of professional standards and the professional organizations 
standards related to teaching in Elementary School.  Practice supervisor and the cooperating teacher will monitor the planning during the semester of 
the teaching practice.   
 
Procedures 
 
The rubric that is presented below, is the one suggested to evaluate the daily lessons presented by the teacher candidate.  This rubric is delivered and 
discussed during orientation seminars given to teacher candidates before reporting to schools where they will do the teacher practice.  The teacher 
candidate must deliver it to the cooperating teacher for evaluation and it has to be completed in all its parts.  No student can implement the planned 
class without prior review and authorization of the cooperating teacher.  The teacher candidate will be evaluated every time they offer class by the 
cooperating teacher and during the school semester, the cooperating teacher will select two days to award a score on their performance in planning.  
In the same way, it will be evaluate by the practice supervisor on three occasions while teaching, to award a grade, which will be part of the final 
evaluation.  The teaching candidate will write and implement as minimum 45 plans during the school semester using the provided format by the 
University teacher preparation program.  The criteria presented in the planning rubric (assessment #3) is aligned with the standards and planning 
elements proposed by NASPE (2017).  The minimum punctuation to master each planning evaluation will be 15 points out of a total of 18 for 83 
percent.  



Scale use to evaluate the teacher candidate: 
 



3 = Accomplished 



2 = Acceptable 



1 = Unacceptable   



 



 



 



 



 











Standar 3: Planning and Implementation 



Criteria TARGET 
(3) 



ACCEPTABLE 
(2) 



UNACCEPTABLE 
(1) 



1st 2nd 3rd 



1. Design and implement 
objectives appropriately 
aligned with national and 
state standards goals.  
SHAPE  3.a 



The objectives (conceptual, procedural, 
attitudinal) written by the TC are achievable 
and measurable.  They clearly state what 
students will do, how they will do it, as well 
as the level of adequacy, according to the 
development and need of its students.  The 
three objectives are aligned to the standard, 
expectation and level of taxonomy established 
by the program. 
 



TC writes achievable and measurable 
objectives.  They clearly state what 
students will do, how they will do it, 
as well as the level of adequacy, 
according to the development and 
need of its students.  Two of the three 
objectives are aligned to the standard, 
expectation and level of taxonomy 
selected by the teacher candidate. 



The plans are partially aligned 
to the standards and 
expectations by grade 
established by the Education 
Department of Puerto Rico.  
One objective is measurable 
and achievable. 



   



2. Design and implement 
short and long term 
content that are aligned to 
the objectives of the 
lesson and addresses the 
diverse needs of all 
students. 
 
SHAPE 3.b  



All the activities and created content are 
aligned to the three objectives (conceptual, 
procedural, attitudinal).  TC plan two 
activities related to the priority goal and one 
activity for the remaining two objectives.  
Each activity are designed according to the 
diversity of needs of all his students. 



TC create one activity aligned to 
each objective.  The activities and 
contents are adequate and allow the 
achievement of the objectives 
(conceptual, procedural, attitudinal). 



The created activities partially 
aligned with the objectives 
(conceptual, procedural, 
attitudinal) of the education of 
physical education.  TC show 
difficulty to develop activities 
and contents according to the 
level of mastery of its students. 



   



3. Plan and manage 
educational resources to 
provided active, fair and 
equitable learning 
experiences. 
 
SHAPE 3.c 



In all times the resources used in planning 
provide fair learning experiences and 
academic impact to students.  They motivate 
the student, encourage free participation and 
feel challenge.  Resources favor equitable 
learning experiences. 



Regularly the resources use in 
planning of learning experiences are 
fair and respond to the level of 
maturity of the students.  



The resources proposed in the 
planning learning experiences, 
needs a better explanation.  The 
activities lack of elements to 
make it fair and challenging. 



   



4. Plan and implements 
the instruction 
progressively and 
sequentially with attention 
to the diverse needs of the 
students.  
 
SHAPE  3.d 



The TC plans and implements inclusion 
activities that develop the psychomotor, 
cognitive and affective aspects of all students.  
Planning is progressive and sequential; it 
comes from the potential of each student taken 
as bases the diagnostic evaluations and 
assessment.   The daily activities are written 
following a basic progression of each skill and 
attending the necessary accommodation. 



The TC plans and implements 
inclusion activities that develop the 
psychomotor, cognitive and affective 
aspects of all students.  Planning is 
progressive and sequential, but, it 
does not use the diagnostic tests or 
assessment to know the level of 
execution of its students.  The daily 
activities are written following a 
progression.  



The TC plans and implements 
inclusion activities that develop 
the psychomotor, cognitive and 
affective aspects of all students. 
The planned activities do not 
meet the needs of all students.  



   











Criteria TARGET 
(3) 



ACCEPTABLE 
(2) 



UNACCEPTABLE 
(1) 



1st 2nd 3rd 



5. Plan and implement 
learning experiences that 
require students to use the 
appropriate technology for 
meet one or more 
objectives in short and 
long term planning. 
 
SHAPE  3.e   



In its planning of movement activities, TC 
uses and instructs students on the use of at 
least two of the following technological 
resources in an appropriate manner for 
example: stripes, posters, prints, photocopies, 
power points, YouTube, movies, instructional 
videos, pedometers, digital BMI, smart 
phones, flexometers and sound equipment to 
improve instruction. 



In its planning of movement 
activities, TC uses and instructs 
students on the use of at least one of 
the following technological resources 
in an appropriate manner for 
example: stripes, posters, prints, 
photocopies, power points, YouTube, 
movies, instructional videos, 
pedometers, digital BMI, smart 
phones, flexometers and sound 
equipment to improve instruction.  



In its planning of movement 
activities, TC uses the 
technology but does not 
encourage the appropriate use 
of technology by students. 



   



6. Plan and implement 
learning experiences that 
involve students in the use 
of appropriate 
metacognitive strategies 
to analyze their own 
performance and results. 
 
Shape 3.f 



The candidate implements activities that 
promote appropriate metacognitive 
development considering the level of student 
development.  The candidate allows students 
analyze, reflect and improve their 
performance.  Candidate also provides 
opportunities for students participate in 
metacognitives strategies that promote self 
evaluation of the learning process related to 
their performance. 



The candidate implement activities 
that promote the metacognitive 
development considering the level of 
student development.  The candidate 
allows students few opportunities to 
analyze, reflect and improve their 
performance.  The candidate 
provides little time for students to 
participate in metacognitives 
strategies that promote self 
evaluation of the learning process 
related to their performance. 



The candidate plans or 
implement activities that do not 
encourage the metacognitive 
development and/or the 
activities are not appropriate for 
their development. 



   



                        Plan Evaluation 
scores 



 



 



1 2 3 Total 



                 



 



 
 








Assessment #3: Rubric to evaluate the planning
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RUBRIC TO EVALUATE INNOVATIVE ACTIVITY 



	  
	  
	  
	  



__________________________________________                       __________________________________________ 
Teacher candidate                                                                                               Clinical Practice Supervisor 



 
 
   _________________________________________________                    ________________________________________________ 
                                                 School                             Date  











Innovative Educational Activity Project 
 
Introducción	  	  	  



As	  part	  of	  the	  requirements	  of	  the	  teaching	  practice	  of	  the	  physical	  education	  program	  for	  the	  elementary	  level,	  the	  candidate	  teacher	  has	  to	  plan	  and	  develop	  a	  
series	  of	  activities	  that	  demonstrate	  their	  disposition,	  knowledge,	  skills,	  autonomy,	  creativity	  and	  the	  necessary	  leadership	  in	  an	  effective	  professional	  in	  the	  field	  of	  
elementary	  physical	  education	  (k-‐6th).	  The	  cooperating	  teacher	  and	  the	  supervisor	  of	  the	  teaching	  practice	  will	  assist	  the	  teacher	  candidates	  during	  the	  whole	  
process	  of	  design,	  planning	  and	  achievement	  of	  the	  activities.	  The	  candidate	  teacher	  will	  be	  responsible	  for	  preparing	  an	  innovative	  activity	  that	  demonstrates	  the	  
impact	  of	  learning	  on	  their	  students,	  as	  well	  as	  the	  evaluation	  instruments	  that	  will	  determine	  the	  achievement	  of	  the	  proposed	  objectives.	  In	  the	  same	  way,	  it	  will	  
initiate	  the	  process	  of	  preparing	  the	  activities	  as	  well	  as	  preparing	  the	  evaluation	  instruments	  that	  will	  measure	  the	  entire	  learning	  process	  of	  its	  students.	  This	  
process	  will	  end	  with	  an	  innovative	  activity	  where	  students	  will	  demonstrate	  the	  knowledge	  learned	  during	  the	  school	  semester.	  
To	  show	  that	  the	  candidate	  teacher	  is	  capable	  of	  designing	  effective	  evaluation	  and	  evaluation	  techniques	  that	  help	  him	  to	  know	  the	  success	  of	  his	  teaching	  strategies,	  
as	  well	  as	  being	  able	  to	  analyze	  the	  results	  and	  use	  them	  to	  improve	  educational	  experiences	  of	  his	  students,	  You	  must	  obtain	  at	  least	  12	  points.	  It	  is	  expected	  that	  the	  
candidates	  for	  teachers	  who	  carry	  out	  the	  innovative	  activity	  will	  approve	  the	  elements	  5.a,	  5.b	  and	  5.c.	  



The	  following	  scale	  will	  be	  used	  to	  locate	  the	  student:	  



Target	  (15	  -‐	  14)	  



	  	   Acceptable	  (13-‐12	  points)	  



Unacceptable	  (11	  or	  less)	  



	  



	  



	  



	  



 



 



 











Procedure 



The teacher candidate for elementary physical education will:  
 



1. design a creative activity, different from the activities undertaken daily to evidence student learning.   
 



2. follow the recommendations made by the cooperating teacher and principal in terms of approval of the activity, the activities to be held, the date, place and hour in which 
they are scheduled, and promotion of the activity. 



 
3. design a work plan that includes a standard, expectation, objective and general activity.  



 
4. develop specific objectives and activities that are closely related to the fulfillment of the goal, expectation, objective and general activity.   



 
5. establish the criteria for evaluating the activity and will discuss them previously with students participating in the activity.   



 
6. choose and create assessments that measure how students achieve goals and objectives. 



 
7. use assessments to evaluate student learning before, during and after the innovative activity.    



 
8. use a reflective cycle to implement changes in her/his teaching performance, student learning, development of instructional objectives and decision making .  



 
9. present a reflective summary of the completed activity.  



 
10. analyze the quantitatively and qualitatively added value acquired by students.  



 
11. self evaluate his/her performance while the activity takes place.  



 
12. design an evaluation instrument for the activity and will administer it to the participants. 



 
13. include in the appendix all of the evidence produced to fulfill the activity. Organize all of the evidence described above in the order established and submit it in one-inch 



folder to the supervisor of student teaching practicum for evaluation.  
	  



	  











	  



Criteria to Evaluate  3 2 1 



Select or create authentic and 
formal assessments that 
measure the achievement of 
short and long term student 
goals 



 Shape 5a 



The candidate selects or appropriately creates at least five authentic, formal 
and / or informal evaluations that measure the achievement of the 
objectives. 



The candidate appropriately selects (three) formal 
and / or informal assessments for student 
development. 



The candidate only planned a formal and / or 
informal evaluation that measures the 
achievement of the objectives. 



Select or create assessment 
aligned with the objectives. 



Shape 5a 



The candidate plans at least five evaluations that allow the evaluation of 
multiple domains. The candidate presents assessments that align directly 
with the learning objectives in the short and long term. 



The candidate plans (three) aligned assessments for 
all short and long-term learning objectives. 



He assessments planned by the candidate do 
not align with the short-term objectives. 



Implement formative 
assessments that monitor 
student learning before and 
during planning. 



Shape 5b 



The candidate implements at least five ongoing formative assessments that 
directly monitor student performance before and throughout the plan. TC 
presents the tabulation, analysis and offers corrective actions. It is able to 
determine the achievement of the objectives of the activity. 



The candidate implements (three) formative 
assessments that monitor student learning before and 
throughout the plan. The assessments were tabulated 
and indicate the achievement of the objectives. 



The candidate does not implement formative 
evaluations within his plan or in the short and 
long term. 



Implement Summative 
assessments that evaluate 
student learning when 
completing the plan. 



Shape 5b 



The candidate plans and implements summative assessments that align with 
long-term objectives and provide evidence of student learning based on 
data compilation. TC presents the tabulation, analysis and offers corrective 
actions. It is able to determine the achievement of the objectives of the 
activity. 



The candidate plans summative assessments that 
inform the candidate of the students' learning. The 
data from the evaluations are used to support the 
decisions. The assessments were tabulated and 
indicate the achievement of the objectives. 



The Candidate does not plan summative 
evaluations in an appropriate manner. 



Prior assessment data is not used when making 
informed planning and teaching decisions. 



It uses a reflective cycle to 
implement changes in the 
teaching - learning process. 



Shape 5.c 



TC reflects daily on the achievement of its instructional objectives and on 
the learning of its students. He uses his reflexive analysis to make decisions 
and modify his execution if necessary. As a result of its reflection, changes 
in its planning are observed. 



Teacher Candidate reflects on the achievement of his 
instructional objectives. He uses his reflexive 
analyzes but makes few modifications in the 
planning of his teaching and his execution. As a 
result of their reflection, there are few changes in the 
teaching - learning process. 



TC reflects superficially, is not able to 
determine the achievement of its objectives 
and does not identify corrective actions once a 
week on its practice. It is very superficial and 
does not take into consideration the execution 
of its students to modify their teaching. 
Because of this, there are no changes in its 
planning. 








Assessment #5: Rubric to evaluate Innovative Activity








Program	  of	  study	  



	  



http://upra.edu/educacion/educacion_fisica.html	  	  



	  



	  








Program of study
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Data and analysis of comprehensive examination of two administrations 
 



First semester August - December (2017) 
First semester August - December (2018) 



 
 



Spring 2019  
 
 
 
 











 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 



 



Situation #1                                                                                 The data is presented in percent 
Shape 
2017 



Evaluation criteria 
for Situation 1 



First semester August - December (2017)  
N= 25 



First semester August - December (2018)  
N= 19 



TARGET 
(3) 



ACCEPTABLE 
(2) 



UNACCEPTABLE 
(1) 



TARGET 
(3) 



ACCEPTABLE 
(2) 



UNACCEPTABLE 
(1) 



1.e 



 Describe and apply motor 
development theory and 
principles related to 
fundamental motor skills, 
skillful movement, physical 
activity and fitness for 
preK-12 students. (SHAPE 
1.e) 



70 30 0 83 17  



1.e 



	  Describe and apply motor 
development theory and 
principles related to 
fundamental motor skills, 
skillful movement, physical 
activity and fitness for 
preK-12 students.  



(SHAPE 1.e)   



70 30 0 83 17  



1.a 
Describe and apply common 
content knowledge for 
teaching preK-12 physical 
education (SHAPE 1.a) 



80 20 0 83 17  



 
Define and elaborate ideas 
in a detailed and specific 
way. 



80 20 0 83 17  



 
Makes good use of the 
language in grammatical 
and syntactic terms. 



80 20 0 65 35  











 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
             
 
 
 
 
 



 



Situation #2                                                                                             The data is presented in percent 
Shape 
2017 



Evaluation criteria for Situation 2 First semester August - December (2017)  
N= 25 



First semester August - December (2018)  
N= 19 



TARGET 
(3) 



TARGET 
(2) 



TARGET 
(1) 



TARGET 
(3) 



ACCEPTABLE 
(2) 



UNACCEPTABLE 
(1) 



1.c 
Describe and apply physiological and 
biomechanical concepts related to skillful 
movement, physical activity and fitness for 
preK-12 students. (SHAPE 1.c).  



80 20 0 90 10  



1.c 
 Describe and apply physiological and 
biomechanical concepts related to skillful 
movement, physical activity and fitness for 
preK-12 students.  (SHAPE 1.c)   



70 30 0 90 10  



 
Define and elaborate ideas in a detailed and 
specific way. 80 20 0 80 20  



 
Makes good use of the language in 
grammatical and syntactic terms. 80 20 0 65 35  



 Answer the question in all its parts. 80 20 0 80 20  



Situation #3                                                                                          The data is presented in percent 
Shape Evaluation criteria for Situation 



3 
First semester August - December (2017)  



N= 25 
First semester August - December (2018)  



N= 19 
TARGET 



(3) 
Acceptable 



(3) 
UNACCEPTABLE 



(1) 
TARGET 



(3) 
ACCEPTABLE 



(2) 
UNACCEPTABLE 



(1) 



1.d 



Describe and apply motor learning and 
behavior-change/psychological principles 
related to skillful movement, physical 
activity and fitness for preK-12 students. 
(SHAPE 1.d) 



80 20 0 83 17 0 



1.d 



Describe and apply motor learning and 
behavior-change/psychological principles 
related to skillful movement, physical 
activity and fitness for preK-12 students. 
(SHAPE 1.d) 



90 10 0 83 17 0 



 
Define and elaborate ideas in a detailed 
and specific way. 90 10 0 83 17 0 



 Makes good use of the language in 
grammatical and syntactic terms. 90 10 0 65 35 0 











 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Compressive test data analysis: After analyzing the responses of teacher candidates in the comprehensive examination, the answers given by the 
teacher candidates in (Aug-Dec-2017 and Aug-Dec 2018) the results exceeded eighty percent domain. This will evidence the compliance with 
the provisions of the standards 1 Shape (2017) and its Components 1.a, 1.c, 1.d, 1.e, 1.f.   



Situation #4                                                                                          The data is presented in percent 
Shape Evaluation criteria for Situation 4 First semester August - December (2017)  



N= 25 
First semester August - December (2018)  



N= 19 
TARGET 



(3) 
ACCEPTABLE 



(2) 
UNACCEPTABLE 



(1) 
TARGET 



(3) 
ACCEPTABLE 



(2) 
UNACCEPTABLE 



(1) 



1. f 



Describe the historical, philosophical and 
social perspectives of physical education 
issues and legislation. (SHAPE 1.f).   90 10 0 100 0 0 



 Define and elaborate ideas in a detailed 
and specific way. 90 10 0 65 35 0 



 Makes good use of the language in 
grammatical and syntactic terms. 90 10 0 65 35 0 








Assessment #1: Data analysis of Comprehensive examination








DATOS DE ASSESSMENT # 4 
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Data and analysis of Formative evaluation  
 



First semester August - December (2017) 
First semester August - December (2018) 



 
 
 
 
 
 
 
 



Spring 2019 
 
 











DATOS DE ASSESSMENT # 4 
 



Data Analysis Assessment # 4  
 
 
 
 



Instructional delivery and Management 
 
 
 
   



 
 
 
 
 
 
 
 
 
 
 



                                                                                    
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 



Criterion evaluated 
 
 
 
The teacher candidate: 



Scores  (%)         January - May        2017 
N=25 



Scores  (%)         January - May         2018 
 N=19  



Evaluation # 1 Evaluation # 2 Evaluation # 3 Evaluation # 1 Evaluation # 2 Evaluation # 3 



 (3)  (2)  (1)  (3)  (2)  (1) (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1) 



Describe and apply common content knowledge for physical education teaching 
PreK-12. 
 
SHAPE 1.a 



56	   28	   16	   52	   44	   4	   84	   16	   	  
74	   26	   	   53	   47	   	   100	   	   	  



Describe and apply the specialized knowledge of the critical elements of basic 
motor skills and concepts of execution in physical education of PreK -12. 
   



SHAPE 1.b 
56	   28	   16	   52	   44	   4	   84	   16	   	  



74	   26	   	   53	   47	   	   100	   	   	  



Demonstrate effective verbal and nonverbal communication skills through a 
series of instructional strategies and convey respect and 
Sensitivity throughout 
Learning experiences 
 



SHAPE 4.a  



76	   16	   8	   72	   24	   4	   92	   8	   	  



95	   5	   	   95	   5	   	   100	   	   	  



Perform demonstrations and explanations and effective instructions aligned 
with the objectives, contents and activities, presenting them in a concise and 
clear manner, emphasizing the key elements of physical activity. 
 
SHAPE 4.b 



60	   36	   4	   76	   24	   0	   96	   4	   	  



95	   5	   	   95	   5	   	   100	   	   	  



Evaluate class dynamics and adjust the tasks of instructional activities based on 
student responses. 
 
SHAPE 4.c	  



52 36 12 96 4 0 10
0	   	   	  



63	   37	   	   89	   11	   	   100	   	   	  



Implement techniques and management strategies in the classroom to create 
and maintain effective learning environments. 
 



SHAPE 4.d	  
84 8 8 92 8  96	   4	   	  



100	   	   	   100	   	   	   100	   	   	  



Evaluates and analyzes the motor skills of its students and provides effective 
feedback to improve learning, the acquisition of skill and / or motivation of 
students. 
 
SHAPE 4.e	  



60 24 16 68 20 12 88	   12	   	   95	   5	   	   95	   5	   	   100	   	   	  











DATOS DE ASSESSMENT # 4 
 



Impact on student learning 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Professionalism 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



SHAPE Criterion evaluated 
 
 
 
The teacher candidate: 



Scores  (%)         January - May         2017 
N=25 



Scores  (%)         January - May         2018 
N=19 



Evaluation # 1 Evaluation # 2 Evaluation # 3 Evaluation # 1 Evaluation # 2 Evaluation # 3 



 (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1) 



5.a 	  
44 44 12 72 24 4 88	   12	   	   74	   26	   	   79	   21	   	   100	   	   	  



5.b 	   56 32 12 72 24 4 88	   12	   	   74	   26	   	   74	   26	   	   100	   	   	  



5.c 	   100   100   100	   	   	   100	   	   	   100	   	   	   100	   	   	  



SHAPE Criterion evaluated 
 
 
 
The teacher candidate: 



Scores  (%)         January - May         2017 
N=25 



Scores  (%)         January - May         2018 
N=19 



Evaluation # 1 Evaluation # 1 Evaluation # 1 Evaluation # 1 Evaluation # 1 Evaluation # 1 



 (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1)  (3)  (2)  (1) 



6.a 	   100   100   100	   	   	   100	   	   	   100	   	   	   100	   	   	  



6.b 	  
100   100   100	   	   	   100	   	   	   100	   	   	   100	   	   	  



6.c 	  
92 8  96 4  100	   	   	   100	   	   	   100	   	   	   100	   	   	  











DATOS DE ASSESSMENT # 4 
 
Analysis of 2017: 



 These results indicate that 100% of the candidates an excellent performance of the components of SHAPE: 1.a, 1.b., Demonstrating a domain over 84 percent in the three tasks performed 
during the first semester of the 2017. Components 4a, 4b, 4c, 4d, 4.e, 5.a, 5.b, 5.c, 6.a, 6.b, 6.c. The candidates will demonstrate a domain over 88 percent. We conclude the analysis of the data that 
we need to reinforce the areas of general knowledge and specialized knowledge. Regarding component 5.a, 5b, and 5.c. It is recommended to improve the evaluation for students of the regular 
current as well as students with special needs. Candidates must establish differentiated strategies to be effective in their teaching. As for the professional standard, candidates dominate these 
components 100 percent. Demonstrating an excellent level of professionalism. 
 
Analysis of 2018:  
The results show that the candidates for teachers dominated all the components of the Forma (2017) standards with 100 percent.  A 100 percent of the candidates showed the competence, skills, 
abilities and dispositions established by the teacher's physical education preparation program in our institution. This was accomplished with the collaboration of the studying teaching supervisor and 
the teacher's assistant. Even though some candidates showed to be competent as physical education teachers during their studying teaching practice, four areas were identified to be improved such 
as: planning, use of technology, learning assessment and opportunities for professional development. We should offer our candidates more training about changes within the Public Education 
Department in Puerto Rico. It is also important to reinforce and create learning assessments and decision-making analysis. Lastly, it is necessary to promote the use of technology in the Physical 
Education class.      
 








Assessment #4: Data analysis of Formative evaluation
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ASSESSMENT # 6



[image: image1.png]


RUBRIC FOR THE EVALUATION OF THE PHYSICAL FITNESS IN  



TEACHER CANDIDATES OF THE ELEMENTARY PHYSICAL EDUCATION PROGRAM K-6 



2.b Achieve and maintain a health-enhancing level of fitness throughout the program.


Data and analysis for assessment #6 Element 2.b Semester August - December 2017  



N = 41


All data are presented in percent (%)



			1. Resting pulse results



 (Beat by minutes)   Data for both genders 





			Semester August - December 2017  N =  41





			Target


			Acceptable


			Unacceptable





			


			95


			5








			2. Evaluation of aerobic ability 





			August - December 2017





			Women                                          N = 11


			Men                                                  N = 30





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			27


			55


			18


			30


			60


			10








			3. Test to measure muscular tolerance     Push – ups 





			August - December 2017





			Women                                          N = 11


			Men                                                  N = 30





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			27


			55


			18


			40


			47


			 13








			4. Test to measure muscular tolerance     – “sit ups              





			August - December 2017





			Women                                          N = 11


			Men                                                  N = 30





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			


			82


			18


			40


			47


			 13








			5.  Test to measure isometric muscular strength -                         Women  (N = 11)





			August - December 2017





			Left hand (kg)


			Right Hand (kg)





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			9


			73


			18


			27


			55


			18








			5.  Test to measure isometric muscular strength -                         Men  (N = 30)





			August - December 2017





			Left hand (kg)


			Right Hand (kg)





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			9


			73


			18


			27


			55


			18








			6 Test to measure trunk flexibility (Inches)     





			August - December 2017





			Women                                          N = 11


			Men                                                  N = 30





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			55


			27


			18


			7


			80


			13








			7.  Test to measure body composition (% Fat)          





			August - December 2017





			Women                                          N = 11


			Men                                                  N = 30





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			


			83


			17


			


			


			








DATA ANALYSIS of ASSESMENTS


After evaluating the components of the physical condition of the candidate teacher during the academic semester from August to December 2017, it is observed that in general terms, the candidates show a good physical condition since 80% is located between the target and acceptable scales in the seven evaluations. On the other hand, we can signalize that among their strengths are that 95% of men and women (n = 41) have an acceptable resting pulse, as well as that men show a better recovery of their pulse (90%) ). Furthermore, another strength is that 40% of men were able to demonstrate excellent muscle tolerance (sit ups). We must consider that in the test of muscular tolerance (sit ups per minute), although the females dominated in the acceptable scale, they did not reach the target. Something similar happened with the males in the same test (muscle tolerance) but in push ups, since they dominated as acceptable in the scale but did not reach the target.



In another of the evaluated components (muscular strength) it is observed that both males and females proved to have more strength with the right hand than with their left, which shows that their right symmetric axis is more developed than their left one. In the flexibility component it is observed that 55% of the females achieved the target scale, while only 7% of the males reached it. Finally, 17% of men managed to have low body mass indexes, unlike females who did not reach it.



CORRECTIVE ACTIONS




Evaluation results show that the teacher candidates  (n = 41) for the academic semester August - December 2017, they have a good physical fitness since over 80% of the evaluated ones managed to be located between the target and acceptable scale. However, in order to achieve that 100% of the teacher candidates  can be located in the target, the following is recommended:


1. Add 20 minutes to perform physical activity aimed at the development of muscle strength in both symmetrical axes, muscle tolerance (push ups), "sit ups" and flexibility in the courses: Elementary Basketball, Basketball and Soccer, Tennis, Softball , Volleyball, Track and Field and Cross Country.


2. In the course Staff and Community Health  (EDFI 3465), more time should be devoted to discussing the topic of healthy food.


Data and analysis for assessment #6 Element 2.b Semester August - December 2018



N =  15


All data are presented in percent (%)


			1. Resting pulse results



 (Beat by minutes)   Data for both genders 





			August - December 2018                 N =  15





			Target


			Acceptable


			Unacceptable





			


			87


			13








			2. Evaluation of aerobic ability 





			August - December 2018                  N =  15





			Women                                          N = 3


			Men                                                  N = 12





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			33


			67


			


			17


			66


			17








			3. Test to measure muscular tolerance     Push – ups 





			August - December 2018                  N =  15





			Women                                          N = 3


			Men                                                  N = 12





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			


			100


			


			17


			66


			17








			4. Test to measure muscular tolerance     – “sit ups              





			August - December 2018                  N =  15





			Women                                          N = 3


			Men                                                  N = 12





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			


			100


			


			


			100


			








			5.  Test to measure isometric muscular strength -                         Women  (N = 3)





			August - December 2018                  N =  3





			Left hand (kg)


			Right Hand (kg)





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			33


			67


			


			67


			33


			








			5.  Test to measure isometric muscular strength -                         Men  (N = 12)





			August - December 2018                  N =  12





			Left hand (kg)


			Right Hand (kg)





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			42


			42


			16


			66


			17


			17








			6 Test to measure trunk flexibility (Inches)                                                     Age = 18 – 29





			August - December 2018                  N =  15





			Women                                          N = 3


			Men                                                  N = 12





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			67


			33


			


			33


			50


			17








			7.  Test to measure body composition (% Fat)          





			August - December 2018                  N =  15





			Women                                          N = 3


			Men                                                  N = 12





			Target


			Acceptable


			Unacceptable


			Target


			Acceptable


			Unacceptable





			


			


			100


			8%


			50%


			42%








DATA ANALYSIS of ASSESMENTS



During the academic semester of August to December 2018, the components of physical fitness were evaluated for 15 teacher candidates (12 male and 3 female). The data shows that 87% of teacher candidates have an acceptable resting pulse, and 87% are between acceptable and target in their recovery pulse. Regarding the component of muscle tolerance, it is observed that only 13% of the candidates are located in the target group while 87% are acceptable.


Regarding the component of muscle tolerance, it is observed that only 13% of the teacher candidates are located in the target group while 87% are acceptable. On the other hand, when evaluating the muscular strength, the teacher candidates  demonstrated to have greater strength with the right hand, locating in the target scale 67% of the females and 66% of the males.



Another component evaluated was the flexibility where it is observed that 27% of the teacher candidates are located in Target, while only 13% of them fail to demonstrate good flexibility. Finally, a fact that catches the attention is that 100% of the women demonstrate an unacceptable percentage of fat when in all the other evaluations they were located between target and acceptable. Likewise, it occurs with males, where 58% of those evaluated are located in the target. 


CORRECTIVE ACTIONS



In general terms, we can establish that in the assessment of resting pulse, recovery pulse, muscle strength and muscle strength, 80% of the teacher candidates are placed on the Target and acceptable scales. However, for the evaluation of body composition, 53% of teacher candidates are on the unacceptable scale.


In order to achieve that 100% of the teacher candidates can be located in the target scale in all its components and they can maintain it throughout the program, we recommend the following:


1. 1. Provide lectures and workshops to the teacher candidates on topics related to nutrition, label evaluation, estimate their nutritional needs according to their lifestyle, gender and age. In addition to including these topics as part of the course EDFI 3076 (Physical fitness).



2. Emphasize in courses the importance of performing exercises for the development of all components of physical fitness.


3. Reduce the quota in the elective courses to 20 students per section, this to promote that the students enrolled can be more active time participating in class.


4. Increase the offer of elective courses that require the use of force, for example; lifting of weights, personal defense, Judo, among others.


Assessment #6: Data Analysis of Physical fitness








UNIVERSITY OF PUERTO RICO AT ARECIBO 



DEPARTMENT OF EDUCATION 



BACHELOR OF ARTS IN EDUCATION WITH MAJOR IN PHYSICAL EDUCATION FOR 
ELEMENTARY LEVEL 



	  



	  



	  



	  



Data	  and	  analysis	  of	  SHAPE	  	  component	  2.a	  
	  



First	  semester	  August	  -‐	  December	  (2017)	  



First	  semester	  August	  -‐	  December	  (2018)	  



	  



	  



Spring	  2019	  











 
Data for SHAPE component 2.a  
The data is presented in percent. 



 
TC- Evaluate in course EDPE 4215 – Teaching Physical Education in Secondary School 
 
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



 



 



	  



	  



	  



Criteria	  
to	  be	  



observed	  



Sport: Volleyball  
N = 23 



January	  to	  May	  	  	  2017	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



Criteria	  to	  be	  
observed	  



Sport: Volleyball  
N = 18 



January	  to	  May	  2018	  	  	  	  	  	  	  	  
Target	  	   Acceptable	   Unacceptable	   	   Target	   Acceptable	   Unacceptable	  



Overhead	  
serves	  



91	   9	   	   Overhead	  
serves	  



94	   6	   	  



Overhead	  
Pass	  



74	   26	   	   Overhead	  Pass	   72	   28	   	  



Forearm	  
Pass	  



83	   17	   	   Forearm	  Pass	   78	   22	   	  



Criteria	  to	  
be	  



observed	  



Sport: Softball 
N = 23 



January	  to	  May	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



Criteria	  to	  be	  
observed	  



Sport: Softball 
N = 18 



January	  to	  May	  2018	  	  	  	  	  	  	  	  
Target	  	   Acceptable	   Unacceptable	   	   Target	   Acceptable	   Unacceptable	  



Catching	   100	   	   	   Catching	   94 6 	  



Filding	  
Grounders	  



87	   13	   	   Filding	  
Grounders	  



83 17 	  



Throwing	   77	   23	   	   Throwing	   83 17 	  



Batting	   78	   22	   	   Batting	   83 17 	  











	  



	  



TC- Evaluate in course EDFI 3595 – Basketball and Soccer 



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



Criteria	  to	  
be	  



observed	  



Sport: Basketball 
N = 23 



January	  to	  May	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



Criteria	  to	  be	  
observed	  



Sport: Basketball 
N = 18 



January	  to	  May	  2018	  	  	  	  	  	  	  	  
Target	  	   Acceptable	   Unacceptable	   	   Target	   Acceptable	   Unacceptable	  



Dribbling 78	   22	   	   Dribbling 94 6  



Jump Shot  87	   13	   	   Jump Shot  72 28  



Chest Pass 74	   26	   	   Chest Pass 94 6  



Defense  78	   22	   	   Defense  89 11  



Criteria	  
to	  be	  



observed	  



Sport: Soccer 
N = 23 



January	  to	  May	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



Criteria	  to	  be	  
observed	  



Sport: Soccer 
N = 18 



January	  to	  May	  2018	  	  	  	  	  	  	  	  
Target	  	   Acceptable	   Unacceptable	   	   Target	   Acceptable	   Unacceptable	  



	  
Dribbling	  



(20	  
meters)	  



70	   30	   	   	  
Dribbling	  
(20	  meters)	  



89 11 	  



Passing	  
(10	  



meters)	  
	  



78	   22	   	   Passing	  
(10	  meters)	  



	  



72 28 	  



Kicking	  on	  
goal	  
(16	  



meters	  
from	  the	  
goal)	  



83	   17	   	   Kicking	  on	  
goal	  



(16	  meters	  
from	  the	  goal)	  



78 22 	  











	  



	  



    TC- Evaluate in course EDFI 3451 – Basic Tennis  



	  



	  



	  



	  



	  



	  



	  



	  



	  



	  



 



 



 



	  



	  



	  



	  



 



Criteria	  
to	  be	  



observed	  



Sport: Tennis 
N = 23 



January	  to	  May	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  



Criteria	  to	  be	  
observed	  



Sport: Tennis 
N = 18 



January	  to	  May	  2018	  	  	  	  	  	  	  	  
Target	  	   Acceptable	   Unacceptable	   	   Target	   Acceptable	   Unacceptable	  



	  
Service	  



	  



57	   43	   	   	  
Service	  



	  



44 56 	  



	  
Forehand	  	  



	  



61	   39	   	   	  
Forehand	  	  



	  



56 44 	  



	  
Backhand	  
	  



57	   43	   	   	  
Backhand	  



	  



44 56 	  











Grades Courses (January to May 2016) 



Courses	   Target	  
A	  



	  	  	  	  	  	  	  
Acceptable	  



B	  	  



	  
	  
C	  



Unacceptable	  
D	  or	  F	  



1. EDPE 4215- Teaching Physical Education in Secondary School: 
    N= 23 



30.4%	   30.4%	   30.4%	   8.6%	  



2. EDFI 3595- Basketball and Soccer 
    N= 25 



92%	   8%	   	   	  



3. EDFI 3451- Elementary Tennis 
    N = 22 



50%	   50%	   	   	  



 



 



Grades Courses (January to May 2017) 



Courses	   Target	  
A	  



	  	  	  	  	  Acceptable	   Unacceptable	  
D	  or	  F	  



B	  	   C	  



1. EDPE 4215- Teaching Physical Education in Secondary School: 
    N= 18 



28%	   33%	   33%	   6%	  



2. EDFI 3595- Basketball and Soccer 
    N= 25 



100%	   	   	   	  



3. EDFI 3451- Elementary Tennis 
    N = 22 



50%	   50%	   	   	  



	  



	  



	  



	  



	  



	  











Analysis 



The data obtained show that teacher candidates master fundamental movement skills and sports skills while participating in a real 
game. It is observed that students who belong to a university team, regardless of the sport, show a greater mastery of the skills that 
require the use of fine motor skills, unlike candidates who do not belong to any university team. Although all of them managed to 
demonstrate the required skills, it is observed that six students can still improve the overload pass, the throw to the bases in Softball, 
the dribbling when an opponent marks it and the jump shot. On the other hand, the data show that 44% of students performed 
acceptably in the sport of tennis. One variable that can affect this behavior is that for many of the candidates for teachers is their first 
experience in this sport since it is not overpopulated in Puerto Rico. 



After tabulating the grades obtained by the students for the academic years 2015-2016, 2016-2017, 100% of the teacher candidates 
demonstrated mastery of fundamental movement skills in sports and life activities, acquired in the sports courses of Basketball and 
Soccer and Elemental Tennis. In the same way, the data of the Physical Education Teaching in Secondary School course for the years 
2016 (91%) and 2017 (94%) also showed that the candidates for teachers dominated the content (theoretical and practical). Therefore, 
the teacher candidates were able to plan and provide three effective classes to high school students, created learning assessment tools 
of the objectives. Finally, the teacher candidates demonstrated mastery of the fundamental movement skills while participating in an 
authentic game in volleyball, softball, basketball, soccer and tennis among the classmates. 



Corrective actions 



Teacher candidates demonstrated mastery of fundamental movement skills and sports skills. However they showed greater difficulty 
in the sport of tennis. Therefore, the creation of an intermediate tennis teaching section is recommended to provide the opportunity for 
the teacher candidates to improve their skills in that sport. 



 



Although the data reveal that teacher candidates domain the fundamental movement skills while participating in authentic games and 
activities for life, it is recommended that in these courses the quota be 20 students per section and that they are offered every academic 
year. 



 



	  



	  








Assessment #2: Data Analysis of personal skills of teacher candidates







First teaching license
Non-licensure/non-certification degree


10.  Degree 


Baccalaureate
Post Baccalaureate
Master's, initial certification


11.  Is this program offered at more than one site?


Yes
No


12.  If your answer is "yes" to above question, list the sites at which the program is offered


 
13.  Title of the state license for which candidates are prepared


K-12
14.  Program report status:


First Submission for review
Response to National Recognition With Conditions
Response to One of the Following Decisions: Further Development Required or
Recognition with Probation


15.  Is your Educator Preparation provider (EPP) seeking


CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation


16.  State Licensure requirement for national recognition:
CAEP requires programs to provide completer performance data on state licensure examinations for completers
who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?


Yes
No


SECTION I - CONTEXT


1.  Description of any state or institutional policies that may influence the application of SHAPE America standards-
PETE. (Response limited to 4,000 characters)


Regulations for the Classification of Teacher Education programs in Puerto Rico under
the requirements of Title II Program Sections 207 and 208 of the Federal Law on
Higher Education.
The Every Student Succeeds Act (ESSA) December 10, 2015
Education Reform Law of Puerto Rico. Law 85 of March 29, 2018
Law to Regulate the Program of Educational Clinical Experiences of the Department of
Education of Puerto Rico - Law 129 of July 1, 2016
Compendium of Policy of the Department of Education of Puerto Rico of August 7,
2017
Circular Letter: 31-2016-2017: Public Policy for Relocation, Relocation and
Recruitment of Teachers Schools and Institutes Technologies in the Department of
Education of Puerto Rico.
Circular Letter: 09-2016-2017: Public Policy about the Organization Public Policy
Program Physical Education in the Elementary and Secondary Education Department
of Puerto Rico.


2.  Description of the field and clinical experiences required for the program, including the number of hours for early
field experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000







characters)


The Field and Clinical Experiences at UPRA-DE are integral components of the PEEL,
providing candidates with the opportunity to apply professional knowledge, skills and
dispositions in a variety of educational settings that include diverse student
population.
Field Experiences
The field experience component provides a total of 39 contact hours. The component
includes two (2) professional courses: [EDFI 4156: Teaching of Perception and Motor
Skills Learning] with 9 contact hours, [EDES 4006: Nature and Need of Handicapped
Children] 
In the course (EDES 4006), the candidate teacher will create and carry out an
integrative activity with students with disabilities. While the (edfi 4155) physical
education course for children with disabilities, the candidate teachers will select a
school that has a contained classroom and will develop an integrating class to meet
the needs of the population to impact. The candidate for teacher will emphasize
teaching in the diversity of movement patterns.


with 6 contact hours and one (1) prepractice seminar course; [EDPE 4485: Seminar
on the Integration of Teaching Physical Education for the Education with specialization
in Physical Education at the Elementary Level Program] provides a total of 30 contact
hours.
The pre-practice (EDPE 4485) provides teacher candidates the necessary experience
to initiate them as pre-practitioners in real scenarios. Candidates must apply the
acquired knowledge, skills and dispositions to the planning of Physical Education. This
requires that they consider the needs, interests and experiences of their students. For
this purpose, they integrate various types of innovative teaching styles and use
technological resources in their classes. In EDFI 4156, teacher candidates must
conduct some laboratories analyzing motor skills. They also elaborate, administer and
analyze the data presented in the evaluation instrument. They plan a class to improve
the student's skills. Also, pre-practice (EDFI 4485) provides the opportunity to develop
skills for analyzing effective teaching techniques and strategies to be applied in their
clinical experiences. Their performance in student teaching is evaluated by criteria and
indicators defined in a checklist that


evidences their knowledge and skills for planning, teaching strategies and materials
during 30 hours of pedagogical field experiences. Student Teaching Practice
The student teaching component provides a total of 336 hours of which 320 are
contact hours and 16 hours are devoted to the professional development of
candidates. A total of 336 hours for field and supervised teaching experiences are
required of the UPRA-DE-PEEL candidates.
During student teaching, candidates are evaluated for 16 weeks in the K-6 grade
levels for a total of 320 contact hours in public schools in the Arecibo Educational
Region. The process is guided by a student teaching coordinator, faculty student-
teaching supervisors from the UPRA-DE, a school principal and various cooperating
teachers who evaluate the candidates' performance. During student teaching,
candidates must demonstrate their ability to integrate their pedagogical and
theoretical knowledge, and evidence how they use technology to impact all students.







The candidates' proficiencies and professional development are demonstrated through
the experiences undergone in [EDPE 4487: Student Teaching Practice] in Physical
Education at the elementary level school. Teacher candidates must practice for four
hours daily during each academic semester. They are required to teach a one period
of class of fifty minutes, during their four daily hours of student teaching.
The student teaching process is supported by 16 hours of seminars, lectures and
workshops during the semester, guided by the student teaching coordinator, student
teaching supervisors, the UPRA-DE-PEEL faculty and other specialists. Candidates
actively participate in activities related to their teaching in the school community and
are individually evaluated at least three times by the supervisor (more if necessary),
twice by the cooperating teacher and once by the school principal. A rubric which
includes the proficiencies is used for the evaluations. In (EDPE 4487), candidates have
the opportunity to reflect, investigate and incorporate the use of the technology and
recognize that all students may learn. Student teaching centers are regulated by the
Puerto Rico Department of Education.
UPRA-DE makes sure that candidates plan and engage in the tasks of an actual
classroom teacher and demonstrate their competencies in content knowledge,
pedagogical knowledge and skills, professionalism, technology, assessment and
evaluation, and diversity and the ability to reflect on their impact on students.
The school clinical faculty is required to have a State Licensure and a cooperating
teacher certification in Physical Education for the Elementary Level. In addition, they
are required to have a minimum of two years of teaching experience, knowledge of
the subject matter they teach and be recommended by the school principal. The
UPRA-DE-PEEL faculty selected as student teaching supervisors must hold a degree in
Physical Education and a major in the subject matter they teach.
PROGRAM FIELD EXPERIENCES (INITIAL TEACHER PREPARATION LEVEL) (CLINICAL
PRACTICE OR INTERSHIP) TOTAL NUMBER OF HOURS
EDFI 4156: The course emphasizes the child's perceptual motor development. This
curses offer 3 hours of evaluation techniques applied to the child's perceptual motor
development. It also includes the practice of motor activities. (Field experiences)
EDES 4006: Candidates visit a special education classroom; interview six special
education teacher and a regular classroom teacher. Candidates participate in the
integrating activity for handicapped children and reflect about this activity. In
addiction the candidates integrate technology in oral presentations (for six hours field
experiences).
EDFI 3097: The teacher candidates develop a child athletic (IAAF) activity for 4to 6
level (for four hours field experiences).
EDPE 4215: Teacher candidates observe, plans and offer three classes to high school
students with the supervision of the cooperating teacher (for ten hours field
experiences).
EDFI 4167: Candidates develop a rhythm and dance activities for elementary school
Children (for four hours field experiences).
EDPE 4485: Candidates spend 30 hours observing and intervening with students in a
classroom. As reflective candidates, they analyze the elementary school curriculum;
plan and teach the physical education class under the supervision of a cooperating
teacher to put into practice his pedagogical skills.(for 30 hours field experiences)
EPDE 4487: Clinical Practice or Internship for 336 hours. Participate in all activities
inherent to the tasks of teacher in active duty. Include: Planning, design and
implement a class daily, direct observations, conferences, workshops, evaluations of







student's tasks, use of technology and demonstrations. Also the candidates apply all
the knowledge, skills and dispositions to help student learning.


3.  Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information may be
provided as an attachment from the college catalog or as a student advisement sheet.) 


Program of study
See the Attachment panel.


4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.


5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, master's initial licensure) being
addressed in this report. Data must also be reported separately for programs offered at multiple sites. Update
academic years (column 1) as appropriate for your data span. Create additional tables as necessary.


Program:


Academic Year
# of Candidates
Enrolled in the


Program


# of Program
Completers(2)


2017-2018 163 23
2016-2017 158 17
2015-2016 151 17


    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.


6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program.


Faculty Member Name Andino Nogueras, Juan J.
Highest Degree, Field, &
University(3)


M.A. in Education Physical Education (Specialization in Movement Analysis)
Interamerican University of Puerto Rico


Assignment: Indicate the role
of the faculty member(4)


Courses: * Teaching Content courses in Phys. Ed. (EDFI 4158, EDFI 4159)
Research: EDFU 3205 * Teaching Method. Courses in Phys. Ed. EDFI 3096


Faculty Rank(5) Assistance professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Scholarship: Analyses of results of KTK tests across Puerto Rico regions Integration
of games/music in elementary education in Puerto Rico Leadership: Associations:
American College of Sport Medicine Gatorade Sport Science Institute Puerto Rico
Federation of Sports Medicine AAHFERD; AEFR-PR; ISAK


Teaching or other professional
experience in P-12 schools(9) Physical Education K-6 (7 yrs.)


Faculty Member Name Colon Cortes, Amilcar
Highest Degree, Field, &
University(3)


PhD in Clinical Psychology Pontifical Catholic University of Puerto Rico at Ponce
Sport psychology Professional Certification Carlos Albizu University at San Juan


Assignment: Indicate the role
of the faculty member(4)


Courses: Teaching Content courses in Phys. Ed (EDFI 3687,EDFI 3595, EDFI 3645)
and Elementary Education (EDFU 3001, EDFU 3002, EDFU 3007, EDFU 4019, EDPE
3006, EDPE 3010)


Faculty Rank(5) Assistance professor







Tenure Track YES


Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Partner of the following professional associations - Association of Psychologists of
Puerto Rico (APPR) - Latin American and Caribbean Society of Psychology of
Physical Activity and Sports (SOLCPAD) - Puerto Rican Association of University
Professors - The Association of Teaching Staff of Arecibo (Vocal) - President of
International Review Board (IRB) Scientific conferences: Conference: Mental
training for coaches and physical education teachers 64th Annual Physical Education
Convention. October, 2018 at University of Puerto Rico at Mayaguez Conference:
Kicking off violence in sports Pan-American Convention on Sport and Physical
Activity. December, 2018 at Convention Center, San Juan PR Conference:
Psychological skills: a golden experience - V International Congress of Psychology
and football. October, 2017 Nicaragua Scholarships - Puerto Rican Association of
University Professors (2016 and 2018)


Teaching or other professional
experience in P-12 schools(9) Physical Education Elementary level (1 year)


Faculty Member Name Colon Rodriguez, Jose Carlos
Highest Degree, Field, &
University(3) Doctorate in Teaching Education Metropolitan University at Cupey


Assignment: Indicate the role
of the faculty member(4)


Courses: * Teaching Content courses in Phys. Ed (EDFI 3555, EDFI 4156, EDFI
3025, EDFI 3035, EDFI 3075, EDFI 3076, EDFI 3077) *Teaching Method. Courses in
Phys. Ed. EDFI 4156 Accreditation Coordinator


Faculty Rank(5) Assistant professor
Tenure Track YES


Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Scholarship: Relationship between optimism and academic performance and student
sporting a University of Puerto Rico. My experience in the Doctoral Program in
Universidad Metropolitana at Cupey Perceptions and attitudes of children
participating in competitive sports at an early age. Associations: Association of
Physical Education and Recreation of Puerto Rico American Cancer Society Services:
Facilitator childrens play day in the North Central Region of Puerto Rico Facilitator in
day games for children with disabilities in summer camp in the municipality of
ciales. Introducing children about nutrition and physical activity health equals in
Arecibo schools First Aid Workshop for elementary school children Basketball clinics
for children in Hatillo public residential Panelist in mental health week at the
University of Puerto Rico at Arecibo.


Teaching or other professional
experience in P-12 schools(9)


Physical Education Elementary level (11 years) Physical Education Secondary level
(1 year)


Faculty Member Name Jimenez Estremera, Jose F.
Highest Degree, Field, &
University(3) Ed.D. Curriculum and Instruction, Pontifical Catholic University of PR Ponce Campus.


Assignment: Indicate the role
of the faculty member(4)


Courses: * Teaching Content courses in Phys. Ed (EDFI 4156, EDFI 3555, EDFI
4165, EDFI 4167,EDFI 4168) * Teaching Method. Courses in Phys. Ed. (EDFI 3097,
EDFI 4485, EDPE 4487) Physical Education Program Coordinator


Faculty Rank(5) Associate Professor
Tenure Track YES


Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Scholarship: Doctoral Dissertation: Effects of an intervention program in the course
curriculum of physical education in the development of personal and social
responsibility in the elementary school students at high risk of school districts
Arecibo vs those not exposed to the intervention program. Validation of
questionnaire Personal and social responsibility sixth graders Puerto Rico Public
Schools. Validation of the questionnaire for parents and teachers to determine the
social responsibility of sixth grade. Perception of candidates for physical education
teachers at the elementary level of social skills in their training as teachers
Associations: ASCD, Estados Unidos ASCD, PR Physical Education Asociation of







Puerto Rico
Teaching or other professional
experience in P-12 schools(9) Physical Education Secondary level (3years) Physical Education Elementary (9 years)


Faculty Member Name Laracuente Carreras, Luis F.
Highest Degree, Field, &
University(3) M.A. in Education Interamerican University of Puerto Rico. BA in Physical Education


Assignment: Indicate the role
of the faculty member(4)


Courses: * Teaching Method. Courses in Elem. Educ. EDPE 4210 * Teaching content
courses in Phys. ed. EDFI 3465 EDFI 3645 * Teaching electives courses: EDFI 3451


Faculty Rank(5) Professor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Associations: USTA Asociacion de tenis de Puerto Rico Services: Community Tennis
Proposal: Learning by playing Tennis school program in the northern region of
Puerto Rico Barceloneta Tennis Teaching Program


Teaching or other professional
experience in P-12 schools(9) Physical Education Secondary level


Faculty Member Name Serrano Mendoza, Juan Manuel


Highest Degree, Field, &
University(3)


Master Degree Teaching Physical Education Metropolitan University, Cupey Puerto
Rico Master Degree Administration of physical efficiency programs, Cupey Puerto
Rico


Assignment: Indicate the role
of the faculty member(4) EDPE 4210, EDFI 3076, EDFI 3077


Faculty Rank(5) Instructor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Puerto Rico Physical Education and Recreation Association Association of Instructors
licensed in Physical Attitude


Teaching or other professional
experience in P-12 schools(9)


Physical Education Elementary level (23 years) Physical Education Secondary level
(1 year)


Faculty Member Name Sierra Viera, Radames
Highest Degree, Field, &
University(3)


Master Degree in Teaching in Physical Education with professional certification in
Adapted Physical Education Ana G. M ndez University at Cupey


Assignment: Indicate the role
of the faculty member(4) Teaching: EDFI 4155, EDFI 3076, EDFI 3077, EDPE 4487, EDFI 3465


Faculty Rank(5) Instructor
Tenure Track YES
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)


Associations: Association of Physical Education and Recreation of Puerto Rico


Teaching or other professional
experience in P-12 schools(9)


Thirty years, Adapted Physical Education Teacher, P. R. Department of Education P-
12







    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the education of
teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.


SECTION II - LIST OF ASSESSMENTS


1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the SHAPE America-
PETE Standards/Components. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment
and when it is administered in the program. (Response limited to 250 characters each field)


Type and Number of Assessment Name of
Assessment (10) Type or Form of Assessment (11) When the Assessment Is Administered (12)


Assessment #1: Licensure assessment, or other content-
based assessment (required)


Comprehensive
Exam A paper and pencil test with rubric Fourth Year, First Semester in the course EDPE 4485


Assessment #2: Content knowledge in physical education
(required)


Personal skills 
Courses Grades Rubrics to evaluate Personal Skills


In the courses: EDPE 4215 –
Teaching Physical Education in Secondary School EDFI


3595-
Basketball and Soccer


EDFI 3451 -
Elementary Tennis EDFI 3076 –


Physical conditioning.


Assessment #3: Candidate ability to plan instruction
(required) Planning Planning Rubric To Evaluate


Fourth Year, Second Semester in the course
EDPE 4487 Student Teaching Physical


Education


Assessment #4: Internship or clinical experiences (required)
Student Teaching


Formative 
Assessment


Rubric To Evaluate Teacher Candidate
Fourth Year, Second Semester in the course


EDPE 4487 Student Teaching Physical
Education


Assessment #5: Candidate effect on student learning
(required) Innovative Activity Rubric To Evaluate Project Innovative Activity


Fourth Year, Second Semester in the course
EDPE 4487 Student


Teaching Physical Education


Assessment #6: Additional assessment that addresses
SHAPE America standards (required) Physical Fitness Rubrics to evaluate measure the components of the physical


fitness in the teacher candidate
This test will be offered in three times through his


Baccalaureate: in the first , fourth
and seventh semester.


Assessment #7: Additional assessment that addresses
SHAPE America standards (optional) N/A


Assessment #8: Additional assessment that addresses
SHAPE America standards (optional) N/A


    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).


SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS


    For each SHAPE America-PETE standard on the chart below, identify the assessment(s) in Section II that address the
standard. One assessment may apply to multiple SHAPE America-PETE standards.


1.  Standard 1. Content and Foundational Knowledge 
Physical education candidates(1) demonstrate an understanding of common and specialized content, and
scientific and theoretical foundations for the delivery of an effective preK-12 physical education program.


 #1#2#3#4#5#6#7#8
1.a Describe and apply common content knowledge for teaching preK-12 physical education.
1.b Describe and apply specialized content knowledge for teaching preK-12 physical education.
1.c Describe and apply physiological and biomechanical concepts related to skillful movement,
physical activity and fitness for preK-12 students.
1.d Describe and apply motor learning and behavior-change/psychological principles related to skillful







movement, physical activity and fitness for preK-12 students.
1.e Describe and apply motor development theory and principles related to fundamental motor skills,
skillful movement, physical activity and fitness for preK-12 students.
1.f Describe the historical, philosophical and social perspectives of physical education issues and
legislation.


    (1) Throughout this document, the term "candidate" refers to an individual in a preparation program, and the term
"student" refers to a preK-12 pupil or learner.


2.  Standard 2. Skillfulness and Health-Related Fitness(2)


Physical education candidates are physically literate individuals who can demonstrate skillful performance(3) in
physical education content areas and health-enhancing levels of fitness.


 #1#2#3#4#5#6#7#8
2.a Demonstrate competency in all fundamental motor skills, as well as skillful performance in a
minimum of four physical education content areas (e.g., games and sports, aquatics, dance and
rhythmic activities, fitness activities, outdoor pursuits, individual-performance activities).
2.b Achieve and maintain a health-enhancing level of fitness throughout the program.


    (2) To assist individuals with special needs achieve the intent of Standard 2, physical education teacher education
programs are allowed and encouraged to use a variety of accommodations and/or modifications to help candidates demonstrate
skillful performance (e.g., modified or adapted equipment, augmented communication devices, multimedia devices) and fitness (e.g.,
weight programs, exercise logs).
    (3) Skillful performance: A person’s effective employment of techniques, tactics, strategies, rules and etiquette in the context of
the activity.


3.  Standard 3. Planning and Implementation 
Physical education candidates apply content and foundational knowledge to plan and implement developmentally
appropriate learning experiences aligned with local, state and/or SHAPE America's National Standards and
Grade-Level Outcomes for K-12 Physical Education through the effective use of resources, accommodations
and/or modifications, technology and metacognitive strategies to address the diverse needs of all students. 


 #1#2#3#4#5#6#7#8
3.a Plan and implement appropriate (e.g., measureable, developmentally appropriate, performance-
based) short- and long-term plan objectives that are aligned with local, state and/or SHAPE America's
National Standards and Grade-Level Outcomes for K-12 Physical Education.
3.b Plan and implement progressive and sequential content that aligns with short- and long-term plan
objectives and that addresses the diverse needs of all students.
3.c Plan for and manage resources to provide active, fair and equitable learning experiences.
3.d Plan and implement individualized instruction for diverse student needs, adding specific
accommodations and/or modifications for all students.
3.e Plan and implement learning experiences that require students to use technology appropriately in
meeting one or more short- and long-term plan objective(s).
3.f Plan and implement learning experiences that engage students in using metacognitive strategies
appropriately to analyze their own performance results.


4.  Standard 4. Instructional Delivery and Management 
Physical education candidates engage students in meaningful learning experiences through effective use of
pedagogical skills. They use communication, feedback, technology, and instructional and managerial skills to
enhance student learning. 


 #1#2#3#4#5#6#7#8
4.a Demonstrate verbal and nonverbal communication skills that convey respect and sensitivity across
all learning experiences.
4.b Implement demonstrations, explanations and instructional cues that are aligned with short- and
long-term plan objectives.
4.c Evaluate the changing dynamics of the learning environment and adjust instructional tasks as
needed to further student progress.
4.d Implement transitions, routines and positive behavior management to create and maintain a safe,
supportive and engaging learning environment.
4.e Analyze motor skills and performance concepts through multiple means (e.g., visual observation,
technology) in order to provide specific, congruent feedback to enhance student learning.


5.  Standard 5. Assessment of Student Learning 
Physical education candidates select and implement appropriate assessments to monitor students' progress and
guide decision making related to instruction and learning. 


 #1#2#3#4#5#6#7#8
5.a Select or create authentic, formal assessments that measure student attainment of short- and
long-term objectives.
5.b Implement formative assessments that monitor student learning before and throughout the long-
term plan, as well as summative assessments that evaluate student learning upon completion of the
long-term plan.
5.c Implement a reflective cycle to guide decision making specific to candidate performance, student
learning, and short- and long-term plan objectives.


6.  Standard 6. Professional Responsibility 







Physical education candidates demonstrate behaviors essential to becoming effective professionals. They exhibit
professional ethics and culturally competent practices; seek opportunities for continued professional
development; and demonstrate knowledge of promotion/advocacy strategies for physical education and
expanded physical activity opportunities that support the development of physically literate individuals. 


 #1#2#3#4#5#6#7#8
6.a Engage in behavior that reflects professional ethics, practice and cultural competence.


6.b Engage in continued professional growth and collaboration in schools and/or professional
organizations.
6.c Describe strategies, including the use of technology, for the promotion and advocacy of physical
education and expanded physical activity opportunities.


SECTION IV - EVIDENCE FOR MEETING STANDARDS


    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a whole, the
assessments must demonstrate candidate mastery of the SPA standards and components. The key assessments should be required of all
candidates. Assessments, scoring guides/rubrics, and data charts should be aligned with the SPA standards. This means that the concepts in
the SPA standards and components should be apparent in the assessments and in the scoring guides/rubrics to the same depth, breadth, and
specificity as in the SPA standards and components. Data tables should also be aligned with the SPA standards and components. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 components [each relating to
specific SPA standard(s)/component(s)], then the data chart should report the data on each of the components rather than reporting a
cumulative score.


In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments have
been organized into the following three areas to be aligned with the components in CAEP Standard 1:
-Content knowledge (Assessments 1 and 2)
-Pedagogical and professional knowledge, skills, and dispositions (Assessments 3 and 4)
-Impact on student learning (Assessment 5)


Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case, assessments
that combine content and professional knowledge may be considered "content knowledge" assessments for the purpose of this report.


For each assessment, the compiler should prepare one document that includes the following items:


(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program;
b. A description of how this assessment specifically aligns with the standards and components it is 
cited for in Section III. Cite SPA standards/components by number/letter (e.g.,1.a or 1.b);
c. A brief analysis of the data findings; and
d. An interpretation of how that data provide evidence for meeting standards/components, 
indicating the specific SPA standards and components by number/letter (e.g.,1.a or 1.b)


(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.


The responses for e, f, and g (above) should be limited to the equivalent of five text pages each; however, in some cases assessment
instruments or scoring guides/rubrics may go beyond five pages. 


Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 that
includes the two-page narrative (items a - d above), the assessment itself (item e above), the scoring guide (item f above, and the data
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20
attachments for the entire report so it is crucial that you combine files as much as possible.


1.  State licensure tests or professional examinations of content knowledge.
SHAPE America-PETE standards addressed in this entry could include but are not limited to Standard 1. If your state does not
require licensure tests or professional examinations in the content area, data from another assessment must be presented to
document candidate attainment of content knowledge. (Assessment Required)


Provide assessment information (items 1.a, b, c, d and 2.e,f, g) as outlined in the directions for Section IVA complete
description of the assessment should be included (format of the exam, content area sub-scores).


Assessment #1: Rubric to evaluate Comprehensive
examination


Assessment #1: Data analysis of Comprehensive
examination


See the Attachment panel.


2.  Assessment of content knowledge in the field of physical education.
SHAPE America-PETE standards addressed in this assessment could include but are not limited to Standards 1 and 2.
Examples of assessments include comprehensive examinations; portfolios; health-related fitness Assessments; assessments of
fundamental movement skills; and assessments of performance-competency and game play. (Assessment Required)







Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.


Assessment #2: Rubric to evaluate personal skills of teacher
candidates


Assessment #2: Data Analysis of personal skills of teacher
candidates


See the Attachment panel.


3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction.
SHAPE America-PETE standards that could be addressed in this assessment include but are not limited to Standard 3.
Examples of assessments include the evaluation of candidates' abilities to develop lesson or unit plans, individualized
educational plans, needs assessments, or intervention plans. (Assessment Required)


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.


Assessment #3: Rubric to evaluate the planning Assessment #3: Data analysis of Planning
See the Attachment panel.


4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice.
SHAPE America-PETE standards that could be addressed in this assessment include Standards 3 and 4. The assessment
instrument used in the internship or other clinical experiences should be submitted. (Assessment Required)


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.


Assessment #4: Rubric to evaluate Formative evaluation Assessment #4: Data analysis of Formative evaluation
See the Attachment panel.


5.  Assessment that demonstrates candidate effects on student learning and the creation of supportive learning
environments for student learning.
SHAPE America-PETE standards that could be addressed in this assessment include but are not limited to Standard 5.
Examples of assessments include those based on student work samples, IEP's, case studies, or implemented unit plans.
(Assessment Required)


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.


Assessment #5: Rubric to evaluate Innovative Activity Assessment #5: Data analysis Innovative Activity
See the Attachment panel.


6.  Additional assessment that addresses SHAPE America-PETE standards.
Examples of assessments include evaluations of field experiences, case studies, teacher candidate work sample, IEPs, or other
key assessment. (Assessment Required) 


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.


Assessment #6: Rubric to evaluate Physical fitness Assessment #6: Data Analysis of Physical fitness
See the Attachment panel.


7.  Additional assessment that addresses SHAPE America-PETE standards.
Examples of assessments include evaluations of field experiences, teacher candidate work sample, case studies, IEPs, or other
appropriate assessments. (optional)


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV.
8.  Additional assessment that addresses SHAPE America-PETE standards.


Examples of assessments include evaluations of field experiences, case studies, portfolio tasks and licensure tests not reported
in #1. (optional)


Provide assessment information (items 1.a, b, c, d and 2.e, f, g) as outlined in the directions for Section IV. 


SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM


1.  1. Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. 
This description should not link improvements to individual assessments but, rather, it should 
summarize principal findings (data) from the evidence, the faculty's interpretation of those 
findings, and changes made in (or planned for) the program as a result. Describe the steps 
program faculty has taken to use information from assessments for improvement of both 
candidate performance and the program. This information should be organized around (1) 
content knowledge, (2) professional and pedagogical knowledge, skill, and dispositions, and 







(3) student learning. 


(Response limited to 12,000 characters)


1. Content knowledge
a. Include a curricular review to improve those areas where weaknesses are present
b. Included at least 15 minutes of general physical fitness in each course of offering
sports skills
c. Provide candidates with workshops on the use of technology in physical education
courses specifically on the subject of physical fitness
d. Research project in action as part of the Evaluation course (EDFU 3205)
e. Offer training in search of refereed journals related to the area of physical
education
f. Motivate students to participate in symposiums, conventions and conferences for
their professional improvement
g. That the comprehensive examination be modified by one of multiple selection and
its content of analysis and application


(2) Professional and pedagogical knowledge, skill, and dispositions
a. A weakness has been detected in the assessment planning area. For this reason, we
recommend that the creation of rubrics be incorporated in each specialty course
b. Prepare workshops for candidates on the new components of Shape (2017)
c. Disclose in the web pages. of the department the rubrics that are used for Shape
evaluations
d. Design an unique rubric to evaluate planning in all the methodology courses
e. Provide spaces for students to develop role play demonstration classes
f. Include as a requirement of all the courses of methodology demonstrative classes


(3) Student learning
a. Prepare more specific rubrics that measure the impact of student learning
b. Establish a research project in action as a requirement
c. Encourage students to collaborate in research developed by physical education
teachers
d. TC should include differentiated education strategies in clinical experiences
e. Promote curricular integration in clinical experiences 
f. TC should encourage multiple intelligences in clinical experiences


SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY


1.  1. For Revised Reports: Describe what changes or additions have been made to address the 
standards that were not met in the original submission. Provide new responses to questions 
and/or new documents to verify the changes described in this section. Specific instructions for 
preparing a Revised Report are available on the CAEP website at 
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-
procedur 


2. For Response to Conditions Reports: Describe what changes or additions have been made to 
address the conditions cited in the original recognition report. Provide new responses to 
questions and/or new documents to verify the changes described in this section. Specific 
instructions for preparing a Response to Conditions Report are available on the CAEP 
website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-
and-procedur 


(Response limited to 24,000 characters.)


It is important to mention that, in addition to respond the conditions of the last report,







all the Assessments (Rubrics) were aligned to the new SHAPE standards (2017). 


Assessment #1
Comments on the recognition report: 
1. The rubric terminology is generic and does not align with Element 1.1 (physiological
and biomechanical) or Element 1.2 (motor learning & psychological/behavioral).
2. The 3 levels in the rubric are distinct and well defined.
3. Prepare the data tables, following CAEP guidelines, to indicate the mean score and
range, number and percent of the candidates meeting each level, and the n-size.
4. Correct the description of the scoring to reflect the 57 points instead of 60 points
and adjust the grading scale.


Corrective Measures: 
a. The terminology was clarified and the components aligned.
b. The data was sent indicating the rank and percent score for each level on the scale.
c. The description of the criteria was corrected.
d. Each rubric was reevaluated and according to Shape's recommendations, the new
2017 components were incorporated.
e. The components were aligned. (See section IV)


Assessment #2 
Comments on the recognition report:
1. The rubric levels are clear and distinct; however, the acceptable level tends to fall
below the intent of the element that it purports to represent.
2. The program wishes to use grades here, they must follow the very specific
guidelines of CAEP. 
3. Indicate the minimum level of acceptability on all assessment tools.
4. Data needs to be presented using CAEP guidelines.
5. Met the element 2.2 (SHAPE 2.b) achieve and maintain a health-enhancing level of
fitness throughout the program.
Corrective Measures:
a. It was established that the fundamental skills would be evaluated while the teacher
candidates participate in an authentic game between classmates.
b. It was incorporated in the rubric that the candidates for teachers must obtain a
minimum of 70% to dominate the evaluated skills under acceptable scale.
c. In the rubric to evaluate the fundamental skills, the execution levels were identified
as Target (80%), Acceptable (70%) and Unacceptable (60% or less).
d. Courses notes (Teaching Physical Education in Secondary School, Basketball and
Soccer and Elemental Tennis) are presented in tables and percent, as well as the
scales for target, Acceptable and Unacceptable.


Assessment # 3 
Comments on the recognition report:
1. "The program needs to identify the minimum level of acceptability on the rubric and
the data tables".
2. "Submit one cycle of new data for each assessment"
3. "Within the rubric, the descriptors at the acceptable level fall below the intent of
the element that it purports to represent...
4. The program needs to identify the minimum level of acceptability on the rubric.







5. Submit one cycle of new data for each assessment.
Corrective Measures:
a. He rubric of this evaluation was reevaluated and the recommendations indicated by
the reviewers were incorporated. This can be seen in section IV.
b. Two administrations of data was sent.
c. Each rubric was reevaluated and according to Shape's recommendations, the new
2017 components were incorporated.


Assessment # 4 
Comments on the recognition report:
1. Revise rubrics so the identified acceptable level is reflecting the intent of the
element, not below the intent. 
3. The descriptors for Elements 5.1-5.3 at the acceptable level are below the intent of
the elements.
4. Elements 6.1 and 6.4 are below the intent of the respective elements. Data and the
descriptors within the rubrics need to reflect the intent of the element.
Corrective Measures:
a. The rubric was reevaluated and the changes suggested in the rubric were
incorporated.
b. Each rubric was reevaluated and according to Shape's recommendations, the new
2017 components were incorporated.


Assessment # 5 
Comments on the recognition report:
1. The descriptor for Element 3.1 does not address long and short-term plans.
2. Reviewers note that within the instructions it is identified that 60 points are
available to candidates. At the end of the rubric, it is identified that only 45 points are
available. Instructions, rubric, and scoring guide need to align in all assessments.
Corrective Measures:
a. To address the signs related to the Rubric, the rubric was removed and a rubric was
created that would meet the requirements of the reviewers.
b. Each rubric was reevaluated and according to Shape's recommendations, the new
2017 components were incorporated.


Assessment # 6
Comments on the recognition report:
Met the element 2.2 (SHAPE 2.b) achieve and maintain a health-enhancing level of
fitness throughout the program.


Please click "Next"


    This is the end of the report. Please click "Next" to proceed.
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AGENDA 


 


Reunión Comité de Currículo 


Día: jueves, 30 de agosto de 2018 


Hora: 10:00 a.m. 


Lugar: Sala de Facultad - Departamento de Educación 


 


• Saludo 


• Cantidad de estudiantes confirmados en B81 (agosto-diciembre 2018) 


• Discusión del Informe de OPEI para ambos programas (2005-2017) 


o Tasa Retención 


o Tasa de Graduación 


o Matrícula total 


o Solicitantes primera, segunda y tercera alternativa 


o Total de admitidos 


o IGS promedio 


o IGS mínimo 


o Matriculados vs admitidos 


o Matriculados vs cupo 


o Admitidos vs cupo 


 


• Nuevo Ingreso (ambos programas) 


o Admitidos y confirmados para agosto 2018 


 


• Certificaciones y Certificaciones ruta alterna 


o Dra. Ana R. Delgado Morales 


 


• Recopilación de estrategias para mejorar  


o Tasa de retención y graduación 


o Persistencia 


o Reclutamiento 
 























Universidad de Puerto Rico en Arecibo 
PO Box 4010  


Arecibo, Puerto Rico 00614-4010 
 Decanato de Asuntos 


Académicos 
Departamento de Educación 


Tel. (787)815-0000 
Ext. 3400 


Fax (787)880-6277 


AGENDA 


 


Reunión de facultad departamental 


Día: viernes, 28 de febrero de 2020 


Hora: 8:00 a.m.  


Lugar: Sala de Facultad del Departamento 


 


• Saludo 


• Matrícula de ambos programas B92 


o Estrategias de reclutamiento 


• Rutas de salida 


• Horas de oficina 


• Visita MSCHE 


o Informes de servicio comunitario 


o Informe y certificaciones de servicio comunitario 


• Asuntos discutidos en la Reunión de Transformación académica- Dr. Córdova 


• Avalúo y PCMAS - Dra. Ana Delgado 


o Entrega de informes de avalúo del primer semestre académico 2019-2020 


• Recopilación de datos para CAEP 


• Asuntos de los Centros de experiencias clínicas educativas- Dra. Ileana Román 


o Fecha de comienzo de los talleres a maestros cooperadores-apoyo del personal 


docente 


o Cantidad de horas de las experiencias clínicas educativas 


• Asuntos del Senado- Dr. Jiménez 


• Asuntos nuevos 


 















Full evidence available during Spring Visit





EPP Sample Faculty Meetings




University of Puerto Rico at Arecibo 
PO Box 4010  


Arecibo, Puerto Rico 00614-4010 
 
 


Education Department  (787)815-0000 
Ext. 3400 


 
 


Certification 
 


 
I, Prof. Merylin Martínez Feliciano, Interim Director of the Department of Education of the 
University of Puerto Rico at Arecibo, certify that in a meeting of the Curriculum Committee, 
held on May 29, 2019; this Committee approved the following:  
 
  


Rename the Bachelor of Arts in Education with major in Physical Education for the 
elementary level to the Bachelor of Science in Education with major of Physical 
Activity, Health, Wellness and Physical Education K-12. 


 
 
 
Issued this 29 day of May of 2019, Arecibo City. 
 
 
 
Prof. Merylin Martínez Feliciano 
Interim director 
Education Department 





PEEL Proposed name change
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CAEP Self-Study Report 
August 21, 2020


Accreditation Committee Department
Prof. Merylin Martínez Feliciano, Director


Dr. Brenda Laboy González, CAEP Coordinator
Dr. José C. Colón Rodríguez, CAEP Coordinator


Dr. Ileana Román Rodríguez, Clinical Practice Coordinator
Dr. Ana Delgado Morales, Assessment & College Board Coordinator


Dr. Weyna Quiñones Castillo, Dean of Academics Affair


UNIVERSITY OF PUERTO RICO AT ARECIBO
DEPARTMENT OF EDUCATION
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Type of Visit: Continuing Visit-Initial Teacher Preparation


Date of Visit-4/25-27/2021 (Spring 2021)


Prepared by: Dr. Brenda Laboy- González


Dr. José C. Colón- Rodríguez


Dr. Ileana Román -Rodríguez


Prof. Merylin Martínez -Feliciano


Submitted:  August 2020
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UNIVERSITY OF PUERTO RICO AT ARECIBO
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Department of Education (EPP)
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Context and Unique Characteristics


The Education Preparation Program (EPP) is housed in the Department of 


Education (DE) at UPRA. Began its operations with the funding of the 


university.  At first, the EPP offered an Associate Degree in Elementary 


Education until a Bachelor of Arts in Elementary Education was established 


in 1982 (Certification 86, 1981-82, Council on Higher Education).  In 2000, 


the academic offerings were broadened with the creation of a Bachelor of 


Arts in Education with a major in Physical Education for the Elementary 


Level (Certification 124, 1999-2000, Council on Higher Education). 
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Context and Unique Characteristics


Student enrollment at UPRA for the fall semester of 


academic year (AY) 2020-2021 is 3,413 students which EPP 


has 191 students (EEP-100; PEEL 91).  In 2019, 87% 


received financial aid. UPRA has approximately 240 full-


and part-time faculty, which 16 are from UPRA-DE. UPRA 


in 2020 graduated 672 students which, 46 (6.8%) were from 


EPP.
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Description of Organizational Structure 
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Description of Organizational Structure 


• UPRA Administrative Board Certification 2019-20-4


• The EPP has sixteen (16) highly qualified professors: 50% percent have their 


doctoral degree and 50% percent a master's. 


– There are five (5) professors actively participating in the clinical supervision of 


candidates. 


– Adjunct faculty are added when necessary; currently we have seven (7) adjunct 


faculty. 


– Non-Teaching personnel that support the EPP are one (1) administrative 


secretary and three (3) students participating in the Work Study Program. 
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Description of Organizational Structure 


• Additionally,  there are five Committees:  


– Curriculum


– Personnel


– Planning & Budget


– Admission


– Assessment. 


• The ADC, the Learning Assessment Coordinator, and Accreditation Coordinators has 


a continuing collaboration with the Office of Planning and Institutional Research 


Office ascribed to the Chancellor's Office in order to get accurate and valid data for 


the program effectiveness. 


• The Arecibo EPP has an Advisory Board composed by school principals, teaching 


mentors, active candidates, and alumni. The advisory board one of their duties are 


given feedback for program improvement.
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EPP VISION


EPP’s visions of future educators is perceived as: 


•reflective and critical researchers, who transform their 


educational practice, and who can create atmospheres that 


promote intellectual curiosity.  


•individuals whose ethical, moral, aesthetic, and social 


values are based on a humanist and constructivist 


foundation.


•individuals who promotes the building of knowledge and 


showing respect for diversity.  
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EPP MISION


• Provide meaningful learning experiences.
• Quality teaching that promotes the 


comprehensive training of candidates as 
citizens, reflective professionals, critical 
researchers and transformers of their 
pedagogical practices in varied settings.
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EPP GOALS
● Prepare highly qualified teacher candidates with the consciousness of 


having the primary responsibility for their own learning. 


● Understand that learning is a continuous process and provide 


candidates with the necessary knowledge and skills to search and 


handle information in pedagogical research in a variety of scenarios 


with profound reflective and collaborative work ability, logical and 


critical thinking skills, and dispositions, ethical and aesthetic 


values. 


● Promote educators who know their field. Responsible and responsive 


to the educational needs of society integrating technology, possessing 


innovative assessment and evaluation techniques that enable them to 


become agents of change in their educational practice. 


● Candidates can design significant educational experiences, having 


conscious and respectful of individual differences and different 


learning styles.  
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SHARED VALUES


• Are based on principles derived mainly from Jean W.F. Piaget’s and 


Lev S. Vigotsky’s cognitive/constructivist thought and the concept 


of significant learning exposed by John Dewey and David Ausubel.  


• These principles are complemented by the postulates of humanistic


education in accordance with Eugenio M. de Hostos and Paulo 


Freire.  Educators such as Dewey, Ausubel and Vygotsky postulate 


the importance of student-centered teaching. 


• The EPP has adopted these postulates as the basis for the curricular 


content of its academic offerings. 


• For this reason, teacher candidates are encouraged to construct 


knowledge by ascribing meaning to the world that surrounds their 


students. 
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Fundamental axes


Learning


Research


Service


Knowledge 
acquisition


Deeper  search 
for knowledge


Community 
impact
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CAEP STANDARDS


1. Content and Pedagogical Knowledge


2. Clinical Partnerships and Practice


3. Candidate Quality, Recruitment, and 


Selectivity


4. Program Impact


5. Provider Quality Assurance and 


Continuous Improvement
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STANDARD #1: Content and 


Pedagogical Knowledge
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The provider ensures that candidates
develop a deep understanding of the
critical concepts and principles of their
discipline and, by completion, are able to
use discipline-specific practices flexibly to
advance the learning of all students
toward attainment of college- and
career-readiness standards.
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Candidate Knowledge, Skills, and Professional
Dispositions


1.1 Candidates demonstrate an understanding of the 10
InTASC standards at the appropriate progression level(s)
in the following categories: the learner and learning;
content; instructional practice; and professional
responsibility.
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Course alignment with Standards


EEP Alignment


Course Course Description InTASC CAEP State


(PRDE)


SPA


CAEP 


K-6


EPP


TCC


EDFU 3001- Human 


Growth 


Development I


This course seeks to give teachers candidates understanding


about the nature and scope of school psychology. As a


background to better understand the educational process, it


confronts the student with the knowledge growth and


development of children and adolescents. Examine the


natural forces of the environment contribute to the


development of a healthy personality.


1, 2, 3 1 2, 4, 5 1a, 1b 1, 4, 


6, 10
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Course alignment with Standards


PEEL Alignment


Course Course Description InTASC CAEP State


(PRDE)


SPA


SHAPE


EPP


TCC


EDFU 3001- Human 


Growth 


Development I


This course seeks to give teachers candidates understanding


about the nature and scope of school psychology. As a


background to better understand the educational process, it


confronts the student with the knowledge growth and


development of children and adolescents. Examine the


natural forces of the environment contribute to the


development of a healthy personality.


1, 2, 3 1 2, 4, 5 1d 1, 4, 


6, 10
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InTASC Standards Alignment


This evidence presents data results of candidates 


understanding of the 10 InTASC standards grouped under 


the following categories: Learner and learning; Content; 


Instructional practice; and Professional responsibility. 


Analysis of different assessment data indicate for the past 


three years, N= (113), 92 % teacher candidates master of 


EPP Teacher candidates competences in the Rubric of 


Formative Evaluation of the Candidate and 95.8% in 


Planning. The scores fluctuated in achieved/acceptable an 


outstanding/target levels obtaining an overall score between 


2.77-2.99, out of 3.00 scale
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Cooperative Teacher Survey Score


InTASC Component 2020


N=13


2019


N=19


2018


N=13


Overall


N=45


Learner and learning - 1, 2, y 3 3.91 4.00 3.66 3.86


Content Knowledge- 4, 5 3.90 4.00 3.61 3.84


Instructional Practice - 6, 7, 8 3.91 3.97 3.73 3.87


Professional Responsibility - 9, 10 3.92 3.99 3.84 3.92


Overall 3.91 3.99 3.71 3.87
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Data Teacher Candidates Survey
Teacher Candidate 


Survey


Score


2020 2019 2018


EEP


N=26


PEEL


N=17


EEP


N=10


PEEL EEP


N=14


PEEL


N=6


EPP


N=73


Program Data 3.74 3.51 3.98 3.37 3.60 3.64


Unit Operations 3.68 3.43 3.97 3.51 3.44 3.61


Overall 3.71 3.50 3.98 3.44 3.52 3.63
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Data Rubric to Evaluate Planning
Rubric to Evaluate Planning Score


2020 2019 2018


EEP


N=28


PEEL


N=20


EEP


N=18


PEEL


N=10


EEP


N=18


PEEL


N=19


EPP


N=113


InTASC Component


Learner and learning - 1, 2, y 3 2.96 2.79 3.00 2.49 3.00 2.94 2.86


Content Knowledge- 4, 5 2.98 2.82 3.00 2.53 3.00 2.86 2.87


Instructional Practice - 6, 7, 8 2.97 2.94 2.97 2.45 2.97 2.72 2.84


Professional Responsibility -


9, 10


3.00 3.00 3.00 3.00


Overall 2.98 2.85 2.99 2.49 2.99 2.84 2.89
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Data Formative Evaluation of the Candidate
Rubric of Formative 


Evaluation of the 


candidate


Score


2020 2019 2018


EEP


N=28


PEEL


N=20


EEP


N=18


PEEL


N=10


EEP


N=18


PEEL


N=19


EPP


N=113


InTASC Component


Learner and learning - 1, 2, 


y 3


2.90 2.74 3.00 2.65 3.00 2.89 2.86


Content Knowledge- 4, 5 2.88 2.61 3.00 2.78 3.00 2.88 2.86


Instructional Practice - 6, 7, 


8


2.91 2.76 2.98 2.46 2.98 2.79 2.81


Professional Responsibility -


9, 10


2.91 2.98 3.00 2.97 3.00 2.89 2.96


Overall 2.90 2.77 2.99 2.72 2.99 2.86 2.87
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Learner and Learning 


Human Growth and Development I and II (EDFU 3001-3002)


Social Foundation in Education (EDFU 3007)


Philosophical Foundation in Education (EDFU 4019)


Nature and Needs of the Exceptional Education (EDES 4006).


Overall GPA in Foundation Courses


● EEP- 3.36


● PEEL- 2.86


Overall GPA in EDES 4006


● EEP- 3.57


● PEEL-3.30
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Learner and Learning 


Integrative Activity


EEP and PEEL Program (N=52 (92.2%), respectively, demonstrated a


96.6% mastery of total execution before, during and after, in the three


semesters the activity was offered.


Overall


● EEP- N=28 (97 %)


● PEEL N=22 (96.%)
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Learner and Learning 


EDFU 3002- Multiple Intelligence Model


Program 2018 2019 2020


EEP 3.70 3.78 3.57


PEEL 3.57 3.88 3.47


EPP 3.64 3.83 3.52
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Content Knowledge 


● EPP assess content knowledge in the Cooperative


Teacher Survey. Scoring from 2018, 2019 and 2020, was


3.61 - 4.00


● PCMAS
Academic Year PCMAS General


Pass Rate


PR 10


Statewide


Pass Rate


PCMAS General 


Elementary Pass Rate


PR 21


Statewide


Pass Rate


2016 - 2017 26/26 = 100% 93% 26/26 = 100% 92%


2017 – 2018 40/47 = 85% 92% 40/47 = 85% 91%


2018 – 2019 28/31= 90% 94% 28/31 = 90% 93%


Overall 94/104=90.3% 93% 90.3% 92%
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TABLE: Prom Major GPA, graduation GPA,  general GPA  and 


PCMAS scores
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Instructional Practice Method Courses


● An overall of GPAs in both programs are (EEP 3.63, and 


PEEL 3.21). 


● Seminar (Pre-practice)
○ In EDPE 4335, 100% teacher candidates demonstrate that they know how to 


plan and provide a class, while 94% selected and created appropriate 


"assessment" techniques to monitor their students' learning and progress.


○ Similarly, the PEEL program, carried out the course EDPE 4485, which 


analyses the results of the evaluation of clinical experiences, where 


100% of teacher candidates  mastered the established criteria by 


presenting in-depth reflections in which they describe meaningful 


experiences in the course and in clinical experiences. In addition, they 


explain extensively their emotions, attitudes, and willingness to learn 


through the whole process.  
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Instructional Practice- Data of Demonstrative Class Rubric
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Professional Responsibility


● Knowledge about professional responsibility is developed through the (EDFU 


4019) course. In this course, teacher candidates write an analytical essay of 


his/her educational philosophy. In 2017-18, N= 79 (93.6%), 2018-19, N=36 


(98.1 %), and 2019-20 (88%) clearly establish the purpose of education, 


considering the individual differences of each student.


Program 2017-18 Fall 2019 Spring 2020


EEP nd 2.79 2.58


PEEL nd 2.50 2.51


EPP 2.62 2.65 2.55
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Professional Responsibility


● Other evidence of professional responsibility is the 


Community Service Activity as a requirement for (EDFU 


3007) course. 


● For spring and fall semester 2019 (N=48), scores fluctuated 


between 3.91 (outstanding level) and 3.27 (achieved 


level), respectively. 
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Professional Responsibility


●
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Professional Responsibility


1.Sensible to ethics and aesthetics human diversity (InTASC 2, 4,


5, 6, 7, 9).


2. Commitment with his/her professional development (InTASC 9,


10).


3. Creative leader of the learning environment (INTASC 3, 5,10).


4. Professional able to integrate different non- traditional learning


styles in the development of their courses (InTASC 1, 2, 6, 7, 8, 9),


5. Able to foster relationships with school colleagues, parents and


families, and agencies in the community (InTASC 1, 3, 7, 9,10).


6. Able to design and implement techniques, assessment and


evaluation (InTASC 6.)
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Professional Responsibility


●
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Provider Responsibilities:
1.2 Providers ensure that candidates use research and
evidence to develop an understanding of the teaching
profession and use both to measure their P-12 students’
progress and their own professional practice.
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UPRA- EPP candidates learn about research, evaluation, and


assessment in the following required courses for EEP:


Evaluation of Student Learning (EDFU 3017), Pedagogical


Research Courses (EDPE 4085, EDPE 4051, and EDPE


4052) in which each teacher candidate develops a research in


educational contexts. After three consecutive semesters


teacher candidates evidenced in general terms that they


possess the skills and professional attitudes in the


development of research in education. All students (N=42)


passed with (87.41%) or more of the criteria with an


achieved level. For PEEL program the required course is


Research and Evaluation (EDFU 3205).
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Provider Responsibilities:


1.3 Providers ensure that candidates apply content and
pedagogical knowledge as reflected in outcome
assessments in response to standards of Specialized
Professional Associations (SPA), the National Board for
Professional Teaching Standards (NBPTS), states, or
other accrediting bodies (e.g., National Association of
Schools of Music – NASM).
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• Elementary Education Program


– ACEI until 2022


• Physical Education Program for Elementary level


– SHAPE of America


SPA’s and Accreditation
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1.4 Providers ensure that candidates demonstrate skills
and commitment that afford all P-12 students access to
rigorous college- and career-ready standards (e.g., Next
Generation Science Standards, National Career
Readiness Certificate, Common Core State Standards).
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● PRDE Core college and career ready by design Standards


http://www.de.gobierno.dpr/soy-maestro/531 estandares-


academicos.;


● The criteria #3 Apply principal concepts, skills and 


curricular content in the class he/she teaches the in 


Demonstrative Class Rubric, assess all P-12 students 


afforded access to college- and career-ready standards. 


● Also, the Rubric of Formative Evaluation of the Candidate,


general and specific objectives align with the P.R. Curricular


Maps or standards (see criteria 2 a, 2b, 2c, and 2d), Standard


#7: Planning for Instruction and INTASC #8: Instructional


Strategies and all methodologies, approaches and techniques


align as applications of the PR Core Standards.
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• EEP- 3.63
• PEEL- 3.21
• EPP- 3.42


Overall GPA in Method and Clinical Practice 
Courses
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Providers responsibility


1.5 Providers ensure that candidates model and apply 


technology standards as they design, implement and assess 


learning experiences to engage students and improve 


learning; and enrich professional practice. 
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Overall GPA in Technology courses


● EEP - 3.44


● PEEL-3.34


● EPP- 3.39
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PCMAS PASS RATE


In the Teacher Certification professional competencies test taken by 


26 EPP teacher candidates the average for 2017 was 100 %  26 of 


26). In 2018 the results were 85% (40 of 47). To increase results, 


UPRA's EPP program coordinates reviews of the test content with 


EPP teachers and general education teachers.  It also provides 


practical exercises to prepare them to answer the pedagogical 


situation of the re-examination. This action demonstrates its result in 


the 2018-19 class, 28 of 31 that obtained 90% approval. 


Achievements
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ARECIBO PCMAS PASS RATE Title 2 Report


Achievements
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UPR Arecibo-95.1 Exemplary


Achievements
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Program Classification


UPR Arecibo-95.1 Exemplary
• Puerto Rico Department of Education developed a classification for all EPP higher 


education institutions in Puerto Rico. Considering the results of the Teacher 


Certification Tests (PCMAS) and the Programs accreditation by organizations 


recognized by the Federal Government. Programs are classified as: Low 


Performance, At Risk, Satisfactory, Good, Excellent, and Exemplary. The UPRA-


EEP achieved the classification of exemplary. Of the total EPP in the Island (39), 


only 8 achieved such a distinction, all of them are from the UPR System. 


(Evidence1.5.3)https://www.metro.pr/pr/noticias/2017/01/18/ejemplares-8-


programas-preparacion-maestros-upr.html


• EPP Annual Report Reports


Achievements



https://www.metro.pr/pr/noticias/2017/01/18/ejemplares-8-programas-preparacion-maestros-upr.html





UPR
ARECIBO


STANDARD #2: Clinical 


Partnerships and Practice
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• This standard includes evidence of three (3) important 


components:   


• Collaboration between P-12 providers 


• Clinical educators 


• Clinical experiences 


• The organization of all processes related to clinical 


experiences can be found in the Manual of Educational 


Clinical Experiences.


STANDARD #2
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Educational Clinical Experiences
Handbook
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• This manual serves the function of guiding 


all those involved in the process of clinical 


experiences: 


• teacher candidates


• co-operator teachers 


• school principals


• university professors 


• among others 


Introduction
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Information


• Educational clinical experiences are the culminating 


laboratory, through which the teacher candidate assumes 


responsibility for teaching groups of students of the 


elementary level, in different educational contexts.


• Some of the provisions that underpin the process of 


clinical experiences and considered in the manual are as 


follows:


• Law 85 of March 29, 2018 known as the Puerto Rico 


Educational Reform Act.
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Information


• Law No. 129 of July 1, 2016, authorizing the 


creation of educational Clinical Experience Centers.


• Organic Law of the Puerto Rico Department of 


Education of 1999.


• Circular Letter No. 04-2020-2021, Public Policy 


Related to the Standards Governing the Organization 


and Functioning of the Teaching Practice Program. 
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Information


• UPRA Teacher Candidate Competencies


• Requirements and agreements of the clinical 


experience program.


• Other documents included in the manual:


• Elementary Education Assessment Documents


• Physical Education Assessment Documents
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STANDARD #3: Candidate Quality, 


Recruitment, and Selectivity
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3.1Plan for Recruitment of Diverse 


Candidates


● The responsibility for recruiting new students to 


academic programs rests with the Admissions Office.


● UPRA Rector appoints annually a Recruitment 


Committee.


● UPRA EPP, has an active Admission, Recruitment, 


Retention and Promotion Committee.


● UPR Central Administration Admissions Office to 


publicize the programs EEP and PEEL academics.


● Creation of a video and a booklet presenting the offerings 


of each academic program.


● Nightly Open House sponsored by UPRA
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3.2 Candidates Demonstrate Academic 


Achievement


● Minimum High School Entry Index (IMIS) which is 


reviewed annually by the Dean of Academic Affairs and 


approved by the UPRA Administrative Board, as established 


by Academic Senate Certification.


● Average IMIS of teacher candidates accepted into the 


Elementary Education program for the years 2016-17, 2017-


18, 2018-19 was higher than the IMIS established by the unit 


by 22, 18 and 31 points respectively.


● Physical Education Program for the Elementary Level 


surpassed the IMIS established for the same years 2016-17, 


(5 points), 2017-18, (10 points), 2018-2019, (13 points). 
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3.2 Candidates Demonstrate Academic 


Achievement


● EPP 2016-17, 2017-18, 2018-19 was 3.64, 3.62 and 3.57 


respectively; while the high school average for candidates accepted 


to the Physical Education Program for the same years was 3.33, 


3.28 and 3.34.


● Another avenue of admission to our programs is through the 


Academic Senate Certification 2007-08-24 (amended) Rules and 


Procedures on Readmission, Reclassification, Special Permits and 


Transfers.


● EPP activates the Committee for Readmission, Reclassification and 


Transfers to evaluate the applicant's academic record, verifies that it 


meets the requirements of the Certification, if it does, proceeds to 


interview the applicant, is guided by the requirements established 


by the UPRA EPP.
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3.2 Candidates Demonstrate Academic 


Achievement


● After applicants are accepted and confirm their admission for 


the next academic year, the director and the UPRA-EPP 


Admission, Recruitment, Retention and Promotion Committee 


call them to a program orientation during the summer before 


classes begin in August.


● The Admission, Recruitment, Retention, and Promotion 


Committee assigns each teacher a list of candidates to serve as 


an academic advisor from the time the student is admitted 


until the end of his/her college career. 


● In addition, at the beginning of their third academic year, each 


teacher candidate fills out the Graduation Plan with the help of 


their academic advisor.
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3.2 Candidates Demonstrate Academic 


Achievement


● Extracurricular academic activities such as research presentations 


by their peers from the research course, workshops and conferences 


organized by UPRA-EPP, ANEDE and the UPRA administration.


● Teacher candidate falls behind academically and their GPA leads to 


probation or suspension status, the candidate is referred by the 


registrar to the Department of Counseling and Psychological 


Services which sends an email to discuss Governing Board 


Certification 55 2016-2017.


● For the last three years in EPP programs to graduate with an overall 


average of 3.26 The retention rate for PEEL candidates, and has 


allowed us to achieve an average of 61% retention for the years 


2017-18, 2018-19, 2019-20 in the EPP and PEEL programs. 
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3.3 Additional Selectivity Factors


● well as the basis for the development of knowledge, skills and 


dispositions that a teacher candidate must possess to teach in 


various educational settings.


Professional skills and provisions


● EPP and PEEL candidates will demonstrate all ten competencies, 


three dispositions, six skills and six competencies to address diversity.


Commitment to Diversity


● the integration of a group of people with similar or different 


characteristics in relation to their ethnic origin, race, sex, 


gender, religion, socio-economic status, exceptionality, 


language, sexual orientation, geographical area, personality 


and other differences.
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Component 3.4 Selectivity during Preparation


● five transition points are used and in each of them different types 


of assessments are used that are aligned to the standards of 


InTASC, CAEP, SHAPE, PRDE and Professional Competencies 


of the UPRA-DE Candidate.


1. admission to the program 


2. admission to the pre-practice 


3. teaching practice, 


4. evaluation of the candidate by the UPRA registrar 


5. the assessments used by the unit to complete the assessment 


process, both programs use the survey of teacher candidates, 


graduate supervisors, cooperating teachers, the 


PCMAS result and the result of the survey used by PCMAS. 
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Component: 3.5 Selection at Completion


● complete the application for the teacher certification test (PCMAS)


● after the evaluation performed by the registrar and the PCMAS 


Coordinator certifies that the candidate meets the requirements 


established for taking the test by the UPRA-EPP and the EPPD.


● coordinator establishes a review schedule which is offered free of 


charge by area of emphasis for all candidates who are eligible to take 


the PCMAS.
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Component: 3.5 Selection at Completion


● basic orientation about the test and the procedures to follow to 


take it, provides specific guidance on the test and how to access 


the online application, individual guidance is provided upon 


request by the teacher candidate at any time during their career, 


as well as during the months prior to the test, outreach posters 


are posted and messages are sent through the institution's email, 


official social networks and ANEDE. 


● when a candidate does not pass some of the parts of the PCMAS, 


they are called to interview them, 
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Component: 3.6 The candidate has reached a high standard for 


content Knowledge in the fields where certification is sought 


and can teach effectively with positive impacts on P-12 learning 


and develop


● rubric for evaluating the philosophical essay they write in the course 


(EDFU 4019), as well as the rubric for the Formative Evaluation of 


the Teacher Candidate and the Questionnaire of the Cooperating 


Teacher while the candidates are doing their teaching practice in the 


courses
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STANDARD #4: Program Impact


The provider demonstrates the impact of its completers 
on P-12 student learning and development, classroom 
instruction, and schools, and the satisfaction of its 
completers with the relevance and effectiveness of their 
preparation.
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4.1 Impact on P-12 Student Learning and 


Development


The provider documents, using multiple measures that program 


completers contribute to an expected level of student-learning growth. 


Multiple measures shall include all available growth measures 


(including value-added measures, student-growth percentiles, and 


student learning and development objectives) required by the state for 


its teachers and available to educator preparation providers, other 


state-supported P-12 impact measures, and any other measures 


employed by the provider.







UPR
ARECIBO


4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development


Data from: https://schoolreportcardstorage.z13.web.core.windows.net/


N = 22 public schools



https://schoolreportcardstorage.z13.web.core.windows.net/

https://schoolreportcardstorage.z13.web.core.windows.net/
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4.1 Impact on P-12 Student Learning and 


Development
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4.1 Impact on P-12 Student Learning and 


Development


PR private school (44 % of our completers)


According to the most recent data acquired by the Puerto Rico Institute of Statistics, (academic 


year 2015-2016), 


● between 62% and 67% of students in all grades were proficient in the subjects of Spanish, 


English, reasoning not verbal and math. 


● College Board average 


○ both the public and private sectors obtained higher scores in English


○ while in the other subjects the private system obtained higher scores compared to 


the public sector 


● However, there is no data on the academic achievement of students in the private sector 


for subsequent years. 
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4.2 Indicators of Teaching Effectiveness


The provider demonstrates, through structured and validated


observation instruments and student surveys, that completers 


effectively apply the professional knowledge, skills, and 


dispositions that the preparation experiences were designed to 


achieve. 
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4.2 Indicators of Teaching Effectiveness


CC-06-2019-2020
Public policy on the system for 
evaluating the performance of: 
● teaching staff 
● administrative teaching 


staff
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4.2 Indicators of Teaching Effectiveness


PRDE established an evaluation system for teachers and administrative staff to identify and 


recognize strengths and accomplishments, as well as challenge areas to provide support, 


monitoring, and professional development, as needed. 


● two formative evaluation visits and a summative evaluation


● The evaluation criteria are divided into 6 categories: 


○ Planning (criteria 1-4)


○ Teaching-learning process (criteria 5-13) 


○ Learning evaluation (criteria 14-17)


○ Duties and responsibilities (criteria 18-29)


○ Results of Meta tests and / or special project (criteria 30 - 33)


○ plus an additional Effort Bonus (criteria 34 - 36). 


● The performance level is determined using the categories: 


○ Exemplary (100 - 90%)


○ Proficient (89 - 80%)


○ Minimal (79 - 70%)


○ Inadequate (69% or less) 
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4.2 Indicators of Teaching Effectiveness
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4.2 Indicators of Teaching Effectiveness


N = 4
2 EEP and 2 PEEL
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4.2 Indicators of Teaching Effectiveness


PR   Private school 
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4.2 Indicators of Teaching Effectiveness


USA schools (N = 3)


● Which also obtained excellent final score 


○ Highly effective categories (3.3) 


○ 3.90 / 4.00 (97.5 %)


○ 34/96 (94%)
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4.3 Satisfaction of employers


The provider demonstrates, using measures that result in valid and 


reliable data and including employment milestones such as 


promotion and retention, that employers are satisfied with the 


completers’ preparation for their assigned responsibilities in working 


with P-12 students.
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4.3 Satisfaction of employers
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4.3 Satisfaction of employers
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4.3 Satisfaction of employers
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4.3 Satisfaction of employers


Employer comments in completers evaluation:


Employer comments 1: “The completer shows your planning during the first 


school semester. Use differentiated instruction and involve all students in 


activities. It plans as established by the PRDE, evidences in it the use of the 


standards and objectives, as well as evidence of the assessments worked in 


class. It promotes participation, integrates other subjects, in addition to 


reteaching and practicing what has been learned”


Employer comments 2: “The completer complies with submitting the weekly 


planning to your immediate supervisor. Encourages an environment of respect. 


It offers monitoring of student learning creating creative solutions from 


different points of view. Connects the lessons with other topics. Has absolute 


command of group control and the subject matter that he/she teaches”. 
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4.3 Satisfaction of employers


Employer comments in completers evaluation:


Employer comments 3: "I was so impressed with the high level of expectations 


for students in this class (socially, emotionally and academically). There were 


high expectations and high supports. Sr. XXXX was asking for complete 


sentences, modeling language, asking for complete sentences, modeling 


language, asking for recasting of students. It was rigorous and appropriate for 


the grade level".  "Thank you, Mr.,XXXX, for believing in our tigers, our 


bilingual program, and for giving us your talents. I hope you have a long and 


very successful career at Oyster Adams!"


Employer Comments 4:  "Completer remains firm and in control of his/her 


group". "The teacher-student relationship is one of respect and good 


understanding
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4.4 Satisfaction of completers


The provider demonstrates, using measures that result in 


valid and reliable data, that program completers perceive 


their preparation as relevant to their responsibilities they 


confront on the job, and that the preparation was 


effective.
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Office of Planning and Institutional Research (OPIR) 


• Survey (2014, 2015 and 2016) N = 14


• 66.7% described that their current employment situation as a 


full-time employee


• 33.4 % have been working for two years


– 75 % private schools


• 50% found very little difficulty in finding employment 


• 83.3% got a job related to their academic preparation. 


4.4 Satisfaction of completers
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Office of Planning and Institutional Research (OPIR) 


• Survey (2014, 2015 and 2016) N = 14


• 91.7% indicated that the degree was a requirement to fill the 


position 


• 83.3% considered that their studies were very useful for the 


performance of their duties


• 100 % evaluate the academic preparation received to compete 


in the labor market as excellent and good


4.4 Satisfaction of completers
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Office of Planning and Institutional Research (OPIR) 


• Survey (2014, 2015 and 2016) N = 14


• 70 % are working in private schools and most of the schools 


belong to the Arecibo School district


• Distribution grades


– 35.7 % in Preschool


– 28.6 % in Elementary level (4th - 6th)


– 7.1 % K-12


• 78.6% would enthusiastically recommend their area 


of specialty to students who are beginning studies at UPRA


4.4 Satisfaction of completers
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Office of Planning and Institutional Research (OPIR) 


• Survey (2014, 2015 and 2016) N = 14


• how the program has contributed to your professional 


development as a teacher, the three areas that obtained 100% 


were: 


– attention to the different needs of students in the 


classroom


– theoretical and practical knowledge in the different 


subjects of teaching


– teaching planning


4.4 Satisfaction of completers
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Office of Planning and Institutional Research (OPIR) 


• Currently, OPIR is administering the questionnaire to the 


completers of the academic years 2017, 2018 and 2018.


• This evidence will be available at the site visit on April, 2021.


4.4 Satisfaction of completers
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STANDARD #5: Provider Quality Assurance 


and Continuous Improvement







UPR
ARECIBO


The provider maintains a quality assurance system 


comprised of valid data from multiple measures, 


including evidence of candidates’ and completers’ 


positive impact on P-12 student learning and 


development. The provider supports continuous 


improvement that is sustained and evidence-based, and that 


evaluates the effectiveness of its completers. The provider 


uses the results of inquiry and data collection to establish 


priorities, enhance program elements and capacity, and test 


innovations to improve completers’ impact on P-12 student 


learning and development.







UPR
ARECIBO


Quality and Strategic Evaluation: 


5.1 The provider’s quality assurance system is comprised of 


multiple measures that can monitor candidate progress, 


completer achievements, and provider operational 


effectiveness. Evidence demonstrates that the provider 


satisfies all CAEP standards. 
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● 5.1.1. UPRA Senate Certification (2002-03-42), the Institutional 


Assessment Plan and evaluation criteria set by accrediting agencies 


● 5.1.2. Nichols Assessment Template


● 5.1.3 EPP Assessment System: Transition Point Assessments


● 5.14 Assessments Plans and Assessments Reports 
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● 5.1.1. UPRA Senate Certification (2002-03-42), the Institutional 


Assessment Plan and evaluation criteria set by accrediting agencies 


● 5.1.2. Nichols Assessment Template


● 5.1.3 EPP Assessment System: Transition Point Assessments


● 5.14 Assessments Plans and Assessments Reports 
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Quality and Strategic Evaluation: 


5.2 The provider’s quality assurance system relies on 


relevant, verifiable, representative, cumulative and 


actionable measures, and produces empirical evidence that 


interpretations of data are valid and consistent. 
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Quality and Strategic Evaluation:


5.2 1 UPRA Academic Catalog 2019


5.2.2. Academic Senate Certification 17-2019-2020


5.2.3  Photos of Cooperative teachers validating Clinical Practice 


Evaluation Instruments
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Quality and Strategic Evaluation:


Academic Senate Certification 17-2019-2020
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Photos of Cooperative teachers validating Clinical 


Practice Evaluation Instruments
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Continuous Improvement: 


5.3. The provider regularly and systematically assesses 


performance against its goals and relevant standards, tracks 


results over time, tests innovations and the effects of 


selection criteria on subsequent progress and completion, 


and uses results to improve program elements and 


processes. 


● Old method courses rubrics and Demonstrative Class, new rubric


● EEP Curricular revisions
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Continuous Improvement: 


5.3. The provider regularly and systematically assesses 


performance against its goals and relevant standards, tracks 


results over time, tests innovations and the effects of 


selection criteria on subsequent progress and completion, 


and uses results to improve program elements and 


processes. 


● Old method courses rubrics and Demonstrative Class, new rubric


● EEP Curricular revisions
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Continuous Improvement: 


5.4. Measures of completer impact, including available 


outcome data on P-12 student growth, are summarized, 


externally benchmarked, analyzed, shared widely, and acted 


upon in decision-making related to programs, resource 


allocation, and future direction


● EPP Annual reports link


● Title 2 Reports


● http://upra.edu/educacion/acreditacion.html



http://upra.edu/educacion/acreditacion.html
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Continuous Improvement: 


5.5. The provider assures that appropriate stakeholders, 


including alumni, employers, practitioners, school and 


community partners, and others defined by the provider, are 


involved in program evaluation, improvement, and 


identification of models of excellence. 


● Advisory Board Meeting
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Contacts
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Thanks for your attention





EPP Summary Self Study Report Meeting



President of the UPR system, in consultation with the faculty, the administrative
personnel, and UPRA students, and is appointed by the Governing Board, in
accordance with Puerto Rico's Public Law 170 (August 12, 1988). The Deanship of
Academic Affairs is charged with overseeing planning, delivering, and operating
coherent academic programs. 
The Dean shares responsibility with the Associate Dean, academic department chairs,
and other faculty members currently in charge of coordinating special academic
initiatives and services (e.g., Assessment, Distance Education Program, Library,
Student Advising programs, Honor Studies Program, Instructional Resources) and,
oversee the accreditation processes. UPRA does not operate with faculties and
professional college. The Department is the unit, and the Academic Department Chair
(ADC) is the head of the (EPP). The Teacher Preparation Programs currently prepares
teacher candidates at the initial level to be elementary and physical education
teachers. The ADC responsibility is shared with one clinical experience coordinator for
both teacher preparation programs with participation of the unit's faculty and faculty
from other academic departments that participate in the preparation of teacher
candidates (e.g. Spanish, English, Mathematics, Social Sciences and Biology).
Responsibilities of EPP chairperson include strong collaboration with accreditation
coordinators, learning assessment coordinator, clinical practice coordinator, and
tenured faculty. Other tasks are coordination of admission and enrollment, retention,
candidate counseling, and graduation of teacher candidates; recruitment, retention,
supervision and evaluation of faculty and staff; academic programming for the unit;
overseeing program delivery, assessment and evaluation;planning and overseeing
the daily operations of the unit.The EPP has sixteen (16) highly qualified professors:
50% percent have their doctoral degree and 50% percent a master's. There are five
(5) professors actively participating in the clinical supervision of candidates. Currently
we have seven (7) adjunct faculty. Non-Teaching personnel that support the EPP are
one (1) administrative secretary and three (3) students participating in the Work
Study Program. Additionally, there are Curriculum, Personnel, Planning & Budget,
Admission and Assessment Committees. The ADC, the Learning Assessment
Coordinator, and Accreditation Coordinators has a continuing collaboration with the
OPIR Office ascribed to the Chancellor's Office in order to get accurate and valid data
for the program effectiveness. The Arecibo EPP has an Advisory Board composed by
school principal teaching mentors, active candidates, and alumni.

  c. Vision, Mission, and Goals

EPP's vision future educators are perceived as reflective and critical researchers, who
transform their educational practice, and who can create atmospheres that promote
intellectual curiosity. Educators are perceived as individuals whose ethical, moral,
aesthetic, and social values are based on a humanist and constructivist foundation.
Educators are seen promoting the building of knowledge and showing respect for
diversity. 
The Mission is to guarantee the development of an educational setting that
encourages the construction of knowledge in the teacher candidate through
significant learning experiences. This mission is congruent with the mission of the
University of Puerto Rico and the mission of the University of Puerto Rico at Arecibo
and responds to their three fundamental axes: learning, research, and service. The
faculty provides quality teaching that promotes the integral formation of the teacher
candidates as citizens, professionals, reflective and critical researcher, and
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transformer of their pedagogical practices in a variety of scenarios. Teacher
candidates will be enabled to integrate content and pedagogical knowledge, skills,
and dispositions, and to conduct valid assessment and evaluation. The EPP promotes
the respect for the plural values of a democratic society, as well as the respect for
and enrichment of our cultural patrimony as a legacy for future generations. 
EPP goals are to prepare highly qualified teacher candidates with the consciousness
of having the primary responsibility for their own learning. Understand that learning
is a continuous process and provide candidates with the necessary knowledge and
skills to search and handle information in pedagogical research in a variety of
scenarios with profound reflective and collaborative work ability, logical and critical
thinking skills, and dispositions, ethical and aesthetic values. Also seeks to promote
educators who know their field. Responsible and responsive to the educational needs
of society integrating technology, possessing innovative assessment and evaluation
techniques that enable them to become agents of change in their educational
practice. Candidates can design significant educational experiences, having conscious
and respectful of individual differences and different learning styles. 

  d. EPP's Shared Values and Beliefs for Educator Preparation

EPP values are based on principles derived mainly from Jean W.F. Piaget's and Lev S.
Vigotsky's cognitive/constructivist thought and the concept of significant learning
exposed by John Dewey and David Ausubel. These principles are complemented by
the postulates of humanistic education in accordance with Eugenio M. de Hostos and
Paulo Freire. Educators such as Dewey, Ausubel and Vygotsky postulate the
importance of student-centered teaching. The EPP has adopted these postulates as
the basis for the curricular content of its academic offerings. For this reason, teacher
candidates are encouraged to construct knowledge by ascribing meaning to the world
that surrounds their students. This is attained by means of an interdisciplinary
curriculum that prepares candidates to use and evaluate information, providing them
with the ability to use information technologies legally and ethically, and develop
critical-thinking skills and written and oral communication skills in English and
Spanish. Proficiencies respond to the idea of teacher candidates as educators who
encourage students to be creators and builders of their learning.
The EPP believes to develop highly qualified and effective teachers to facilitate
learning by their students in a variety of scenarios. In a collaborative endeavor and
shared responsibility with other academic departments, EPP integrates knowledge
and research skills as part of the subject matter and general education component,
pedagogical, professional, and technological knowledge and skills and clinical and
field experiences. This model encourages interdisciplinary and combines theory and
praxis. Candidates are teachers capable of designing and implementing significant
learning experiences; performing assessment and evaluation processes and using
their results to make decisions that enrich the learning and teaching process. 

EPP Accreditation Status

  e. Is the EPP regionally or institutionally accredited?

Yes
No. the EPP is ineligible for regional/institutional accreditation or such
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accreditation is not available

EPP is regionally or institutionally accredited

  a. If your institution/EPP is regionally accredited, please upload a PDF copy of the award of regional
accreditation here. If your institution/EPP is NOT regional accredited, please move to the next page.

Accreditation Letter
Accreditation report

See Attachment panel below.

Table 2. Program Characteristics

  a. Complete this table of program characteristics by entering the information requested for every program or
program option offered by the EPP. Cross check the list with the programs listed in the EPP's academic catalog,
if any, as well as the list of state-approved registered programs, if applicable. Site Visitors will reference this
list in AIMS during the accreditation review process. 
Note: EPP is responsible for ensuring the accuracy of the data imported into this table.

Name of
Program/spec

ialty area

Enrollment in
current fall

cycle
Enrollment in
last fall cycle Degree level Certificate or

licensure level
Method of
Delivery

State(s) in
which

program is
approved

Date of state
approval(s)

Selected
Program
Review
Option

Physical
Education
(2008
standards)

91 126 Baccalaureate Initial Onsite with
some
hybrid/online
courses

Nationwide
PR

CES
(124)1999/00
NCATE 2009
NASPE/2018

NASPE/SHAPE

Elementary
Education
Program

100 113 Baccalaureate Initial Onsite with
some
hybrid/online
courses

Nationwide
PR

CES
(86)1981/82
NCATE 2009
ACEI /2022

ACEI

    NOTE FOR IMPORTING SPECIALTY AREA PROGRAM INFORMATION
    Appending: Will add the selected program(s) to the table
    Replacing: Will clear out all information currently entered in the table and will repopulate the table with the selected
program(s)

Table 3. EPP Characteristics

  Complete this table of EPP characteristics in AIMS to provide an expanded profile by which the accreditation
process is managed by CAEP staff. This AIMS version of this table, in which the data are actually entered, has
drop-down menus by which characteristics are selected and the table is completed.

Control of Institution Public
Student Body Coed
Carnegie Class Baccalaureate Colleges-Diverse Fields
Location Urban

Teacher Preparation Levels Currently offering initial teacher preparation programs
Not currently offering advanced educator preparation programs

EPP Type Institution of Higher Education: State/Regional
Hispanic Serving Institution

Religious Affiliations Undenominational
Language of Instruction Spanish
Institutional Accreditation (Affiliations) Middle States Association of Colleges and Schools

Table 4. Qualification Table for EPP-based Clinical Educators
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  a. The clinical educator (EPP-based clinical faculty & supervisors) qualifications table is completed by providing
information for each of the EPP-based clinical educators.

Name Highest degree earned Field or specialty area of
highest degree Program Assignment(s)

Teaching assignment or
role within the

program(s)
P-12 certificates or

licensures held

P-12 experiences
including teaching or

administration dates of
engagement in these
roles, last five years

Andino Nogueras, Juan M.A. Interamerican
University of Puerto Rico

Master in Physical
Education Specialization
in Movement Analysis

Physical Education
Assistant professor and
Member of Curriculum &
Assessment Committee;
Budget & Planning
Committee

Teaching content,
Research and Methods
courses in Phys. Ed.:
EDFI 4158, EDFI 4159
EDFU 3205 and EDFI
3096

Physical Education Physical Education
teacher K-6 (7 yrs.)

Colón Rodríguez, Jose C. Ed. D. Metropolitan
University at Cupey
(UAGM University)

Doctorate in Teaching
Education and Master in
Physical Education

Physical Education
Assistant professor,
Physical Education
Accreditation Coordinator,
Member of: Curriculum &
Assessment Committee;
Admission & Retention
Committee and PEEL
Program coordinator

Teaching content,
Method courses and
Clinical Practice in Phys.
Ed.: EDFI 3555, EDFI
4156, EDFI 3025, EDFI
3035, EDFI 3075, EDFI
3076, EDFI 3077, EDFI
4156 and EDPE 4487

Physical Education Physical Education
Elementary level (11
years) Physical Education
Secondary level (1 year)

Delgado Morales, Ana R. Ed D. InterAmerican
University of Puerto Rico

Doctorate in
Administration Special
Education Programs

Elementary Education
Instructor, Student of
Learning Assessment
Institutional Coordinator;
Member of Curriculum &
Assessment Committee,
Accreditation Committee;
and PCMAS Coordinator

Teaching content, special
ed. and Clinical Practice
courses: EDES 4006,
EDFU 3001, EDFU 3002
and EDPE 4340/4025
EDPE 4335

Special Education Thirty years, Special
Education Teacher, P. R.
Department of Education

Gómez Marrero, Ana J. MA. Interamerican
University of Puerto Rico

Master in Education
History

Elementary Education
Professor

Teaching content and
Clinical Practice courses:
EDFU 3001, EDFU 3002,
EDFU 4019, EDPE 4025,
and EDPE 4340

Biology teacher (1 year)
Physical Science;
Spanish; and Humanities
(4 years

González Rodríguez,
Ismael

M. Ed. University of
Puerto Rico

Administration and
Supervision; Reading

Elementary Education
Adjunct faculty Instructor

Teaching content and
Clinical Practice Courses:
EDPE 3006, EDFU 3002
and EDPE 4025/4340

Elementary education 19 years as an
elementary school
teacher 15 years as a
school director

González Vera, Yareliz M.A. Inter American
University

Master in Fine Arts Elementary Education
Adjunct faculty Instructor

Teaching method course:
EDPE 3095

K-12 16 years Teaching Visual
Arts, SU Eugenio Maria
de Hostos School

Jimenez Estremera, Jose
F.

Ed. D. Pontifical Catholic
University

Doctorate in Curriculum
and Teaching, and Master
in Physical Education

Physical Education
Associate Professor,
Member of Curriculum &
Assessment Committee;
Departmental Personnel
Committee; Curriculum &
Assessment Committee
and Academic Senator

Teaching content,
Method and Clinical
Practice courses in Phys.
Ed.: EDFI 4156, EDFI
3555, EDFI 4165, EDFI
4167, EDFI 4168, EDFI
3097, EDFI 4485 and
EDPE 4487

Physical Education Physical Education
Secondary level (3years)
Physical Education
Elementary (9 years)

Laboy González, Brenda Ed. D. University of
Puerto Rico at Rio
Piedras, Campus

Doctorate in Education in
Guidance and Counseling
and a sub specialization
in Curriculum and
Teaching, Master in
Neuroscience in
Education

Elementary Education
Professor, Member of:
Curriculum & Assessment
Committee; Departmental
Personnel Committee;
Admission & Retention
Committee; Accreditation
Committee; Budget &
Planning Committee and
EEP Coordinator

Teaching Content and
Research courses: EDFU
3001, EDFU 3002, EDFU
3007, EDFU 4019, EDFU
3017, EDFU 3005, EDPE
4051, EDPE 4052, EDPE
and 4085

CPL # 1497 T.S. # 9120 Preschool Teacher (1
year).

Laracuente Carreras, Luis
F.

M.A. Interamerican
University of Puerto Rico

Master in Education and
Physical Education

Physical Education
Professor

Teaching Method.
Courses in Elem. Educ.:
EDPE 4210 Teaching
content courses in Phys.
ed.: EDFI 3465 EDFI
3645 Teaching electives
courses: EDFI 3451

Physical Education Physical Education
Secondary level

Martínez Feliciano,
Merylin

M. S. University of Puerto
Rico at Mayaguez and
M.A Interamerican
University of Puerto Rico

Master in Science and
Master in Elementary
Education

Elementary Education
Instructor, Academic
Chair Department, and
Member ex-officio of
Personnel Committee;
Accreditation Committee;
Curriculum& Assessment
Committee; Budget &
Planning Committee; and
Admission & Retention
Committee: Member of
Administrative Board

Teaching Research and
Method courses: EDPE
4085, EDPE 4051, EDPE
4052, EDPE 3041, EDPE
3116, EDPE 3115, EDPE
and 3011.

Martínez González, Ivette Ed D. Interamerican
University of Puerto Rico

Doctorate in Curriculum
and Instruction

Elementary Education
Associate Professor

Teaching, Content,
Method and Clinical
Practice courses: EDPE
4025, EDPE 4340 K-6,
EDPE 3317, EDFU 4019,
EDFU 3017, EDPE 4085,
EDPE 4051, EDPE 4052

Elementary Education 14 years

Melendez Castro, Irma Ed. D. Inter American Higher Education, Elementary Education Teaching Technology
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University Technology and Physical Education
Adjunct faculty Instructor

course, EDPE 3129

Rivera Ocasio, Carlos Ed. D Interamerican
University of Puerto Rico

Doctorate in Curriculum
and teaching

Elementary Education
Adjunct faculty Instructor

Teaching Content,
Method and Research
courses: EDPE 3097;
EDFU 3001; EDPE 4085;
EDPE 4051; EDPE 4052;
EDFU 3007, and EDFU
3002

Elementary Education-
Music

Music Teacher in the
Department of Education
of Puerto Rico (DEPR)
august of 2018 to the
present day. Music
Teacher in Windham
Public Schools
(elementary school in
Windham, Connecticut)-
August of 2017 until June
of 2018

Roman Rodríguez, Ileana Ed. D. Interamerican
University of Puerto Rico

Doctorate in Education
Administration with a
specialization in Special
Education Programs

Elementary Education
Associate Professor,
Coordinator of Clinical
Experiences; Member of
Curriculum & Assessment
Committee; Departmental
Personnel Committee and
Accreditation Committee

Teaching Content, Special
Ed., Methods, Research
and Clinical Practice
courses: EDES 4006,
TEED 3025, EDPE 4025,
EDPE 4340, EDFU 3001,
EDFU 3007, EDPE 3305,
EDPE 4085, EDPE 4051,
EDPE 4052, and EDPE
3005

Special Education Special Education
Teachers 9 years. P.R
Department of Education

Serrano Mendoza, Juan M. Ed. Metropolitan
University, (UAGM
University)

M. Ed. Metropolitan
University, (UAGM
University)

Elementary Education
and Physical Education
Adjunct Faculty

Teaching method
courses: EDPE 4210,
EDFI 3076, EDFI 3077

Physical Education Physical Education
Elementary level (23
years) Physical Education
Secondary level (1 year)

Sierra Viera, Radames M. Ed. Metropolitan
University, (UAGM
University)

Master in Teaching
Physical Education with a
professional certification
in Adapted Physical
Education

Physical Education
Adjunct Faculty

Teaching Content and
Clinical Practice Courses:
EDFI 4155, EDFI 3076,
EDFI 3077, EDPE 4487,
EDFI 3465

Adapted Physical
Education

Thirty years, Adapted
Physical Education
Teacher, P. R.
Department of Education
P-12

  If EPP is not using Table 4a, upload the clinical educator qualifications table being used below.

Departmental Committees

See Attachment panel below.

Table 5. The Parity Table

  a. The parity table of curricular, fiscal, facility, and administrative and support capacity for quality is used to
satisfy requirements of the U.S. Department of Education and is completed by providing data relevant for the
EPP and making a comparison to an EPP-determined comparative entity. The comparative entity might be
another clinical EPP within a university structure, a national organization, the college or university as a whole
or another entity identified as a benchmark by the EPP. This chart is an example of a chart that the EPP can
complete.

Capacity
Dimension EPP description of metric(s) EPP data Comparative entity data

Title and description of
supplemental

evidence/documentation of quality
for each dimension

Facilities Number of classroom and
dedicated facilities

UPRA Academic Building
Classroom AC 101, AC 102, AC AC 213, AC 215
BX 102 and CX 201 Anex Building 2,480 sq feet

Physical Education Spaces- Indoor Courtroom (13, 200 sq
feet), Basketball Court, Tennis Court, Softball Park,
Olimpic Swimming Pool Facilities on: Municipality of

Barceloneta, Manatí and on some occasions Country Club
swimming pool in Camuy.

EEP Building (6,482 sq. Feet houses faculty offices and an
administrative office for Academic Department Chair, one

faculty meeting room, and a waiting room. Also houses the
inactive archive and a space for nursing mothers. 

UPR Cayey Classrooms/Spaces Building: Arturo Morales
Carrión Room 336D-163sq. feet Room 343-485 sq. feet

Room 344-478 sq feet
On request room 993

Room Frade Room 200 RF
Building Miguel Meléndez Muñoz Room 315-1,701 sq feet
Building informática: Room 301-1,122 pq feet Educational

Building Carlos Iñiguez: Room 16-417 sq feet
Physical Education Spaces GYM Rooms 124, 125, 126

Basketball Court, Tennis Court, Dance Classroom

Facilities
http://upra.edu/upra/campus-e-

instalaciones/
http://upra.edu/opei/marco-

desarrollo-fisico/
http://docs.upra.edu/opei/pdf/mdf

/MDF-2016-2024-4nov2016.pdf

Fiscal
Support Annual Budget

UPR-Arecibo
$27,618,814

EPP Operational Budget 2019-20 
2019-20 ($833,174)

EEP-
$577, 149

PEEL-$256.025
EEP 2020-21 $405,682
PEEL 2020-21 $339,690

UPR Cayey
$30,708,839 

Fiscal
Supporthttp://docs.upra.edu/recto
ria/pdf/Presupuesto_Operacional_2

019-
2020_Aprobado_por_Junta_Admini

strativa.pdf
http://docs.upra.edu/rectoria/pdf/J

unta_Administrativa
_UPRA_Certificacion_01_de_Presu

puesto_2019-2020.pdf

Administra
tive
support

EEP Organizational Chat

Dean, EEP Director- (Academic Department Chair), 
Advisory Board, Assessment Coordinator, PCMAS Coordinator,

2 CAEP Coordinators, 
Clinical Practice Coordinator, Accreditation, Planning & Budget,

Curriculum & Assessment, Personnel and Student's Affairs
Committees
Faculty, and
Secretary 

Director/Secretary, Clinical Experience Coordinators
Committees Assessment Coordinator CAEP Coordinators

SPA Reviewers
lEPP organizational chart

Students Served
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Candidate
support
services

List of services, # of
candidates seeking services,

Report of candidate's
evaluation of support

services

Advisement & Academic Counseling, Practicum placement,:
Students served by Psychological & Counseling Services;

Licensure referral applications

Academic Counseling, 10 Program Professors as
counselors per area, Secretary and Director.

The number of counselees officially registered in the
Pedagogy Department's Files 2014-2015: 92 and 33

signature from a global group counseling. 2015-2016: 60
registered 2016-2017: 66 registered candidates

Student Support Services (PSE, in
Spanish acronym)

2017-18: (16) teacher candidates
2018-19: (14) teacher candidates
2019-20: (10) teacher candidates

Total: (40) teacher candidates
served

Link Department of Counseling
and Psychological Services 

Individual and follow up cases-
47* online

Course EDFU 3005 (Personal
Development)- 97 teacher

candidates 
Academic Achievement-83 teacher

candidates
Academic Progress - 9 teacher

candidates
Total: 236 interventions of

professional counseling

PCMAS Orientation: 
2020-37
2019-33
2018-43

Link EPP Academic Counseling 
2019-20= 228 
2018-19= 165

Total=506 teacher candidates

Candidate
feedback,
formal and
informal

Surveys candidates'
feedback EPP Exit Surveys Exit Surveys

Exit Surveys
http://docs.upra.edu/opei/pdf/estu
dios_institucionales/informe_egres

ados_2014_2015_2016-rev.pdf

  Upload your self-developed parity table below

EEP Exit Survey
PEEL Exit Survey

UPRA Academic Facilities
EPP Fiscal Support

UPRA Fiscal Support
EPP Organizational Chart
Student Support Services

Student Support Services Counseling Department
List of Academic Counseling

UPRA's Budget 2020-21
EPP Budget 2020-21

See Attachment panel below.

Table 6. Off Campus, Satellite, Branch

  a. The Accreditation Plan is an educator preparation provider's (EPP's) identification of the sites outside of the
main campus or administrative headquarters and the programs offered at each site that will be included in the
EPP's accreditation review. This information, in combination with the table of program characteristics, is used
by CAEP staff and lead site visitor to plan the site visit, including the sites that will be visited by the site team. 

Geographic Site(s)
administered by the EPP

Program offered at each
site

Is the program to be
included in accreditation

review? (Y or N)

Is the program approved
by state in which

program is offered? 
(Y or N or approval not

required)

Notes/Comments

N/A N/A N/A N/A N/A

Table 7. Proprietary Assessments
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  Please list proprietary assessments used by the EPP (no more than 10):

Proprietary
Assessment No. Title of Assessment Validity & Reliability information if available &

applicable
Proprietary
Assessment No.1 PCMAS College Board Puerto Rico and Latin America

Proprietary
Assessment No.2 GPA and Grades UPRA Catalog and Academic Senate

Certification 2019-20-17
Proprietary
Assessment No.3

Educational Clinical Experiences Program
Instruments Content and Experts Validity

Proprietary
Assessment No.4 Exit Survey OPIR/College Board

Proprietary
Assessment No.5 Employer Survey Content and Experts

Proprietary
Assessment No.6
Proprietary
Assessment No.7
Proprietary
Assessment No.8
Proprietary
Assessment No.9
Proprietary
Assessment No.10

  Please map above proprietary assessments to the appropriate CAEP Standards:

 CAEP Standard 1
Ini.

CAEP Standard 2
Ini.

CAEP Standard 3
Ini.

CAEP Standard 4
Ini.

CAEP Standard 5
Ini.

Stat
e

Proprietary Assessment No.1
Proprietary Assessment No.2
Proprietary Assessment No.3
Proprietary Assessment No.4
Proprietary Assessment No.5
Proprietary Assessment No.6
Proprietary Assessment No.7
Proprietary Assessment No.8
Proprietary Assessment No.9
Proprietary Assessment
No.10

II. CAEP Standards and Evidence

    This page is intended to be blank

Standard 1: Content and Pedagogical Knowledge (Initial Programs)

  i. Evidence/data/tables. Upload each item of evidence under the appropriate component(s) of the standard.

1  1.1.1Core courses descriptions and alignment_final.docx
1.1 Understanding of InTASC Standards

2  1.1.2 InTASC and the Educational Clinical Experiences Program Evaluation
Instruments Data Disaggregated by Programs Area

1.1 Understanding of InTASC Standards

(Confidential) Page 8



3
 1.1.2. a Data analyisis Formative Evaluation and Planning by component InTASC

2020-2018.docx

1.1 Understanding of InTASC Standards
4  1.1.1.2.b Formative Evaluation Data analysis PEEL 2020-2018.docx
1.1 Understanding of InTASC Standards
5  1.1.2.c Rubric to Evalaute Planning Data analysis PEEL 2020-2018.docx
1.1 Understanding of InTASC Standards
6  1.1.2.d Data Summary Clinical Exp. Instruments 1.1.2.docx
1.1 Understanding of InTASC Standards
7  1.1.3 Program Core Courses Grades and GPA by Programs Area.doc
1.1 Understanding of InTASC Standards

8  1.1.4 Integrated Activity aligned with InTASC Learner and Learning
Disaggregated by Programs Area

1.1 Understanding of InTASC Standards
9  1.1.5 Rubric for the MI analysis EDFU 3002.docx
1.1 Understanding of InTASC Standards
1
0

 1.1.6 State Licensure Score (PCMAS) pass rate as reported by College
Board.docx

1.1 Understanding of InTASC Standards
1
1  1.1.7 Demonstrative Class data Analysis.docx

1.1 Understanding of InTASC Standards
1
2  Cont._evidence_1.1.7_ Demonstrative Class Data.docx

1.1 Understanding of InTASC Standards
1
3  1.1.8 Analitical Essay EDFU 4019_Data Analysis.doc

1.1 Understanding of InTASC Standards
1
4  1.1.9 Community Activity and Data analysis.docx

1.1 Understanding of InTASC Standards
1
5  1.1.10 EEP Dispositions aligned with InTASC Dispositions.docx

1.1 Understanding of InTASC Standards
1
6

 1.2.1 EPP GPA for Research, Evaluation and Assessment Courses by Programs
Area.docx

1.2 Use of research and evidence to measure students' progress
1
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7  1.2.2 Rubric of Pedagogical Research docx
1.2 Use of research and evidence to measure students' progress
1
8

 1.3.1 Rubric of Formative Evaluation of the Candidate_ Content Knowledge
Component.docx

1.3 Application of content and pedagogical knowledge
1
9  1.3.2 National Recognized Programs Links.docx

1.3 Application of content and pedagogical knowledge
2
0  1.4.1 EEP_Field and Clinical Experiences Progression.docx

1.4 All P-12 students afforded access to college- and career-ready standards.
2
1  1.4.1 a PEEL_ Field and Clinical Experiences Progression.docx

1.4 All P-12 students afforded access to college- and career-ready standards.
2
2  1.4.2 PRDE Core college and career ready by design Standards http.docx

1.4 All P-12 students afforded access to college- and career-ready standards.
2
3

 1.4.3 GPA for Special Education in Education, Methods Courses and Clinical
Experiences by Programs.docx

1.4 All P-12 students afforded access to college- and career-ready standards.
2
4  1.5.1 EPP GPA in Technology Courses Data Disaggregated by Programs Area

1.5 Model and apply technology standards
2
5  1.5.2 Rubric to evaluate Instructional Module and Portafolio.doc

1.5 Model and apply technology standards
2
6  1.5.2 a Rubric to evaluate Instructional Modules.doc

1.5 Model and apply technology standards
2
7  1.5.3 Courses in Moodle Platform.docx

1.5 Model and apply technology standards
2
8  1.5.4.lista_clasif_ppm_2016.pdf

1.5 Model and apply technology standards
2
9  Technology_Cross cutting theme _Evidences.docx

1.5 Model and apply technology standards
  ii. Analysis report. Write a narrative that delineates the connection between the evidence and the Standard.

1.1 Understanding of InTASC Standards
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EPP candidates demonstrate an understanding of the 10 InTASC standards at the
appropriate progression levels in the following categories: Learner and learning;
Content; Instructional practice; and Professional responsibility. Candidates
demonstrate an understanding of the standards through their performance on the
PCMAS and Clinical Practice proprietary assessments which includes the following EPP
developed assessments: Rubric to Evaluate Planning, Rubric of Formative Evaluation
of the Candidate and content and pedagogical course grades. Complying with the
InTASC standards it is a means of preparing candidates for more than a local
educational system. The EPP aims at preparing a teacher that can respond to the
demands of multiple scenarios in a local and external community. The continuous
formative assessment and mentoring of candidates are key factors for the success of
the Programs. In conclusion, EPP courses and the 10 Teacher Candidates
Competencies (TCC) embedded in our Conceptual Framework (CF) in the Educational
Clinical Experiences Program Evaluation Instruments are aligned to CAEP, InTASC,
and state standards. The alignment, for the Elementary Program (EEP) and Physical
Education for Elementary Level (PEEL) courses, are presented in evidence 1.1.1.
Educational Clinical Experiences Program Evaluation Instruments are used to assess
and evaluate candidates learning outcomes at the exit level. This alignment is
presented in evidence 1.1.2, 1.1.2 a, b, c and d. This evidence presents data results
of candidates understanding of the 10 InTASC standards grouped under the following
categories: Learner and learning; Content; Instructional practice; and Professional
responsibility. Analysis of different assessment data indicate for the past three years,
N= (113), 92 % teacher candidates master of EPP Teacher candidates competencies
in the Rubric of Formative Evaluation of the Candidate and 95.8% in Planning. The
scores fluctuated in achieved/acceptable an outstanding/target levels obtaining an
overall score between 2.87-2.89, out of 3.00 scale even though there are areas for
improvements at some program's level.
Learner and Learning 
EPP teacher candidates develop their initial knowledge about the learner and learning
in fundamental education courses such as, Human Growth and Development I and II
(EDFU 3001-3002), Social Foundation in Education (EDFU 3007) and Philosophical
Foundation in Education (EDFU 4019) and Special Education course, Nature and
Needs of the Exceptional Education (EDES 4006). Evidence 1.1.3 includes the
program core courses GPA by Programs area for the years 2017-18, 2018-19 and
2019-20. Most GPAs are above 2.50 in all specialty programs. Moreover, the learner
and learning category (InTASC 1, 2, 3) is addressed in The Integrative Activity in the
course (EDES 4006). The activity is designed, coordinated, and implemented by
teacher candidates from both programs and is aimed at children and young people
with disabilities and/or significant cognitive impairment. Considering this population,
teacher candidates integrate diverse, varied, and fun activities to provide appropriate
spaces for students with disabilities to enjoy, while practicing different skill
development according to the needs of students with functional diversity. Some of
the impacted academic skills are in music, art, physical education, health, Spanish,
mathematics, science, social studies, among others. For fall semester 2018, spring
semester and fall semester 2019, EEP and PEEL Program (N=52 (92.2%),
respectively, demonstrated a 96.6% mastery of total execution before, during and
after, in the three semesters the activity was offered. Evidence 1.1.4 presents
disaggregated data by program. In (EDFU 3002) teacher candidates realize
observations with the purpose of identifying the multiple intelligence proposed by the

(Confidential) Page 11



psychologist Howard Gardner (1983). Teacher candidates visits a school, chooses a
student with the appropriate ethical protocols, and makes observations for a
minimum of 4 hours. Once identified the predominant intelligence, teacher candidates
reflect and recommends the integration of the multiple intelligence in planning and
evaluation of learning. As a guide they use the Instrument Multi-Intelligence
Observation Model Sheet. Between 2018 - 2020, scores ranged 3.64, 3.83, 3.52
which means N=113 exceed the criteria obtaining 3.5 or more in a scale which 4.00-
3.50= "outstanding", 3.49-2.50 "achieved", 2.49-1.50 "in progress", 1.49-.50
"beginning" and .49- 0.00 "not evidence". Evidence 1.1.5 presents disaggregated
data by program. Finally, evidence 1.1.2 a,b,c, an d includes the results from the
Rubric of Formative Evaluation of the Candidate and the Rubric to Evaluate Planning
aligned with InTASC Learner and Learning, for the last 3 years. EPP met and exceed
the criteria for InTASC 1,2 and 3. 
Content Knowledge
The bachelor's degrees completed by UPRA teacher candidates are characterized by
content depth and breadth. Results from the Educational Clinical Experiences
Program Evaluation Instruments aligned with InTASC Content Knowledge, for three
consecutive years are included in evidence 1.1.2. Also, EPP assess content knowledge
in the Cooperative Teacher Survey. Scoring from 2018, 2019 and 2020, was 3.91,
3.99 and 3.76, respectively which means teacher candidates met and exceed the
expectation an outstanding level, (evidence 1.1.2). Additionally, after the analysis of
approximately 113 candidate's performance in the last three years, evidence from
the Rubric of Formative Evaluation of the Candidate demonstrates that standards are
met. A 100% of teacher candidates score in outstanding and acceptable levels in the
dimensions of content knowledge, the learner in its development and differences,
planning for instruction, assessment and in its professional and ethical practice and
development. PEEL obtained an overall score of 2.76 and EEP 2.97 (see evidence
1.1.2). In Evidence 1.1.6, the State Licensure Test Scores (PCMAS) includes the
results for the academic years 2016-17, 2017-18 and 2018-19. Candidates approve:
(1) The Fundamental Knowledge and Communication Competences component with a
90.3% for the past three years, slight lower than the statewide percentage. (2) The
Professional Competencies at the Elementary level are approved with percentages of
90.3%. Despite the results, the passing rates indicate that candidates are prepared
with a solid content and professional knowledge in both EPP. The scores comply with
the minimum of 80% pass rate required by the SPAs. 
Instructional Practice
UPRA teacher candidates develop progressively their Instructional Practice skills and
disposition in their methodology and teaching practice courses. For EEP the
methodology courses are: EDPE 3031, EDPE 3032, EDPE 3011, EDPE 3095, EDPE
3097, EDPE 3041, EDPE 3006, EDPE 3010, EDPE 3115, EDPE 3116, EDPE 4210,
EDPE 4335 and clinical practice EDPE 4340/4025. For PEEL method courses are: EDFI
3096, EDFI 3097, EDPE 4215, EDPE 4485 and clinical practice EDPE 4487. Evidence
1.1.3 includes the average GPA for methods courses, disaggregated by program for
the last three years. An overall of GPAs in both programs are (EEP 3.63, and PEEL
3.21). Moreover, in methodology courses candidates performs a demonstrative class
(evidence 1.1.7 and 1.1.7.a) and then go to schools to implement their designs and
reflect on their efficacy. Candidates are assessed according to the following scale:
"outstanding" from 3.00 to 2.50, "acceptable" 2.49 to 2.00 in progress 1.49 to 1.00,
and "no evidence" .99 to 0.00 the rest. EEP scores ranged between (2.54-3.00)
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which means teacher candidates met the design and presentation of the
demonstrative class and demonstrated commitment to the criteria of the course.
Some emphasis should be placed on cross-cutting themes and curriculum integration.
Assessment and evaluation techniques and strategies should be strengthened.
For PEEL program, evidence was presented in the course (EDFI 3097) in which
teacher candidates follow the methodology taught, make good use of resources and
materials, and reflect good management of the educational environment. Despite,
scores ranged from (2.89 to 2.95) in 2018, and 2019 respectively which mean a
compliance an outstanding level. The rubric for evaluating the Teacher Candidate
while offering a demonstration class is an instrument designed to measure the
performance of the teacher candidate during Physical Education Teaching
Methodology for the Secondary Level course (EDPE 4215). This instrument is used to
monitor the competencies that describe the profile of the K-12 teacher candidate and
compliance with SHAPE standards. Scoring guide is as follow: 3.00-2.59 "target"
2.49-1.50 "acceptable" 1.49-.50 "unacceptable" and .49-0 "no evidence". For the
past three years scores ranged from (2.76, 2.67, and 2.67), demonstrating
compliance with all professional, state, and national standards for physical education
teachers.Similarly, the PEEL program, carried out the course (EDPE 4485), which
analyses the results of the evaluation of clinical experiences, where 100% of teacher
candidates mastered the established criteria by presenting in-depth reflections in
which they describe meaningful experiences in the course and in clinical experiences.
In addition, they explain extensively their emotions, attitudes, and willingness to
learn through the whole process. The Educational Clinical Experience Program for
both EPP carried out the course (EDPE 4025 and EDPE 4487). Both programs
delivered a formative assessment in which the TCC, General Education competencies
and CAEP standards are evaluated, respectively. The data analyzed shows that
teacher candidates met all expectations of evaluated professional competencies and
CAEP standards. It is recommended to strengthen the assessment and integration of
the arts in the curriculum seminar and seminars prior to clinical experience. At least a
half of the items on the Rubric of Formative Evaluation of the Candidate and Rubric to
Evaluate Planning measures some aspect of Instructional Practice. Over 100% of
UPRA teacher candidates surpassed the target proficient level on these Instructional
Practice items over the past three spring semesters. All of the 113 candidates
reached or surpassed the target proficient level on all items related to Strategies
(InTASC Standard 8), reached the proficient level on the items related to Assessment
(InTASC Standard 6), and on the items related to Planning (InTASC Standard 7) see
evidence 1.1.2. In the Rubric to Evaluate Planning and Rubric of Formative Evaluation
of the Candidate scores ranged from (2.45 to 2.94), an " outstanding"/target"
acceptable levels for PEEL and EEP ranged from (2.45 to 2.98). These scores
evidenced mastery at the acceptable and outstanding levels which correspond to
meting standards either at target. Evidence 1.1.2 includes the results from
Educational Clinical Practice Evaluation Instrument with InTASC Instructional Practice,
for the years 2017-18, 2018-19 and 2019-20. Both programs in Elementary
Education met and exceed the passing criteria for the years of data provided.
Professional Responsibility
Knowledge about professional responsibility is developed through the (EDFU 4019)
course. In this course, teacher candidates write an analytical essay of his/her
educational philosophy. In 2017-18, N= 79 (93.6%), 2018-19, N=36 (98.1 %), and
2019-20 (88%) clearly establish the purpose of education, considering the individual
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differences of each student. Teacher candidates use theorists and their philosophical
postulates to justify and enrich their philosophical framework. In addition, it is
evidenced that they understand the differences that exist between their students for
the selection of learning strategies, from this fact it can be concluded that teachers
candidates are aware that not all children learn in the same way and that it is
important to vary teaching and learning strategies. Evidence 1.1.8 includes average
score and the rubric for the analytical essay in both programs. Other evidence of
professional responsibility is the Community Service Activity as a requirement for
(EDFU 3007) course. This is the second major formal experience where candidates go
outside of the classroom, assume a leadership role, and participate in a service
project in which they organize, design, and implement an appropriate activity.
Teacher candidate analyzes and establish the relationship between sociology of
education and reflects about the relationship with the school as a social institution in
collaboration with the community. (InTASC 1, 2, 9 and 10). In this activity they plan,
design, and implement a project that responds to the needs of a selected community.
Through this activity each teacher candidate can participate actively in the application
of the principles of educational sociology. For spring and fall semester 2019 (N=48),
scores fluctuated between 3.91 (outstanding level) and 3.27 (achieved level),
respectively. Which means they met the expectation with a score of 3.00 or more.
See evidence 1.1.9 for disaggregated data by program. Additionally, evidence 1.1.2,
results from Rubric of Formative Evaluation of the Candidate (TCC 5, 9), InTASC
Professional Responsibility, shows that the programs met and exceed on average the
passing criteria for the years data is provided.
UPRA's professional dispositions for all teacher candidates are presented in the EPP
Conceptual Framework which establishes that candidates are expected to be
respectful of diversity and promote it in the teaching and learning process. All
professional courses emphasize and teach professional ethics and responsibilities.
EPP conceptual framework has ten proficiencies or competencies that all teacher
candidates must address in a progressive way through the exit level. The ten
competencies are grouped in three categories: knowledge, skills, and dispositions.
The dispositions that all candidates must demonstrate through pedagogical and
methodology courses are six (6): sensible to ethics and aesthetics human diversity
(InTASC 2, 4, 5, 6, 7, 9); commitment with his/her professional development
(InTASC 9, 10); creative leader of the learning environment (INTASC 3, 5,10);
professional able to integrate different non- traditional learning styles in the
development of their courses (InTASC 1, 2, 6, 7, 8, 9), able to foster relationships
with school colleagues, parents and families, and agencies in the community (InTASC
1, 3, 7, 9,10) and able to design and implement techniques, assessment and
evaluation (InTASC 6.) In evidence 1.1.10 the alignment between EPP and InTASC
dispositions is presented.
To measure the candidates' level of understanding an Exit Survey was developed and
administered in the last day of the Clinical Experience Course in years 2017-18,
2018-19 and 2019-20. Results of the Exit Survey, presented in evidence 1.1.2,
demonstrate that N=73 candidates rated themselves very competent or competent in
all InTASC dispositions by standards/categories with an overall average of (3.63) out
of 4.00. In general, the EPP program is strong in teaching candidates' professional
responsibilities. Finally, other instrument that asses professional responsibility is the
Cooperative Teacher Survey. Evidence show that teacher candidates obtained an
overall score of (3.71), (3.99) and (3.91) out of a 4.00 scale in 2018, 2019, 2020,
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respectively.
1.2 Use of research and evidence to measure students' progress 
UPRA- EPP candidates learn about research, evaluation, and assessment in the
following required courses for EEP: Evaluation of Student Learning (EDFU 3017),
Pedagogical Research Courses (EDPE 4085, EDPE 4051, and EDPE 4052) in which
each teacher candidate develops a research in educational contexts. After three
consecutive semesters teacher candidates evidenced in general terms that they
possess the skills and professional attitudes in the development of research in
education. All students (N=42) passed with (87.41%) or more of the criteria with an
achieved level. For PEEL program the required course is Research and Evaluation
(EDFU 3205). Evidence 1.2.1 includes the average GPA for research, evaluation, and
assessment courses by Programs area for the last three years. Overall, GPAs are
3.29. All programs that require the assessment course met the GPA 2.50 standard.
The GPA for the Research Course shows that they met the GPA standard for three
consecutive years.Candidates continue to learn about research, evaluation, and
assessment as they move into planning and teaching in a real school setting in the
Methodology Courses and apply their knowledge in the Clinical Experience Course.
Rubric of Formative Evaluation of the Candidate (TCC 1, 3, 4, 7, 8, 10) highlights the
importance of research regarding the teaching and learning process in order to select
and use appropriate teaching practices, strategies, methods, and materials that
promote critical thinking and problem-solving skills among all candidates according to
their needs, talents, interests, and developmental levels. Providers demonstrate that
candidates have the skills to use and conduct research to solve problems and develop
effective learning experiences that allow all P-12 to stimulate their critical and
creative thinking. It also demonstrates that candidates select, design, and adapt and
integrates different assessment and evaluation techniques to interpret and evaluate
the performance and achievement of all students and use the results for decision
making and to make necessary adjustments in their educational practice and in the
curriculum. EPP candidates' performance is good in the InTASC standards related to
research, evaluation, and assessment areas. Thus UPRA-EEP/PEEL candidates are
well prepared and committed to use research, evaluation, and assessment to
understand and develop the teaching and learning process and to measure and
evidence their P-12 professional practice. The disaggregated scores in the Rubric of
Formative Evaluation of the Candidate (1.12) demonstrate that candidates
consistently met the InTASC Instructional Practice Standards and TCC (#10)
associated with implementation of assessment of learning. Finally, other evidence is
the Pedagogical Research Rubric presented in evidence 1.2.2. 
1.3 Application of content and pedagogical knowledge 
Providers ensure that completers apply content and pedagogical knowledge as
reflected in outcome assessments in response to standards of Specialized
Professional Associations (SPAs), states, or other accrediting bodies. All SPA, ACEI
and NASPE/SHAPE/PETE Program Reports include the Rubric of Formative Evaluation
of the Candidate, data that evidence completers application of content and
pedagogical knowledge. All SPA program reported achieved National Recognition has
elected to adopt the standards of the Specialized Professional Associations (SPAs)
and submit program reviews to the SPAs even though the Commonwealth of Puerto
Rico does not require SPA recognition. UPRA- EPP candidates demonstrate accurately
and effectively communicating concepts, processes, and knowledge in the discipline,
and using vocabulary and academic language that is clear, correct, and appropriate

(Confidential) Page 15



for learner. The Rubric of Formative Evaluation of the Candidate is used for the
formative and summative evaluation of all teacher candidates regarding the ten TCC
that are pertinent to both programs. Each competency is subdivided into three or
four components that are evaluated using a rubric with achievement levels that range
from 1 to 3, see evidence 1.1.2). Achievement level of 3 is provided to indicate areas
of exceptional or outstanding/target candidate performance. In Evidence 1.3.1
application of InTASC content and pedagogical knowledge for SPA Programs,
presents outcome assessment results for a period of three academic years, for TCC
(#1, 3, 4, 7, 8, 10) aligned with InTASC standards 5 Application of content, 7
Planning for Instruction, and 8 Instructional Strategies. All programs, assessment
results for the 2018, 2019 2020 academic years demonstrate that candidates met
the minimum expectations in each of the indicators included in the rubrics. This
demonstrates candidates' ability to implement: effective teaching, commitment to
learning with understanding, use of various teaching tools including technology,
attention to equity, selection and use of appropriate concrete materials for learning,
plan lessons that address appropriate learning goals. In TCC (#1 knowledge and
integration of the pedagogical and theoretical content in the development of the
critical thinking skills and #3 able to be an active researcher in the development of
critical thinking, problem solving and performance skills) all programs, performed at
the outstanding/target level for a period of two years. The Rubric to Evaluate
Planning in the second instrument that candidates demonstrate in depth knowledge
of the basic concepts, processes and skills of the subject area applied to design
(InTASC standard 4). The scores range 3.00 to 2.96 across program and years from
2018; (evidence 1.3.2 all SPA's upload). Elementary compliance with ACEI standards
is at the outstanding and acceptable levels. Candidates admitted to Arecibo in years
2017 to 2020 showed High School GPA averages from 3.49, 3.45, 3.46, 3.38 (
Evidence 3.1.4). Conclusions of success prognosis according to admissions can be
established. In the licensure test, PCMAS consistently the Arecibo EPP tendency is to
have averages scores above 90, except in 2017-18 the score was 85. Candidates
also demonstrate pedagogical knowledge appropriate to their discipline. Please see
data from the Educational Clinical Experience Programs Instruments (Evidence in
1.1.2.). Finally, all courses build up content and pedagogical knowledge. Candidates'
averages demonstrate mastery of content at the target or outstanding levels as
shown in their exit GPA averages 2017 to 2020 are an overall major of 3.62,
graduation of 3.35, general of 3.29 and PCMAS results 101; see evidence 1.1.6. 
1.4 All P-12 students afforded access to college- and career-ready standards 
EPP teacher candidates field and clinical experiences are planned in a gradual and
progressive way (Evidence 1.4.1) beginning with the Course (EDFU 3002) where
candidates go to field experiences to participate in real classroom settings, moving
into planning and teaching in a real school setting, through field experiences
structured in the Methodology Courses, and culminating in the Clinical Experience
Course. The clinical experiences sequences give candidates the opportunity to have
teaching experience in diverse educational settings and levels. Educational Clinical
Practice Program (TCC,1-10) requires the "alignment of objectives and instructional
activities with the standards of subject matter and curriculum goal." Lesson plans are
required to be aligned to the Puerto Rico Education Department Academic Content
Core Standards and Grade Expectations (see evidence 1.4.2 PRDE Core college and
career ready by design Standards http://www.de.gobierno.dpr/soy-maestro/531
estandares-academicos.; https://www.slideshare.net/jec21351/estndares-de-
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contenido-y-expectativas-de-grado-estudios-sociales?from_m_app=ios;
http://www.arecibo.inter.edu/wp
content/uploads/reserva/educacion/Estandares_de_espanol_2014.pdf;
https://www.slideshare.net/marisolmartinezvega/estandares-de-ciencias2014?
from_m_app=ios
The criteria #3 Apply principal concepts, skills and curricular content in the class
he/she teaches the in Demonstrative Class Rubric, assess all P-12 students afforded
access to college- and career-ready standards. The Rubric of Formative Evaluation of
the Candidate, general and specific objectives align with the P.R. Curricular Maps or
standards (see criteria 2 a, 2b, 2c, and 2d), Standard #7: Planning for Instruction
and INTASC #8: Instructional Strategies and all methodologies, approaches and
techniques align as applications of the PR Core Standards. Puerto Rico has agreed in
pursuing quality using these standards. In the Rubric (Evidence 1.1. 2) disaggregated
data per program) scores range from 2.45-2.94 for PEEL and 2.91-3.00 for EEP
which are in the outstanding level. The EPP is confident of the significant positive
impact they have on the student population. In CAEP standard 4 section there is
evidence of the impact UPR Arecibo completers have on students in public schools,
some private schools in Puerto Rico and in the United States. Planning is also based
on the examination of assessment results in order to support learners in meting
curriculum goals, standards and grade level expectations, as well as consider
knowledge of the student family background and his learning process in order to tend
to individual differences. The Rubric to Evaluate Planning scores disaggregated by
specialty show that candidates consistently met the InTASC Instructional Practice
Standards and EPP Program TCC (2, 3, 10) associated with planning, assessment,
and instructional practice. The InTASC Learner and Learning Standards are presented
in evidence 1.1.6 showing that all EPP Programs met the Clinical Practice criteria. In
general, EPP candidates' achieved performance in the InTASC standards related to
planning and instruction and the learner and learning category. EPP candidates are
well prepared to plan using the PR Department of Education Core Standards, P-12
students assessment results, deep content knowledge, and a variety of appropriate
teaching practices, strategies, and methods to promote learning among all students
according to their different needs, talents, interests, and developmental levels.
Evidence 1.4.3 includes the average GPA for Special Education in Education, Methods
Courses and Clinical Experiences by Programs area for the last three years.
Aggregated GPA are 3.31 in Special Education courses and 3.42 in methodology and
clinical experience course. As seen, GPAs are above 3.00 in both programs. All
programs exceeded the GPA 3.00 criteria in the Clinical Practice course. At the end,
providers ensure that completers demonstrate skills and commitment that afford all
P-12 students access to rigorous college- and career-ready standards. 
1.5. Providers ensure that candidate's model and apply technology standards as they
design, implement, and assess learning experiences to engage students and improve
learning; and enrich professional practice. 
Providers ensure that completers model and apply technology standards as they
design, implement, and assess learning experiences to engage students and improve
learning; and enrich professional practice. The EPP promotes the integration of
technology throughout the teacher preparation program. In terms of access to
technology equipment, all classrooms are equipped with digital projectors. The future
the classroom BX 102 will be equipped with eighteen (18) laptops, acquired through
the institutional technology fees. All candidates are required to take an integration of
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technology course. The required course EDPE 3129 is a course that introduce the
place of the microcomputer in the classes. Importance will be given to the uses of the
microcomputer in the school field, available to the teacher, as well as ways to
integrate computers into the teaching process. The class discussions will be
complemented by workshop experiences and special tasks. The content of this course
includes: instructional design; search and use of digital information; criteria required
to select, evaluate, use and integrate educational technologies to the curriculum;
design of low-cost materials; use of platforms and networks as repositories; use of
webs for digital organization and communication; digital privacy, security, and ethical
issues, among other topics. The activities in this course have a broad scope that goes
from low to high, sophisticated technologies, from the technology of the pencil to that
of digital programs. Candidates create plans that evidence the integration of
technological resources. In EDPE 3129, during three consecutive cycle data as a
sample of EPP aggregated data show that (93%) 102 out of 110 of the group passed
the course with C or higher (evidence 1.5.1 and 1.5.2a). The EPP aggregated data
from both programs in 2017 to 2020 show 96%, 100% and 76%% of passing scores.
Evidence 1.5.2, shows that teacher candidates can use and integrating technology
and other educational resources.This execution demonstrates compliance with the
integration of technology as part of the desired teacher profile, also in the course
Audiovisual Workshop (TEED 3025). By the other hand faculty use and model digital
presentations that cater to diverse learning styles within face-to-face and on
candidates field experience opportunities to model and apply the integration of
technology to the curriculum especially during spring semester 2020 because the
Pandemic caused by COVID-19, evidence 1.5.3). Finally, the Puerto Rico Department
of Education developed a classification for all EPP higher education institutions in
Puerto Rico. Considering the results of the Teacher Certification Tests (PCMAS) and
the Programs accreditation by organizations recognized by the Federal Government.
Programs are classified as: Low Performance, At Risk, Satisfactory, Good, Excellent,
and Exemplary. EEP achieved the classification of exemplary. Of the total EPP in the
Island (39),only 8 achieved such a distinction, Evidence 1.5.4. The PCMAS 2019
reports evidence once again the consistent quality of EPP Arecibo completers. Finally,
for the criteria, ability of completers to meet licensing, according to the Regulations
for the Classification of Teacher of Preparation Programs, EPP obtain a mean of
95.1% that corresponds to the Excellent Classification for the past 5 years.

Specialty Licensure Area Data

  Program Review Option (per state partnership agreement)

CAEP Program Review with National Recognition (SPA)
CAEP Evidence Review of Standard 1/A.1
State Program Review (State-selected standards)

  1. Based on the analysis of the disaggregated data, how have the results of specialty licensure area or SPA
evidence been used to inform decision making and improve instruction and candidate learning outcomes?

As stated above, UPRA-EPP has elected to adopt the standards of the Specialized
Professional Associations (SPAs) and submit program reviews to the SPAs even
though the commonwealth of Puerto Rico does not require SPA recognition. All
program assessments have been developed and revised to ensure compliance with
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specific standards of the professional organizations as well as with InTASC and CAEP
standards. All EPP have submitted reports to the SPAs. (see Evidence uploads in
http://aims.caepnet.org/AIMS_MainFrame.asp). When a program has not reached
the desired recognition, usually the creation of addendums has addressed the SPA
recommendations. For the last three years faculty has engaged in the task of working
two repeated submissions for PEEL. The process does not engage single individuals, it
affects and improves the whole EPP. Regardless of their status of recognition, the
process has served to strengthen candidates' proficiencies by providing valuable
information in the content knowledge and performance dimensions. The EPP has
implemented and keeps on implementing all feasible SPA recommendations. The
candidates' skills, concern for the wellbeing of their students, their advocacy for the
profession and their sensitivity to diversity make them the teacher profile sought by
schools and education related institutions. Evidence of these processes are firsthand
documents with signatures and agendas, agendas, letters, presentations, reports,
and other exhibits collected through the years and included in this document uploads.
There has been an interrelationship among the SPAs since recommendations of one
support another. This perspective is taken into consideration when addressing the
construction or revision of instruments. The specific language of the discipline that
the SPAs seek, eventually becomes teacher behaviors. It can be interpreted from the
emphasis of the SPAs across programs that the specific SPA wording needs to be
present in the key assessments to define each candidate's profile or competencies
according to the discipline. Being a single unit with two (2) programs there is a need
for distinct candidate profiles that share at the same time common traits. The
candidate's data from the clinical experience documented high levels of competence.
Most of the sections prove to be at the outstanding or acceptable levels that is
competent and exceeding competency. The EPP key assessments are aligned with
InTASC, providing thus another compliance assurance (see evidence 1.1.1 and 1.1.2)
alignment of courses, instruments and EPP. 
The Rubrics was revised after meetings held by faculty starting in 2018. The revision
addressed the following recommendations for EEP/ACEI. Despite, conditions were
related to assessments and rubrics, all rows of the rubric have been aligned such that
all rows are designed to report data for a single standard, not multiple standards as
recommended. One application of data is provided and show candidates meting
standards. Until 2018 EEP were using ACEI standards, but then we realigned with
CAEP K-6 standards, instead of ACEI 2007. EEP is recognized until 2022. For
NASPE/PEEL in 2016 the Program review findings were to submit one new
implementation of data, following NASPE/CAEP requirements for data tables; revise
rubrics eliminating subjectivity; rubric descriptors need to reflect the full intent of the
element at the level the program reveals as acceptable; clearly indicate the minimum
level of acceptability for each assessment, and make sure the instructions and
scoring guide align with the rubric. All these comments were addressed in March
2019 program review to SHAPE, but in the same year in August 2019, we received
an electronic communication that SHAPE was no longer associated with CAEP. So,
after that we are following InTASC and State Standards, among SHAPE Standards. In
NASPE 2018 Program Review Report, state that the program offers a nice variety of
field experiences prior to student teaching. The student teaching experience is 320
contact hours or 16 weeks in the schools. The candidates are held accountable for
achieving and maintaining appropriate skill levels. Assessments are throughout the
program and remediation plans are in place.
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By the other hand, individual results of candidate's performance are regularly
reviewed by the academic advisers and the Academic Department Chair to identify
candidates who need intervention and support to enhance their performance. If
candidates do not approve any of the initial requirements, they are referred to the
Academic Adviser to be oriented. In cases in which courses with key assessments are
not approved, candidates must repeat the course until they attain a passing grade.
We recommend a GPA of 3.00 before graduation, as required to obtain the teacher
certification according Puerto Rico Department of Education Teacher Regulation
Office. Based upon periodical collection, interpretation, analysis, and reflections of
the data obtained from the SPA's assessments, faculty dialogues, and
recommendations from meetings and workshops, as well as the curricular revision
implantation, the followings major changes have been implemented: All ten TCC are
evaluated in a progressive manner across the candidates curriculum continuum
experience. The EPP intends to discuss these activities and the results attained in
them to identify weaknesses that can be improved. With the purpose of having
information about all the candidates and their mastery of content knowledge and
planning competences and its impact on student learning in all subject areas
(language arts, science, mathematics, and social studies including Physical Education)
assessments for demonstrative class were modified, and implemented in all method
courses. The basic courses, HUMA, MATH and CISO 3121, which is taken at the
Humanity, Mathematics and Social Sciences Department has the lowest level of
achievement. An in-depth examination of these results is necessary to determine
possible causes for this performance, as well as interfaculty meetings with professors
from the different departments, with the purpose of finding ways to address this
situation. Some possible actions would be the discussion of syllabi with the purpose
of strengthening the alignment of content and assessment strategies with the
standards of our professional associations. It is also important for professors from
other departments, who teach our candidates, to revise their own teaching and
assessment practices. Data on candidates assessment is discussed for example at
meetings held by the Academic Dean, Institutional Assessment Coordinator,
Departmental Assessment Coordinator, Faculty, Annual Meeting with the Secretary of
the PR Department of Education, College Board Office, and student organizations,
UPRA-EPP representatives among others. 

  2. Based on the analysis of specialty licensure area data, how have individual licensure areas used data for
change? 

Based on the analysis for each area of specialty EEP has made minor curricular
changes in terms of the sequences of the courses or the establishment of
prerequisites. The PEEL program is in the process of reviewing the comprehensive
exam that it administers to teacher candidates during the first semester of their last
year of studies and will incorporate the research component into their courses.
Curriculum changes are detailed below:
Puerto Rico Department of Education changed the Regulations of Puerto Rico's
teaching personnel, dividing the K - 6 level, into K-3 and 4-6 levels in 2012. Because
of this, a few curricular changes were made to comply with the new regulations.
Methods courses K-3 and 4-6 were divided into the courses for Spanish subjects
(EDPE 3031 and EDPE 3132), science (EDPE 3041 and EDPE 3116), mathematics
(EDPE 3011 and EDPE 3115) and social studies (EDPE 3006 and EDPE 3010). In
addition, the Basic Concepts of Arithmetic and Algebra courses for Elementary School
Teachers (MATE 3131) and Fundamental Concepts of Geometry, Probability, and
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Statistics for Elementary School Teachers (MATE 3132) were created. These last
changes were made to cover the mathematical content topics required by the new
regulation, leaving ineffective the courses of Introduction to Mathematics I (MATE
3041), Introduction to Mathematics II (MATE 3042), Geometry for Teachers (MATE
4105) and Elemental Statistics (MATE 3015). On the other hand, in May 2018 a
change was made to the curriculum sequence of the Elementary Education Program.
This change was made so that the Integrated Sciences I and Integrated Sciences II
courses would not be in the same academic semester. The changes in the sequence
were as follows for EEP:
. The Integrated Science CLASS II and its laboratory (CIIN 3003 and CIIN 3004)
moved from the first half of the third year to the second half of the second year of
the curriculum sequence. This will allow the student to take CIIN 3001 and 3002 and
continue the next semester with the curriculum sequence.
. The Use of Microcomputer in Education (EDPE 3129) class moved from the second
half of the second year to the first half of the second year. This change responds as
part of the corrective actions and recommendations of the TEED 3025 assessment,
the teacher recommended that students first take EDPE 3129 and then TEED 3025.
This is because they need skills that are acquired in the EDPE 3129 course.
. The Music Teaching course (EDPE 3097) moved from the second semester of the
second year to the first semester of the third year of the curriculum sequence to
prevent students from taking 21 credits in the second half of the second year. This
action can be performed does not affect the curriculum sequence or negatively
impact the development of students' necessary skills.
. The Elementary Education program currently offers three courses in hybrid and
remote mode (EDPE 4085, EDPE 4051, EDPE 4052 change approved in 2018). In
addition, faculty have been certified in the distance e- learning. Other courses that
change the teaching modalities are EDFU 3002, and EDFU 4019. These, courses will
be offered through online education starting in August 2020. 
. In addition, a variety of learning assessment strategies have been created: rubrics
for evaluating portfolios, e-portfolios, demonstration classes, essays, instructional
modules, professional teacher competencies, blended learning, among others. This
Department also promotes cooperative work strategies with students to foster
socialization, leadership, and teamwork skills. We prepare seminars that examines
greater use of spelling, grammar, ethics, technology, and neurosciences.
. In our future projections, the Elementary Education Baccalaureate Program plans to
conduct minors in: Neuroscience Applied to Education- Proposal submitted to the
Director to be referred to the Departmental Curriculum Committee. 
For the Physical Education Program changes are:
. The course Theory and Methodology of the Teaching of Physical Education in High
School was added, to temper the curriculum to the New Teaching Certification
Regulations of the Department of Education of Puerto Rico for 2012-2013.
. In May 2019, the Proposal for Renaming of the Bachelor of Arts Program in Physical
Education for the elementary level was approved:
� Current name: Bachelor of Arts in Education with major in Physical Education for
the Elementary level.
� Proposed name: Bachelor of Science in physical activity, health, welfare, and
physical education from K to 12. The approved name is to make a change to high
school in science and the proposal has worked the courses for it, however, the
Departmental Curriculum Committee left established that if there were many

(Confidential) Page 21



challenges in this change, there would be no problem with staying as a Bachelor of
Arts. 
. In addition to the name change, the Physical Education Program has designed a
proposal to implement a minor in physical activity and well-being for seniors. This
minor is designed for physical education program teacher candidates and other UPRA
students who wish to obtain it. With it we hope to develop the knowledge, skills,
provisions and professional skills in the participants so that they can provide quality
services and use physical activity and exercise as a tool to promote the health and
well-being of this population. Similarly, the minor would serve as training for those
who work with these populations and wish to stay up-to-date on the latest trend in
this field. This proposal has already been approved by the Departmental Curriculum
Committee and is in the final corrections to be submitted to the Academic Senate.
. Courses have been worked on and approved:
� Special Education Curriculum (EDES 4078) leading to certification in Special
Education, which was approved and offered since 2017 as an elective course.
� Fundamentals of Multicultural Education (EDFU 4206)- free elective course, will be
worked through distance education.
The main outcomes of the continuous analysis of the assessment system are a
noticeable alignment of content with the state's Licensure exam. This has yielded
positive results in the pass rates in the licensure tests. Additional outcomes are the
re-evaluation of admissions criteria and vocational counseling, the refinement of the
clinical experience applications, keeping of track of the cross references and
relationships between various institutional, state and federal reports, the
presentation of concurrent workshops to meet candidates' needs and a rigorous
process when authorizing licensure tests. The discussion of the two EPP programs'
sequences resulted in an in- depth conversation with representatives of the content
area faculty, intense dialogues in the institutional curriculum committee that
developed an institutional awareness of the proficiencies needed by candidates. The
resulting sequences comply with the institutional BA requirements, the state licensure
norms and SPA standards. Components embedded in accreditation processes have as
consequences that faculty at different levels have closer relationships with school
systems, a systemic UPR awareness of our common benchmarks and a deep sense of
satisfaction when serving with quality teacher candidates that mainly have simple
origins and backgrounds but impressive capacities and abilities. The accreditation
process brought to the EPP a sense of participation with a larger world class of
educators while keeping in perspective the peculiarities of the Puerto Rican context.
The Arecibo EPP has always been characterized for having excellent results and its
being appreciated by our state education partners. The quality of our Candidates it's
appreciated in the school districts where they develop their professional careers.
Through personal communications or education confirmation requests from
employers, we know that our candidates labor in, Florida, Illinois, North Carolina,
Pennsylvania, and Washington DC. Arecibo has kept its standing when the
Department of Education of Puerto Rico classifies according to performance criteria all
the EPP programs public and private. Arecibo holds a rank over the 90's % (see
evidence 1.5.4). After the initial NCATE accreditation, steps were taken to assure an
increase of the licensure examination results in PEEL. The alignments with the PCMAS
or licensure exam was improved in all the areas. In the process it was found that the
EPP program needed to be aware of selecting the depurated data from the College
Board and not the raw reports. Faculty understood that a rethinking of content was
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needed to better align with the licensure exam and the SPA requirements. In the
elementary level, reviewers found that InTASC as well as ACEI standards are met
and that this correlates to the UPR Arecibo Licensure Test averages in elementary,
which are consistently with our classification in 2016. 

  3. How does the specialty licensure area data align with and provide evidence for meeting the professional
standards in the licensure area at initial and specialty area for advanced?

N/A
  4. How are programs not meeting SPA standards, state standards, or CAEP minimum sufficiency level being

addressed by the provider?

One of the strengths of the EPP is its laborious commitment to maintain met and
exceed the standards of the Specialized Professional Associations and national
accreditation. Since the first and second accreditation cycle it has worked throughout
these years in the seeking of all the necessary modifications to assure quality. The
importance of the SPAs is precisely the way in which it contributes as a tool for
improvement. There is no formal agreement between Puerto Rico and CAEP
concerning SPA recognition but the UPR System considers it necessary for quality.
The Program has an outstanding record with the State Licensure Teacher Certification
Test and the unit's proprietary assessments. In terms of the SPAs, EEP is recognized
by ACEI until 2022 and Physical Education is recognized with conditions by NASPE in
2018. Both programs have acceptable or outstanding results in the licensure and the
program's assessments. PEEL program submitted on March 15, 2019 the Program
Report for the initial preparation of Physical Education Teachers SHAPE America 2017
Standards Option A. Due to SHAPE America's decision to withdraw its reviewing role
leading to national recognition in the middle of the spring 2019 review cycle, the
shells/templates were deactivated in AIMS, which made the program reports
inaccessible by EPPs. "As the transition plan, the report can serve as evidence that
the EPP has aligned assessments to a set of national standards (SHAPE/ PETE) in the
area of physical education as a requirement to gather evidence for CAEP Component
1.3 for the current accreditation cycle. In absence of a SPA, the program will
Evidence Review of Standard One-CAEP (formerly known as the Feedback Option) -
as permitted by your state-- and will make necessary changes in AIMS." Electronic
Communication on August 9, 2019, by Dr. Banhi Bhattacharya- Accreditation
Director-Senior Director of Program Review. The PEEL program is submitting current
evidence in spring EPP accreditation cycle in 2021.
Therefore, a biannual assessment is made in a selection of courses in which the
performance of the students is monitored. Data is collected from each selected
course, throughout Nichols Assessment Template (see standard 5). Then an analysis
is made at the end of the semester and corrective actions are taken if necessary.
Then, an assessment report is made and discussed with the faculty. In addition, on
each semester the Education Department offers talks, forums, conferences, and
workshops that allow the professional development of the student. The corrective
measures are as follow:
It is recommended to continue with the demonstration classes assessment process
that allow us to reflect and make decisions about the learning process. It is
recommended to strengthen the assessment and integration of the arts in the
curriculum seminar and in the seminars prior to the Clinical Experience. In Physical
Education, follow-up is recommended in the preparation of assessment instruments
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and increase the number of demonstration classes offered in the methodology and
seminar courses emphasizing real scenarios. The totality of the candidates for
teachers dominated with 100% the criteria established in the rubric and the SHAPE
standards, evidencing the disposition, the knowledge, the skills, the autonomy, the
creativity and the necessary leadership of an effective professional in the field of
Physical Education. 
In the Teacher Candidate Survey the data recollected through a questionnaire is
administered to the candidates for teachers who complete their baccalaureate in
Education with the purpose of knowing how prepared they feel with respect to the
knowledge acquired to practice in the classroom and to measure the level of
satisfaction with the operations of the unit. 92% indicated that they agreed with all
the criteria evaluated on the knowledge acquired by the candidates for teachers to
practice in the classroom. Among the findings it is highlighted that the Program
facilitates the tools for the development of oral and written communication skills in its
courses and promotes the knowledge and experiences of integration, use and
management of high and low technology as a means of teaching and learning. In
addition, they agree that the content of the courses has facilitated the broad
development of pedagogical knowledge in the subjects taught. The directors of the
schools of Educational Clinical Experiences and the cooperating teachers also answer
a questionnaire that measures the professional competencies that must be
demonstrated by the teacher's candidates (completers). According to the data
evaluated, it appears that the teacher candidates practice all the professional skills
until finish the education programs of the UPR-Arecibo. In the faculty assembly
during the first semester (2018) it was determined that in the elementary
methodology courses, the development of a demonstration class with its respective
planning would be established as an assessment criterion. After discussing the
assessment results with faculty, we have determined to revise our curriculum and
increase GPA requirement to enroll to guarantee success at the exit level.

  Upload State Program Reports below
  Upload other National Accreditation Agency Documentation below (e.g. NASM, CACREP, NASAD)

ACEI Report
NASPE REPORT

SHAPE Report 2019
EPP Sample Faculty Meetings
PEEL Proposed name change

EPP Summary Self Study Report Meeting

See Attachment panel below.

Standard 2: Clinical Partnership and Practice (Initial Programs)

  i. Evidence/data/tables (Upload each item of evidence under the appropriate component(s) of the standard.)

1  2.1.1_Circular Letter_ 04-2020-2021.pdf
2.1 Partners co-construct mutually beneficial P-12 partnerships
2  2.1.2_EPP Agreement letter with REO.pdf
2.1 Partners co-construct mutually beneficial P-12 partnerships

(Confidential) Page 24



3  2.1.3 Enrollment of Cooperative Teacher Preparartoy Course.docx
2.1 Partners co-construct mutually beneficial P-12 partnerships
4  2.1.4_EPP and Advisory Committe Public School Alliance.pdf
2.1 Partners co-construct mutually beneficial P-12 partnerships

5  2.1.5_EPP Collaboration with PRDE Conceptual Framework virtue by Law-
85.docx

2.1 Partners co-construct mutually beneficial P-12 partnerships
6  2.1.6 Clinical Education Experience Manual
2.1 Partners co-construct mutually beneficial P-12 partnerships
7  2.2.1_Law-85-2018-amended.pdf

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
8  2.2.2_Coopertaive Teacher Ratio.xls
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
9  2.2.3_UPR By Laws_sept-2014_amended.pdf
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
1
0  2.2.4_EPP Faculty.docx

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
1
1  2.2.5_Faculty Evaluations Procedures_Cert.num.2005-06-23.pdf

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
1
2  2.2.6_Circular Letter_06-2019-2020.pdf

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical
educators
1
3  2.3.1_EPP School Demographics.docx

2.3 Partners design high-quality clinical experiences
1
4  2.3.2 EPP Table of Cross Evidence High Quality Clinical Experiences .docx

2.3 Partners design high-quality clinical experiences
  ii. Analysis Report. Write a narrative that delineates the connection between the evidence and the Standard.

The EPP has established the necessary procedures to comply with CAEP Standard 2
Clinical Partnerships and Practice" "The provider ensures that effective partnerships
and high-quality clinical practice are central to preparation so that candidates develop
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the knowledge, skills, and professional dispositions necessary to demonstrate positive
impact on all P-12 students' learning and development" To this effect, we have
systematically established curriculum review, implementation of professional
improvement plans, collaboration with centers of clinical experience and data
analysis, and incorporation of recommendations from all those involved in the
process of training candidates. Thus, candidates develop the knowledge, skills, and
professional dispositions necessary to demonstrate a positive impact on the learning
and development of all students.
This standard includes three (3) essential components to evidence strong clinical
preparation: (1) P-12 Provider Collaboration, (2) Clinical Educators and (3) Clinical
experiences.
Educator preparation providers (EPP) refer to all entities, non-profit and for-profit, in
higher education, school districts, other corporations or government agencies. Clinical
educators refer to all school-based, EPP and P-12 individuals, including classroom
teachers, who assess, support, and develop the knowledge, skills, or professional
disposition of candidates at some stage of clinical experiences. In respect of a
Partnerships for Clinical Preparation; Partners co-construct mutually beneficial P-12
school and community arrangements, including technology-based collaborations, for
clinical preparation and share responsibility for continuous improvement of candidate
preparation. Partnerships for clinical preparation can follow a range of forms,
participants, and functions. They establish mutually agreeable expectations for
candidate entry, preparation, and exit; ensure that theory and practice are linked;
maintain coherence across clinical and academic components of preparation; and
share accountability for candidate outcomes. EPP has developed and maintains
mutually informed and beneficial partnerships with Regional Education Offices (REOs)
and school staff. The schools where candidates are placed to conduct the field
experiences and the educational clinics belong to different districts that include
schools in both urban and rural areas. These districts are in the following towns:
Arecibo, Barceloneta, Manatí, Hatillo, Camuy, Lares, Utuado, Florida and
Quebradillas. Some of the selection criteria are as follows:
● The school staff must be trained to supervise the candidates.
● Integrate family and community involvement in the education of students.
● Have a valid license to operate granted by the Government of Puerto Rico and, to
the extent possible, the school must be duly accredited by a recognized educational
organization.
● Maintain available the necessary physical facilities, according to the specific
circumstances of the school nucleus, for the development of students and the
performance of teachers and support staff. Among others.
In all the districts mentioned there are clinical educators who have graduated from
UPRA. EPP and REO partners have maintained high quality relationships to expedite
the placement of candidates in the various centers for field and clinical experiences.
Circular Letter Number 04-2020-2021 establishes the norms that regulate the
selection of centers, organization, and operation of the Clinical Education Experience
Program (evidence 2.1.1). To expedite the field experience process, a collaboration
agreement was signed by the director of the ORE and the Academic Departmental
Chair of UPRA-EPP (evidence 2.1.2). Currently, and with the collaboration of clinical
educators (directors and teachers), the collaboration agreements are being reviewed
considering the current situation in education at the national level. 
To contribute to the professional improvement of teachers, UPRA-EPP offers the
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Preparatory Course for Certifying Cooperative Teachers and the Recertification
Course for Cooperative Teachers free of charge on the Moodle learning platform
(evidence 2.1.3). Through these courses, teachers are kept up to date on topics such
as effective supervision, assessment, differentiated teaching, teacher ethics, and
electronic tools, among others. In addition, as part of the high-quality collaborations,
the director of UPRA-EPP participates in the Advisory Committee to the Secretary of
Education in Public Schools Alliances (evidence 2.1.4). This committee is composed of
the five (5) directors of the pedagogical programs whose completers obtained the
best results in passing the PCMAS. In 2018, representation from UPRA-EPP
participated in the Executive Committee of the Commission for the Study and
Recommendation of Educational Philosophy in Puerto Rico (CERFE-PR), which was
created by Law 85-2018, the Puerto Rico Education Reform Act (evidence 2.1.5).
The Clinical Education Experience Manual describes the roles and responsibilities of
faculty, clinical educators, and candidates in the clinical experience process. It
includes the instruments and procedures for evaluating candidates (evidence 2.1.6).
In the process of designing and testing the assessment instruments, a draft of these
was shared with the clinical educators for feedback. The clinical educators were asked
to collate the documents and comment on their perception of the assessment process
and to provide recommendations for both the process and the instruments. The
following is a summary of the clinical educators' responses regarding their perception
of the clinical experience process:
● "It is an incredible and enriching experience for everyone involved in the process".
● "This process prepares them with a series of experiences that form them as
professionals, but also allows them to enjoy being able to take part in the integral
development and educational formation of children in the public education system". 
● "It is an organized and meticulous process, in which the necessary tools are
provided to the candidates for teachers so that they can prepare themselves
correctly". 
● "Candidates are given the opportunity to interact in a real classroom and to
perform in such a wonderful setting".
● "Each teacher candidate shows his or her skills guided by the cooperating teacher
to achieve success in the student's learning and his or her journey as an education
professional".
Similarly, clinical educators have offered several recommendations such as:
● "Teach the operation of the SIE system to candidates as it is an important tool used
by the teacher in the classroom to track attendance, create reports and assign
student scores".
● "Conduct more interactive activities between cooperating teachers, supervisors,
and teacher candidates".
● "I have no recommendations, the process has been done in an organized and very
professional manner. I congratulate you".
● "Have the candidate participate full time in the Educational Clinical Experience
Center".
● "Workshops on the platform such as Google Classroom/MS Teams and other
technological means that help in teaching".
At the end of each semester of clinical educational experiences, a questionnaire
(survey) is administered to clinical educators (teachers and directors) to learn their
perception of the professional competencies demonstrated by teachers who have
graduated from the education programs of the University of Puerto Rico at Arecibo.
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Some of the findings consisting of the outstanding and achieved scales between the
years 2018 to 2020 (evidence 1.1.2) and some comments are the following:
● "Demonstrates knowledge of how students develop intellectually".
● "Organizes learning activities to address students' interests and talents".
● "Plans instruction based on knowledge of the subject matter being taught".
● "In planning, considers community characteristics and curriculum goals".
● "Uses appropriate strategies, techniques, and methods to achieve instructional
goals".
● "Uses different assessment strategies to observe student progress".
● "Demonstrates behavior that is consistent with the standards and principles set
forth by his/her employer".
● "Participates in professional development activities".
● "Relates to parents of students and communicates the progress of their students". 
The analysis of the evaluation process and the recommendations of both the process
and the instruments and questionnaire are shared with the participating schools. This
process is beneficial for strengthening collaborative agreements and improving
practices related to the process of clinical educational experiences for the benefit of
candidate preparation and exit. 
"Clinical Educators. 2.2 Partners co-select, prepare, evaluate, support, and retain
high-quality clinical educators, both provider- and school-based, who demonstrate a
positive impact on candidates' development and P-12 student learning and
development. In collaboration with their partners, providers use multiple indicators
and appropriate technology-based applications to establish, maintain, and refine
criteria for selection, professional development, performance evaluation, continuous
improvement, and retention of clinical educators in all clinical placement settings"
In the selection of clinical educators in the school, the EPP and the collaborating
school districts meet the requirements of the Puerto Rico Department of Education
according to the provisions of Law Number 85: Puerto Rico Education Reform Law
and Circular Letter No. 04-2020-2021: Public policy related to the rules that regulate
the organization and operation of the Educational Clinical Experiences Program
(evidence 2.2.1 and 2.1.1). All teachers are prepared and certified as highly qualified
teachers in the area and level they teach and have three (3) or more years of
classroom teaching experience in the level and subject they teach. They have passed
the 45-contact-hour preparatory course to become a cooperating teacher, and after
five (5) years they take a 15-hour retraining to update their knowledge (evidence
2.1.3). In collaboration with school principals, the EPP identifies high quality school-
based clinical educators who meet requirements related to licensure, experience, and
documented performance. In recognition of the commitment required to supervise a
candidate and to retain high quality school-based clinical educators, the REO in
collaboration with the EPP ensures that school-based clinical educators receive only 1
or 2 candidates during the clinical educational experience process (evidence 2.2.2). 
Through the UPR Cooperative teacher Questionnaire, data related to the professional
competencies of school-based clinical educators are maintained. As presented in
standard 1, data from the last three years show that completers from the UPR-
Arecibo demonstrate broad and deep knowledge in the subject they teach, knowledge
of how students develop, and organize learning activities considering the needs of
their students. In addition, they plan teaching considering the skills of the subject
and the characteristics of the students and the community, select strategies,
techniques, and teaching methods for the achievement of teaching and learning
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objectives.
The General Regulations of the University of Puerto Rico (evidence 2.2.3) establish
that university-based clinical educators (clinical faculty) are appointed on the basis of
competence, taking into account merit, so that the selection falls on the most
suitable ones: 
● M.Sc. or Ph.D. in education
● Experience as an elementary or physical education teacher.
● Relevant and significant contributions in the field of education. 
The EPP, through the personnel committee, composed of members with permanent
appointments and academic rank of at least Associate Professor, advises the director
of the department on appointments, among other personnel matters. All appointees
meet the academic and experience requirements of the position they hold and
demonstrate a genuine interest in fulfilling the institutional and EPP purposes
(evidence 2.2.4). The clinical faculty is evaluated by members of the departmental
staff committee. The results of the evaluation are presented in a written report that
is formally discussed with the evaluated clinical faculty member. Certification Number
2005-06-23 contains the standards and procedures for the evaluation of UPRA faculty
(evidence 2.2.5). Through this process, it is determined to what extent the teaching
staff meets the requirements of their work, as well as their improvement and
professional contribution. 
School-based clinical educators are provided with the resources needed for the
clinical experience, including the Clinical Education Experience Manual and evaluation
forms. The manual provides comprehensive information about the qualifications,
expectations, and responsibilities of the clinical educator at the college and school,
policies, and procedures for clinical experiences. Throughout the clinical experience,
school-based clinical educators are supported informally by university-based clinical
educators through school visits, e-mails, and telephone calls. 
Supervisory resources, such as the Manual of Clinical Educational Experiences and
assessment instruments, are available online for all clinical educators to access
(evidence 1.1.2). To ensure access to documents, consistency, and completeness of
the manual, EPP is currently reviewing these resources: The Manual of Clinical
Educational Experiences and the access platform for all clinical, school and university
educators. As well as online professional development opportunities, in addition to
those provided by the REO to school-based clinical educators during the school
semester. 
The EPP and partner school districts collaborate to evaluate high-quality clinical
educators who demonstrate a positive impact on candidate development and
learning. School-based clinical educators are evaluated in accordance with Circular
Letter No. 06-2019-2020: Public Policy on the Performance Evaluation System for
Teaching and Administrative Staff (evidence 2.2.6). This evaluation considers the
degree of fulfillment of functions and responsibilities, as established by the PRDE for
each position, and the quality with which the function is carried out in terms of
performance and achievements. According to the Certification Number 2005-06-23,
cited above, the evaluation of university clinical educators is conducted by a joint
committee composed of the members of the UPRA- EPP staff committee. Some of the
evaluation criteria are the following: mastery of the subject matter, methodology,
interaction with the candidates, use of audiovisual or other teaching resources, and
preparation, review and updating of the course, among others. Currently, EPP is
working on designing a reflection questionnaire for school-based clinical educators
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about their experience in the clinical experience process and the work done by the
university-based clinical educator who oversees the clinical experiences. This will be
administered at the end of each clinical experience. In this way, the school clinical
educators will receive feedback on topics such as communication with the clinical
supervisor, times when candidates are evaluated during the clinical experience
process, among other topics of interest.
The second part of the Teacher Candidate Exit Survey on Clinical Educational
Experience (evidence 1.1.2) is aimed at measuring the level of teacher candidates'
satisfaction with the unit's operations. The data are used to improve the unit's
teacher preparation program. The questions seek to know whether the program
promotes individual academic counseling, whether clinical experiences provide
individualized supervision, whether career counseling is provided after the program,
whether clinical educators address their educational needs, and so on. Some of the
findings with 90.00 percent or more on the full scale between 2018 and 2020
(evidence 1.1.2) are as follows:
● Teaching practice is a source of individualized supervision.
● The program prepares the candidate to take PCMAS.
● The program guides teacher candidates through the teacher certification process.
● The faculty is knowledgeable, supportive, and responsive to students' needs.
● The program facilitates the development of a professional portfolio that allows
teacher candidates to reflect on their professional performance.
"Clinical Experiences, 2.3 The provider works with partners to design clinical
experiences of sufficient depth, breadth, diversity, coherence, and duration to ensure
that candidates demonstrate their developing effectiveness and positive impact on all
students' learning and development. Clinical experiences, including technology-
enhanced learning opportunities, are structured to have multiple performance-based
assessments at key points within the program to demonstrate candidates'
development of the knowledge, skills, and professional dispositions, as delineated in
Standard 1, that are associated with a positive impact on the learning and
development of all P-12 students" 
The EPP in conjunction with the district partners ensures that the field experiences
are of sufficient depth, breadth, diversity, coherence, and duration. So that the
candidate develops the skills and competencies necessary to meet the academic and
developmental needs of all students.
Field placements are a central component of the UPRA-EPP teacher preparation
program and are integrated into many of the required courses. The required field
experience hours, descriptions, and assessments are described in the course outlines
to provide clear and consistent expectations between university clinical educators and
candidates. The EPP has designed the clinical experiences to follow a useful sequence
that supports the development of the knowledge, skills, and dispositions of
candidates (evidence 1.4.1 and 1.4.1.a). Candidates begin with field placements that
require observations, then move to field placements with increasing levels of
participation that lead to direct instruction of students. The duration of each clinical
experience follows a corresponding progression with an increasing number of hours
required. Experiences consisting primarily of observations require up to a minimum of
1 hour in a classroom. Experiences that lead to direct instruction require a minimum
of 1 hour in a classroom. Pre-practice experiences (Seminar, Curriculum and
Teaching in Physical Education, Seminar, Curriculum and Teaching at Elementary
School) require a minimum of 20-30 hours, and clinical educational experience a

(Confidential) Page 30



minimum of 320 hours. Each of the rubrics includes an overview of the field
experience, explanation of the candidate's participation expectations and the number
of hours required.
In collaboration with school principals, the Clinical Experience Coordinator and clinical
course educators, EPP coordinates locations, ensuring that candidates participate in a
variety of field and clinical experiences that include different subjects, grade levels
and school settings. The school demographics table provides information on schools
used as field experience and clinical centers (evidence 2.3.1). The process of
registering schools where each candidate conducts field experiences is being
reviewed to ensure that the candidate conducts field experiences in schools with
diverse populations. 
The Clinical Experience Coordinator, in collaboration with the academic departmental
chair, meets with a member of the REO to establish the collaboration of the schools
in the field experience process. When planning field experiences, the list of schools
previously coordinated with the REO is collated. Candidates are placed in schools that
support the development of their knowledge, skills, and dispositions. 
Clinical experiences are designed with varied objectives that support a developmental
sequence in the acquisition of knowledge, skills, and pedagogical dispositions by
candidates. Clinical experiences are assessed using a variety of performance-based
instruments that allow candidates to demonstrate their increased competencies. The
organization and sequencing of field and clinical experiences demonstrates depth,
breadth, diversity, and consistency of the developmental sequence to ensure that
candidates demonstrate developmental effectiveness and a positive impact on
learning and development for all learners. All assessment instruments are available in
standard 1.
As discussed above, EPP has designed an intentional sequence of clinical experiences
to support the development of candidates' knowledge, skills, and dispositions. This
progression of expected candidate participation is supported by performance
evaluations that require candidates to plan, implement, analyze, evaluate, and reflect
on both their performance and the connection of course content to their practical
experiences. Field experiences that are designed primarily for observation require
tasks that align and connect course content with observations. Practices require
candidates to work one-on-one with students, to conduct instruction in small groups,
to offer joint instruction in large groups, and to offer individualized instruction.
Candidates then enter pre-practice (integration seminars) and become proficient in
teaching large groups of students, with the understanding that they will assume full
classroom management during the process of the clinical educational experiences
(teaching practice).
The EPP ensures a consistency of clinical locations that develops the effectiveness of
each candidate to positively impact the development and learning of all students. The
cross-evidence table (evidence 2.3.2) is a sample of the alignment and sequential
development of candidates' knowledge, skills and dispositions in field and clinical
experiences. These are part of a comprehensive, coherent, and time-bound process
to ensure that the candidate demonstrates effectiveness in the development of all
students. The overall average of the Formative Assessment is between 2.72 and 2.98
in the categories of Learner and Learning, Content, Instructional Practice and
Professional Responsibility, indicating that candidates demonstrate understanding of
the 10 InTASC standards at the appropriate levels. The overall average between 2.56
and 2.79 is indicative of mastery of the work done by candidates in the
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demonstration classes conducted during pre-practice and in monitoring the
candidates' progress. In addition, graduates obtain an average score of 100.7 on the
Puerto Rico Teacher Certification Test (PCMAS). Passing this test is a requirement for
obtaining the license to practice as a teacher. Thus, training our graduates to practice
effectively in the development of all students. The UPRA Teacher Preparation
Program is classified in the Exemplary category. The highest category granted by the
Secretary of Education of Puerto Rico to teacher preparation programs considering
the approval rate. The EPP highlights the importance of maintaining complete and
accurate data on the depth, breadth, and diversity of clinical locations. The Clinical
Experience Coordinator is augmenting the information in the Clinical Experience
Education Manual in policies and procedures for the data collection system.

Standard 3: Candidate Quality, Recruitment and Selectivity (Initial Programs)

  i. Evidence/data/tables. Upload each item of evidence under the appropriate component(s) of the standard.

1  1.1.6 State Licensure Score (PCMAS) pass rate as reported by College
Board.docx

3.2 Sets selective admission requirements
2  3.1 UPRA recruitment committee.pdf
3.1 Recruits and supports high-quality and diverse candidate pool
3  3.1.2 Departmental Recruitment Committee.doc
3.1 Recruits and supports high-quality and diverse candidate pool
4  3.1.3a Curriculum EEP.pdf
3.1 Recruits and supports high-quality and diverse candidate pool
5  3.1.3b Curriculum PEEL.pdf
3.1 Recruits and supports high-quality and diverse candidate pool
6  3.1.4 Applicants to different alternatives.doc
3.1 Recruits and supports high-quality and diverse candidate pool
7  3.2.1 2016-2017-34 Cupos e IMIs (1).pdf
3.2 Sets selective admission requirements
8  3.2.2 Certification # 2007-08-24.pdf
3.2 Sets selective admission requirements
9  3.2.3 Candidate commitment.doc
3.2 Sets selective admission requirements
1
0  3.2.4 Puerto Rico Teaching Personnel Certification Regulations.pdf

3.2 Sets selective admission requirements
1
1  3.2.6 Graduation Plan.doc

3.2 Sets selective admission requirements
1  3.2.7 High Risk Candidates Protocol.pdf
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2
3.2 Sets selective admission requirements
1
3  3.3.1 Competences, Skills, Dispositions.doc

3.3 Monitors attributes and dispositions beyond academic ability
1
4  3.4.1 Aplication Pre-practice.doc

3.4 Creates and monitors candidate progress
1
5  3.5.1 PCMAS Application Protocol.doc

3.5 Candidate positive impacts on P-12 students

  ii. Analysis report. Write a narrative that delineates the connection between the evidence and the Standard.

Candidate Quality, Recruitment, and Selectivity

The selective recruitment of teacher candidates from the Department of Education
and from all academic programs at the University of Puerto Rico at Arecibo (UPRA)
has become a major challenge due to several factors. Among these, the emigration
of Puerto Rican families to the United States of America in search of jobs, the
atmospheric events that have faced the island and the reduction in the birth rate,
which has caused a reduction of 33,900 students from kindergarten to twelfth grade
in public and private schools on our island from 2010 to the present. On the other
hand, news about the number of surplus teachers in the Puerto Rico Department of
Education and the closure of public and private schools are added. In addition, there
is an increase in the cost of tuition in the UPR system and finally, the number of
private universities that exist in Puerto Rico with a variety of teacher preparation
programs that compete with ours, Bachelor of Arts in Elementary Education (EPP)
and Bachelor of Arts in Education with a concentration in Physical Education for the
Elementary Level (PEEL).

Component 3.1 Plan for Recruitment of Diverse Candidates who Meet Employment
Needs

The responsibility for recruiting new students to academic programs rests with the
Admissions Office. To meet the challenges and opportunities that this function brings,
the UPRA Rector appoints annually a Recruitment Committee (evidence 3.1)
composed of non-teaching staff, faculty, students, and administrative personnel. This
committee is responsible for evaluating the effectiveness of the strategies previously
used; taking up again the activities established in the UPRA Strategic Plan 2015-
2020, and writing the work plan that will be used during the academic year to attract
the best students to UPRA. However, although the main responsibility falls on this
Office, the UPRA EPP has an active Admission, Recruitment, Retention and Promotion
Committee (evidence 3.1.2) that joins the institutional recruitment efforts and
activities, as well as the initiatives of the UPR Central Administration Admissions
Office to publicize the programs EEP and PEEL academics. Among the initiatives and
activities that our Department has created, participated in and collaborated in are:
the creation of a video and a booklet presenting the offerings of each academic
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program, as well as, employment opportunities, possible postgraduate studies that
can be undertaken once they have completed their high school, (evidence 3.1.3)
where the sequence of core courses, general education, concentration and elective
courses are reported. The video and brochures have been distributed when visiting
public and private high schools in the North Central Region, at College Days, Senior
Fairs, Admissions Day at UPRA, and at activities coordinated through the Central
Administration's Admissions Office, such as UPR go to Sanse, UPR, go to Plaza Las
Americas, the Senior Fair at the San Juan Convention Center, International University
Fair, as well as the nightly Open House sponsored by UPRA, where, the National
Association of Education Students (ANEDE) and professors are integrated into the
orientation of potential candidates for some of our academic programs. Also, we
spread our programs through social networks such as EPP's and ANEDE's Facebook
page.
These recruiting efforts have made it possible to overcome the great challenge since
for the years 2016-2017, 2017-18 and 2018-19 they applied to the PEEL program for
112, 107 and 61 respectively, of which 30, 32 and 11 high school students were
admitted; while to the PEEL they applied for 132, 117 and 87 for the same years in
which 56, 45 and 38 new students were admitted (evidence 3.1.4).

Component: 3.2 Candidates Demonstrate Academic Achievement

In order for applicants to be accepted into EPP programs each year, they must meet
the Minimum High School Entry Index (IMIS) which is reviewed annually by the Dean
of Academic Affairs and approved by the UPRA Administrative Board, as established
by Academic Senate Certification number 2016-2017-34 (Evidence 3.2.1). The high
school entrance rate (HISR) is determined by the overall average of high school
students and the scores obtained in the verbal and math skills portion of the College
Board Admission Test (CBA). Evidence shows that the average ISM of teacher
candidates accepted into the Elementary Education program for the years 2017-18,
2018-19, 2019-20 was higher than the IMIS established by the unit by 18, 31 and 26
points respectively; while, the average of the ISM of the candidates accepted to the
Physical Education Program for the Elementary Level surpassed the IMIS established
for the same years 2017-18, (10 points), 2018-19, (13 points), 2019-20120, (19
points). On the other hand, the high school average for teacher candidates accepted
to the elementary education program for the years 2017-18, 2018-19, 2019-20 was
3.62, 3.57 and 3.43 respectively; while the high school average for candidates
accepted to the Physical Education Program for the same years was 3.28, 3.34 and
3.30. (Evidence 3.1.4) in compliance with CAEP and the PRDE, an average of 3.00
out of a 4.00 scale.
Another avenue of admission to our programs is through the Academic Senate
Certification 2007-08-24 (amended) Rules and Procedures on Readmission,
Reclassification, Special Permits and Transfers, (evidence 3.2.2) which establishes
the standards of compliance for a student to apply for readmission, program
reclassification or a transfer. Once the application arrives at the UPRA EPP by the
Office of the Registrar, the director of the UPRA EPP activates the Committee for
Readmission, Reclassification and Transfers to evaluate the applicant's academic
record, verifies that it meets the requirements of the Certification, if it does, proceeds
to interview the applicant, is guided by the requirements established by the UPRA
EPP, Certification 2019- 2020-17, and the Standards of the Department of Education
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of Puerto Rico (PRDE), After being oriented, you will be given a commitment form to
sign accepting the established terms and conditions, as well as to make an effort to
fully comply with the norms established in UPRA-EPP and to attend the academic
counseling established by the EPP, and to maintain an ethical behavior throughout
your academic training. In this way, you will complete the evaluation process and be
accepted into the program you applied for in our department (Evidence 3.2.3).
After applicants are accepted and confirm their admission for the next academic year,
the director and the UPRA-EPP Admission, Recruitment, Retention and Promotion
Committee call them to a program orientation during the summer before classes
begin in August, where they are welcomed, oriented about the program, told about
accreditation, the professional skills they will develop through the program, the
counseling process, and meet the faculty, among other information provided, as well
as the requirements established in the PRDE Teaching Personnel Certification
Regulations, where it states that all candidates must graduate with a 3.00 or higher
academic average in their high school (evidence 3.2.4).
In order to keep teacher candidates oriented, the Admission, Recruitment, Retention,
and Promotion Committee assigns each teacher a list of candidates to serve as an
academic advisor from the time the student is admitted until the end of his/her
college career. Throughout this time, each professor's responsibility is to recommend
courses that correspond to the curricular sequence for each semester, evaluate
academic progress semester after semester, recommend courses that need to be
repeated to increase their academic average if necessary, identify areas of need for
candidates, and orient them to lower grades and graduate studies (evidence 3.2.5).
In addition, at the beginning of their third academic year, each teacher candidate fills
out the Graduation Plan with the help of their academic advisor (evidence 3.2.6).
On the other hand, during their academic formation, teacher candidates participate in
extracurricular academic activities such as research presentations by their peers from
the research course, workshops and conferences organized by UPRA-EPP, ANEDE and
the UPRA administration, as well as participate in recreational activities where
fellowship, good professional practices and dispositions towards teaching are
encouraged.
Finally, if a teacher candidate falls behind academically and their GPA leads to
probation or suspension status, the candidate is referred by the registrar to the
Department of Counseling and Psychological Services which sends an email to discuss
Governing Board Certification 55 2016-2017, records are evaluated, and they are
recommended to repeat courses with a D or F, the academic plan form is completed,
and workshops are offered on; study habits, motivation and self-esteem among
others, finally refers to psychological services, tutoring program and Law 51 service,
according to the need identified (evidence 3.2.7)
These administrative procedures have allowed our graduates for the last three years
in EPP programs to graduate with an overall average of 3.26 The retention rate for
PEEL candidates, and has allowed us to achieve an average of 61% retention for the
years 2017-18, 2018-19, 2019-20 in the EPP and PEEL programs (evidence 3.2.8). 

Component 3.3 Additional Selectivity Factors

The UPRA-EPP Conceptual Framework provides the structure for the EEP and PEEL
programs at the K-6 level, as well as the basis for the development of knowledge,
skills and dispositions that a teacher candidate must possess to teach in various
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educational settings. Teacher candidates are expected to possess and demonstrate
knowledge and understanding of diverse family cultures and recognize the value of
working collaboratively with parents and families and others within the broader
community through their educational practices.
The key components of the programs presented in the UPRA-EPP Conceptual
Framework are evident in the courses, fieldwork, clinical practices, and evaluations.
Indicators of graduate education competencies are aligned with state professional
standards and institutional norms (evidence 1.1.10)

Professional skills and provisions

The competencies of EPP teacher candidates are congruent with the mission and
objectives of the UPR and UPRA. These competencies visualize teacher candidates as
educators who encourage students, are creators and builders of their learning, are
committed to promoting knowledge, skills and dispositions; recognize diversity and
the use of technology. The competencies of candidates at UPRA - EPP are also aligned
with the principles of the New Interstate Teacher Evaluation and Support Consortium
(InTASC) Council for the Accreditation of Educator Preparation (CAEP), Society of
Health and Physical Educators (SHAPE), and the Competencies of Teachers of the
Puerto Rico Department of Education (PRDE).
EPP candidates will demonstrate all ten competencies, three dispositions, six skills
and six competencies to address diversity (evidence 3.3.1) through the curricula for
the two programs: Bachelor of Arts in Elementary Education and Bachelor of Arts in
Education with a concentration in Physical Education for the Elementary Level. The
unit is committed to promoting the professionalism and disposition of teacher
candidates through the programs and their participation in various professional
development activities. 

Commitment to Diversity

UPRA- EEP recognizes its commitment to diversity and established its Diversity
Statement in 2007 when the first cycle of professional accreditation began and was
approved by the unit's faculty. The term diversity in the for the EPP is defined as:
The integration of a group of people with similar or different characteristics in relation
to their ethnic origin, race, sex, gender, religion, socio-economic status,
exceptionality, language, sexual orientation, geographical area, personality and other
differences.
UPRA - EPP prepares its teacher candidates to respect diversity and enables them to
address educational needs in a diverse context, as education programs must face the
challenge of educating diverse populations considering their cultures, and historical
context. Teacher candidates can design educational experiences that respond to the
needs of all students that impact, consider the multiple intelligences and learning
styles of their students. In addition, they can integrate a variety of creative teaching
strategies to promote meaningful experiences for their students. While developing
their knowledge, they put into practice their professional skills and develop the 10
competencies outlined in the conceptual framework (evidence 3.3.2).

Component 3.4 Selectivity during Preparation
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In order to evidence the development of the professional competencies, skills and
dispositions established in our programs, five transition points are used and in each
of them different types of assessments are used that are aligned to the standards of
InTASC, CAEP, SHAPE, PRDE and Professional Competencies of the Candidate he
UPRA- DE master (evidence 5.1.3). These points start at the admission to the
program with a minimum average of 2.50, the second transition point is the
admission to the pre-practice where the candidate to teach the EPP program must
have a minimum average of 2.50 in the courses of teaching methodologies, and have
performed the integrative activity for the course EDES 4006; the requirements for
PEEL candidates are: to have a minimum average of 2.50 in the courses of teaching
methodologies and have performed the integrative activity for the course EDES 4006.
At this stage, the teacher candidate must apply to the academic advisor for the
seminar course (evidence 3.4.1) the third transition point is teaching practice, the
EPP program uses the rubric to evaluate planning, formative evaluation for EDPE
4025 and EDPE 4340 courses, and while for PEEL candidates the rubric is used to
evaluate teaching planning, formative evaluation and innovative activity, the fourth
point is the evaluation of the candidate by the UPRA registrar where he/she must
have finished with a minimum average of 3.00 for both programs, the fifth and last
transition point is the assessments used by the unit to complete the assessment
process, both programs use the survey of teacher candidates, graduate supervisors,
cooperating teachers, the PCMAS result and the result of the survey used by PCMAS.
No teacher candidate can move from one point to the other unless he or she meets
the requirements established by both programs.

Component: 3.5 Selection at Completion

While the teacher candidates are enrolled in the seminar course (EDPE 4335 and
EDPE 4485) they have the responsibility, along with the EPP PCMAS Coordinator, to
complete the application for the teacher certification test (PCMAS) (evidence 3.5.1)
after the evaluation performed by the registrar and the PCMAS Coordinator certifies
that the candidate meets the requirements established for taking the test by the
UPRA-EPP and the EPP. During the semester prior to taking the certification test, the
PCMAS Coordinator establishes a review schedule which is offered free of charge by
area of emphasis for all candidates who are eligible to take the PCMAS. During this
semester, you will begin your review; on the first day you will be given a basic
orientation about the test and the procedures to follow to take it. During the
seminars of the Educational Clinical Experience (EDPE 4025, 4340 and 4487)
provides specific guidance on the test and how to access the online application,
individual guidance is provided upon request by the teacher candidate at any time
during their career, as well as during the months prior to the test, outreach posters
are posted and messages are sent through the institution's email, official social
networks and ANEDE media. It is necessary to report that the percent approval of the
EEP and PEEL programs on both sides for the academic years 2016-17, 2017-18,
2018-19 were 95%, 92%, 94% respectively placing EPP in the category of excellent
and exemplary, which allows us to position ourselves among the best teacher
preparation programs at the national level (evidence 1.1.8). When a candidate does
not pass some of the parts of the PCMAS, they are called to interview them, find out
their needs and the factors that may have influenced their performance during the
tests, then they are given the information according to the need identified and it is
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incorporated in the reviews of the next academic semester so that they can take the
exam again. 

Component: 3.6 The candidate has reached a high standard for content Knowledge in
the fields where certification is sought and can teach effectively with positive impacts
on P-12 learning and develop.

In order to evidence the ethical behavior, knowledge and mastery of the teacher's
professional standards, laws and policies of the profession of the teacher candidates
of both EEP and PEEL programs, the UPRA-EPP uses several instruments such as the
rubric for evaluating the philosophical essay they write in the course (EDFU 4019), as
well as the rubric for the Formative Evaluation of the Teacher Candidate and the
Questionnaire of the Cooperating Teacher while the candidates are doing their
teaching practice in the courses (EDPE 4330, 4025 or 4487) (evidence 1.1.2).

Standard 4: Program Impact (Initial Programs)

  i. Evidence/data/tables. Upload each item of evidence under the appropriate component(s) of the standard.

1  1.1.6 State Licensure Score (PCMAS) pass rate as reported by College
Board.docx

4.1 Completer impact on student growth and learning
2  1.5.4.lista_clasif_ppm_2016.pdf
4.1 Completer impact on student growth and learning
3  4.1.1 EPP Completers Workplace.pdf
4.1 Completer impact on student growth and learning
4  4.1.2 META-PR Results 2018-2019.pdf
4.1 Completer impact on student growth and learning
5  4.1.3 Maps of META-PR Results 2018-2019 by municipality.pdf
4.1 Completer impact on student growth and learning
6  4.1.4 School Report Card-Proficiency level.pdf
4.1 Completer impact on student growth and learning
7  4.1.5 Anuario Estadistico del Sistema Educativo 2015-2016.pdf
4.1 Completer impact on student growth and learning
8  4.2.1 CARTA CIRCULAR 06-2019-2020.pdf
4.2 Completer effectiveness via observations and/or student surveys
9  4.2.2 evaluaciones egresados.pdf
4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction
1
0  4.3.1 Datos CAEP AUTOESTUDIO CUESTIONARIO A PATRONOS.pdf

4.3 Employer satisfaction
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1
1

 4.3.2 Employer comments.pdf

4.3 Employer satisfaction
1
2  4.4.1 informe_egresados_2014_2015_2016-rev.pdf

4.4 Completer satisfaction
  ii. Analysis report. Write a narrative that delineates the connection between the evidence and the Standard.

4.1 How our completers are contributing to their students' learning?

The EPP recognises that all students have the right to receive a quality education,
which is why EPP goal is to prepare candidates who meet all the tools to strengthen
and impact student learning. That is why the EPP have prepared candidates with the
necessary requirements to obtain the teacher certification, a requirement established
by the state to practice. The PRDE has as one of the requirements to grant the
teaching certification that the candidate approves the PCMAS. EPP has achieved that
the finalists of the academic years 2016-2017, 2017-2018 and 2018-2019 obtain an
average score of 100.7 points, so we are complying with this requirement and placing
ourselves in the Exemplary category (evidence 1.5.4). Another of the requirements
established to obtain teacher certification is that every candidate must graduate with
3.00 or more of a general and specialty GPA (evidence 3.2.4 Puerto Rico Teacher
Certification Regulation number 8146, dated January 25 2012). For this reason, our
EPP has met this requirement, achieving that our candidates from the academic years
2016-2017, 2017-2018 and 2018-2019 graduate with an overall average of 3.26 and
a major average of 3.59 (evidence 1.1.6). This shows that we prepare candidates
with the necessary requirements to obtain their teacher certification and with the
necessary tools to have an impact on the learning of their students. 

However, PRDE does not have an accessible tool to identify where are working our
completers, making it more difficult to find how our completers are impacting their
students. That is why we carry out a search to identified them through phone calls,
emails and social networks. In total, we were able to identify 104 completers, of
which 44 % are working in private school, while 21 % of completers are working in
public school. Moreover, 12% of completers are working in federal programs such as
Heard Start & Early Head Start. Finally, 13 % of completers are working in public or
private schools in the United State, 7 % is working on other areas related to the
educational preparation, and another 3 % are working in Day care. Moreover, data
shows (n = 104) that 80 % of the completers that are working correspond to the
academic years 2017, 2018, 2019 and 2020, while 20% corresponds to completers
of previous years (evidence 4.1.1). 

To see the impact of our completers on their students, we use data from the META-
PR tests of the academic year 2018-2019. These tests measure of the students'
academic achievement based on the Spanish, math, science, and English as a second
language curriculum. These standardized tests began in 2016 with a pilot program
per subject and each year a subject was integrated until the 2018-2019 academic
year the aforementioned subjects were implemented. META-PR results of the
students are categorized into the following Proficiency levels: Pre-Basic, Basic,
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Proficient, and Advanced. The 21% of our completers work in the PRDE, of which
79.1% are working in the Regional Educational Office (REO) of Arecibo, 8.3% in the
REO of Bayamón, 4.16% in the REO of Ponce, another 4.16% in the REO of Caguas
and 4.16% in the REO of San Juan (evidence 4.1.2 and 4.1.3). To see the impact of
our completers on their students, we analyzed the results of the META 2018-2019 on
a PRDE website. This web site is an interactive tool that allows parents, teachers, and
administrative staff of public schools in Puerto Rico to see how their school's
performance compares to others in the country. Schools' performance is scored
based on the results of standardized META tests, the College Board, and the
graduation rate. If we look the map of META Results at ORE Arecibo, their students
are into the excellent, good, and regular categories (evidence 4.1.3). Regarding the
results of the META-PR (2018-2019) by subject, we can observe that, in the subjects
of Spanish, mathematics and English, the students of the Arecibo educational region
office (REO-Arecibo) obtained the highest results, compared to the others educational
regions. In the area of Science, although the results of the Arecibo educational region
were not the highest, they are still above the island average and the annually
average results of META (Evidence 4.1.2 and 4.1.3). This demonstrates the impact of
the completers that are working in the Arecibo educational region, in addition to the
impact of our teacher candidates who carried out their methodology's labs, pre-
practice seminars and their teaching practices in these areas. To see the data of each
school where our completers are working, PRDE created a link on the page where
you can search for the school report card (evidence 4.1.4). Therefore, we reviewed
the School Report Cards of each of the schools where our completers are working
and the average obtained by subject was taken. The proficiency level in math was
40.6%, in English 48.4%, in Spanish 53% and in Science was 60%. If we compare
these results with those of the whole PR, we can see that the students of the schools
where our completers work, they obtained results above the island level average. On
the other hand, the schools where our completers are working, surpassed the PR
average and the annual META in the science subject. On the other hand, we also
analyze the results of the proficiency level of the United States schools where are
working our completers. We can observe that in the subjects of English and
mathematics results were obtained below those of the district, and only in science the
results of the students were higher than those of the district (evidence 4.1.4).

However, it is important to emphasize that 44% of our completers are working in
educational entities of the private sector. Students in the private sector take the
Learn Aid standardized educational tests. According to the most recent data acquired
by the Puerto Rico Institute of Statistics, (academic year 2015-2016), between 62%
and 67% of students in all grades were proficient in the subjects of Spanish, English,
reasoning not verbal and math. On the other hand, the average scores obtained in
the University Admission and Assessment Tests (College Board), both the public and
private sectors obtained higher scores in English, while in the other subjects the
private system obtained higher scores compared to the public sector (Evidence
4.1.5). However, there is no data on the academic achievement of students in the
private sector for subsequent years. 

4.2 Indicators of Teaching Effectiveness:

(Confidential) Page 40



PRDE established an evaluation system for teachers and administrative staff to
identify and recognise strengths and accomplishments, as well as challenge areas to
provide support, monitoring, and professional development, as needed. It consists of
two formative evaluation visits and a summative evaluation. The evaluation criteria
are divided into 6 categories: Planning (criteria 1-4), Teaching-learning process
(criteria 5-13), Learning evaluation (criteria 14-17), Duties and responsibilities
(criteria 18-29), Results of Meta tests and / or special project (criteria 30 - 33), plus
an additional Effort Bonus (criteria 34 - 36). The performance level is determined
using the categories: Exemplary (100 - 90%), Proficient (89 - 80%), Minimal (79 -
70%), and Inadequate (69% or less) (evidence 4.2.1). However, this data is
confidential and the PRDE does not share it. Therefore, we identified completers who
voluntarily shared them with us. In total, four evaluations were collected: two from
EEP completers and two from PEEL (evidence 4.2.2). In the results of their
evaluations, our completers were classified as Exemplary under all criteria: Planning
(100%), Teaching-learning process (99.8%), Evaluation of learning (99.6%), Duties
and responsibilities (98%) and Results of the META tests and / or special project
(100%). In addition, two completers received bonus points for integrating with a
teacher from another subject and using Problem-Based Learning (PBL or PBL) with
their students, also they obtained bonus point because the school demonstrating
growth in the academic achievement of its students through the results of the META
PR or META PR Alternate tests. Also, they received bonus point to evidencing the
attendance record of students in the Student Information System (SIE) in 90% or
more of the school days. On the other hand, the strengths of our completers were
highlighted, such as: presenting knowledge and maturity in the processes required by
PRDE, having the strategies for handling in the classroom, showing all their planning
and plus facilitating different opportunities for the student will demonstrate what they
have learned.

Regarding the areas of challenge for improvement, the completers were
recommended to continue with the PBL projects that they worked in conjunction with
other teachers, in addition to recommending the non-classroom physical education
teacher to coordinate with another teacher for the use of a classroom and
technology. On the other hand, in the area of specific actions, the completers were
recommended to continue participating in the professional improvement activities
coordinated by PRDE. Finally, in the additional observations area, cooperation and
participation in school processes were highlighted, in addition to the fact that the
students of the completion were observed happy and motivated to take the class.

Overall, EPP completers were evaluated within the Exemplary category, which means
that they demonstrated optimal mastery of the effective management of educational
practices and behaviours and that they exceeded what was expected of their
performance. In addition, they have the ability to positively influence others, they are
active members within the work group and their efforts are aimed at achieving
academic excellence. Due to the above, the completers effectively apply the
professional knowledge, skills, and dispositions that the preparation experiences were
designed to achieve. Likewise, we obtained one evaluation of completer that is
working in private school, which obtained an excellent rating on all criteria:
classroom environment, planning, class development, emotional environment and
administrative aspects. Similarly, we obtained three evaluations from completers that
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are working at USA schools, and which also obtained excellent final score as Highly
effective categories (3.3) , 3.90 / 4.00 (97.5 %), and 34/96 (94%) respectively. 

On the other hand, EPP plans to carry out a case study, in which finalists from both
programs can be included and who work in the public and private sectors. We want
to measure the impact that completers have on their students, as well as see if they
are effectively applying the knowledge, skills, and dispositions. At this time, we are
delayed by the earthquake of January 6, 2020, which caused the closure of some
schools, in addition to the delay in the inspection and reopening of others. After this,
a new closure due to the COVID-19 pandemic. Therefore, as soon as the executive
order of the Governor of Puerto Rico allows it, we will proceed to carry out the case
study.

4.3 Satisfaction of employers

EPP created a questionnaire to measure the satisfaction level of employer. Our plan
was to going in person to the public and private schools where our completers are
working, but due to the COVID-19 pandemic public and private schools are closed by
executive order of the governor of PR. Therefore, we use email to communicate with
employers and explain our purpose to administering the questionnaire (evidence
4.3.1). However, despite having followed up by email, the response has been low and
we have only received three out of twenty questionnaires that were sent. Collected
results show that 100% of employers are from private schools, of which 75% have
six graduates from UPR at Arecibo, while 25% have only one. The time that the
completers have been working in that place fluctuates between 8 months and two
years. On the other hand, 100% of the employers indicated that they are totally
agree or agree that the completers possess: 
. an extensive development of knowledge in the subjects that they teach
. critical understanding of how to work with diverse populations and problem solving
. skills of daily planning contemplating the strengths and weaknesses of students
. skills to use a variety of strategies that promote the learning of the regular
population and children 
with special needs. 
. knowledge, skills and disposition to manage discipline in a classroom. 
. leadership and professionalism through development of activities with students from
the levels K-6 
and also with the school community. 
. skills of oral and written communication.
. provisions and promotes attention to working with diverse populations. 
. Demonstrates a broad development of the subject matter knowledge that they
teach.
. incorporates planning activities that respond to the physical, cognitive and
emotional aspects of 
the child, demonstrating its knowledge in the child's development.
. takes into account the special needs of the child when he/she is planning activities.
. develops creative teaching strategies and non-traditional styles to work with their
students.
. uses technology effectively as a means of teaching and learning technology as a
means of teaching 
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and learning.

On the other hand, 75% of employers indicated that they are fully agree that
completers have a critical understanding of how to work with diverse populations and
problem solving, while 25 % indicated that they are neutral on this criterion.
Nevertheless, we can also see the level of satisfaction of the employers in the
completer's evaluations. The comments to our completers in their evaluation were
the following (evidence 4.3.2)
. Employer comments 1: "The completer shows your planning during the first school
semester. Use differentiated instruction and involve all students in activities. It plans
as established by the PRDE, evidences in it the use of the standards and objectives,
as well as evidence of the assessments worked in class. It promotes participation,
integrates other subjects, in addition to reteaching and practicing what has been
learned"
. Employer comments 2: "The completer complies with submitting the weekly
planning to your immediate supervisor. Encourages an environment of respect. It
offers monitoring of student learning creating creative solutions from different points
of view. Connects the lessons with other topics. Has absolute command of group
control and the subject matter that he/she teaches". 
. Employer comments 3: "I was so impressed with the high level of expectations for
students in this class (socially, emotionally and academically). There were high
expectations and high supports. Sr. XXXX was asking for complete sentences,
modeling language, asking for complete sentences, modeling language, asking for
recasting of students. It was rigorous and appropriate for the grade level". "Thank
you, Mr.,XXXX, for believing in our tigers, our bilingual program, and for giving us
your talents. I hope you have a long and very successful career at Oyster Adams!"
. Employer Comments 4: "Completer remains firm and in control of his/her group".
"The teacher-student relationship is one of respect and good understanding
Data show that employers are satisfied with the work made by our completers and
this is demonstrated by the comments and the scores awarded in the evaluations
(evidence 4.2.2). However, we will continue to collect the employer questionnaires to
have a significant sample for the visit in April, 2021.

4.4 Completers satisfaction

Regarding the satisfaction of our completers, the Office of Planning and Institutional
Research (OPIR) conducted a survey to our completers of academic years 2014,
2015 and 2016 evidence 4.4.1 in Appendix H). Of the completers who answered the
survey (N = 14), 66.7% described that their current employment situation as a full-
time employee. Regarding the time they have been working since they graduated, a
group of 33.3% (4) indicated that it has been two years. 75% (9) work for private
companies. For their part, 50% found very little difficulty in finding employment and
the majority (83.3%) got a job related to their academic preparation. Regarding the
importance of their preparation, 91.7% indicated that the degree was a requirement
to fill the position and 83.3% considered that their studies were very useful for the
performance of their duties. In general, 100% evaluate the academic preparation
received to compete in the labor market as excellent and good. In terms of job
satisfaction, they showed great satisfaction with the employment experience (78.6%)
and with obtaining a job related to their preparation (71.4%).
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Regarding the type of school, 70% are working in private schools and most of the
schools belong to the Arecibo school district. The distribution of grades taught was at
the preschool level (35.7%), other elementary education in level 4-6 (28.6%), and
another 7.1% did it from K-12. In addition, 7.1% indicated that they hold an
admiring position of Athletic Director. EPP prepares students for teacher certification,
and PCMAS results are an important indicator of learning assessment. Of the 14
completers surveyed, 100% took this test, of which 92.6% indicated that they have
the teacher certification. Regarding the general knowledge areas of the exam, 28.6%
indicated that the greatest difficulty was science and mathematics. It should be
clarified that previously (completers from 1999 to 2001) had indicated that it was
English. Now English was categorized by 21.4% of the graduates as quite difficult. In
the area of professional knowledge, 28.6% of the completers indicated that they
faced the greatest difficulty in the fundamentals of education, followed by 21.4% who
indicated that they were the evaluation methods.

The level of satisfaction with academic preparation was due to the fact that the
degree obtained has served as a solid base to be able to continue advanced studies
(100%), since the job requirements are in harmony with the knowledge offered in
the degree obtained (92.8% ). Likewise, 78.6% would enthusiastically recommend
their area of specialty to students who are beginning studies at UPRA. On the other
hand, they indicated being very satisfied and satisfied in all communication skills,
except understanding written material, speaking and writing effectively in English,
which showed a lower level of satisfaction of 78.5% and 85.7%, respectively. Also,
the vast majority expressed being very satisfied and satisfied with all the skills
related to information and research. In addition, 100% indicated that they were very
satisfied and satisfied with the general aspects. Regarding how the program has
contributed to your professional development as a teacher, the three areas that
obtained 100% were: attention to the different needs of students in the classroom,
theoretical and practical knowledge in the different subjects of teaching, and teaching
planning.

These data demonstrate that our EPP completers are satisfied with the knowledge
and skills necessary to make an impact on their students. Currently, OPIR is
administering the questionnaire to the completers of the academic years 2017, 2018
and 2018 (evidence 4.4.2). Therefore, the data will not be available at the time of
submitting our self-study. This evidence will be available at the site visit on April,
2021.

Standards 5 and A.5: Provider Quality, Continuous Improvement and Capacity

  i. Evidence/data/tables. Upload each item of evidence under the appropriate component(s) of the standard.

1  3.1.3a Curriculum EEP.pdf
5.3 Results for continuous program improvement are used
2  5.1.1 Institutional Assessment Plan_ Cert. 2002_03-42 pdf
5.1 Effective quality assurance system that monitors progress using multiple
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measures
3  5.1.2 Nichols Assessment of Learning Template_UPRA.docx
5.1 Effective quality assurance system that monitors progress using multiple
measures
4  5.1.3 EPP_Transitions Points.docx
5.1 Effective quality assurance system that monitors progress using multiple
measures
5 5.14
 5.1.4 EPP Assessment Plan and Assessment Reports
  5.1.4_Assessment Plan_ Jan - May 2018 EEP.docx
  5.1.4 _Assessment Plan Jan_may _2018 PEEL_.docx
  5.1.4 Assessment Plan EPP_2018-19.docx
  5.1.4 Assessment Plan EPP 2019-20.docx
5.1 Effective quality assurance system that monitors progress using multiple
measures
6  5.1.5 EPP Faculty Meetings CAEP.pdf
5.1 Effective quality assurance system that monitors progress using multiple
measures

7  5.2.1 UPRA_Catalog_2016-2020.pdf
5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
8  5.2.2 Academic Senate Cert. 2019-2020-17.pdf
5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
9  5.2.3 Content Validity Photos
5.2 Quality assurance system relies on measures yielding reliable, valid, and
actionable data.
1
0  5.3.1 Revised Demonstrative Class Rubric .docx

5.3 Results for continuous program improvement are used
1
1 5.3.2 Curricular revisions

  UCordova a WQuinones Aprob KmbMnrBaArtesEducElemntl-F-.pdf
  Courses modality change
  Courses modality change 2.pdf
5.3 Results for continuous program improvement are used
1
2  5.4.1 Annual Reports link 2019-2018-2017.docx

5.4 Measures of completer impact are analyzed, shared and used in decision-making
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1
3

 5.5.1 Advisory Board Meeting Aug 14- 2020 .pdf

5.5 Relevant stakeholders are involved in program evaluation
  ii. Analysis report. Write a narrative that delineates the connection between the evidence and the Standard.

5.1
UPRA- EPP maintains a quality assurance system comprised of valid data from
multiple measures, including evidence of candidates' and completers' positive impact
on P-6 student learning and development. The Assessment System Procedures
established in 2006 in preparation for NCATE first accreditation cycle, serves as the
guide in which the EPP describes unit endeavors to assess its operational processes.
The EPP assures a systematic quality engagement in a continuous improvement
process that is sustainable and evidence-based with the primary goal of increasing
teacher candidate and completer effectiveness in the classroom as reflected in
Standards 1 through 4. The assessment plan uses inquiry to establish program
priorities, enhance program components, and test innovations to improve learning
and development among P-6 students impacted by UPRA -EPP prepared teachers.
UPRA institutional policy requires every department, program, and organization to
develop a strategic plan for improvement which includes professional accreditation
when applicable. The institution is committed to the continuous improvement of the
learning and teaching processes. The academic departmental plan is aligned to the
UPRA Strategic Plan which in turn is aligned to the UPR Strategic Plan. To that effect,
an assessment procedure has been put into place that makes it possible to gather
systematic and constant information about the Institution's effectiveness and
efficiency. UPRA's assessment processes are based on the Strategic Plan designed by
the Office of Planning and Institutional Research (OPIR), the Institutional Assessment
Policy (UPRA Senate Certification 2002-03-42), the Institutional Assessment Plan and
evaluation criteria set by accrediting agencies (Evidence 5.1.1). In addition, the
Institutional Assessment Plan responds to institutional mission, goals, and objectives.
Assessment of learning is under the purview of the Dean of Academic Affairs (DAA)
who is answerable to the Chancellor. The DAA designates an institutional Learning
Assessment Coordinator to provide orientation and to provide direction to all
activities related to the assessment of learning. The academic departmental chair is
who designates the accreditation coordinator and departmental assessment
coordinator. The Assessment and Accreditation Coordinators are comprised of
teaching faculty, who design and develop the departmental assessment plan. Each
assessment coordinator becomes in turn the department's representative before the
Institutional Assessment Committee. The assessment committee works alongside the
Chair in drafting assessment plans, organizing activities, analyzing results, and
identifying corrective actions. UPRA-EPP Assessment Committee has put in place a
comprehensive assessment system that collects and analyzes data on the
performance of teacher candidates and program graduates, as well as on EPP
operations. Since its inception, the assessment system has undergone modifications,
refinements, and customization. UPRA assessment system was envisioned as and is
treated as a dynamic, formative process. Annually the assessment coordinator with
faculty reviews the instruments, analyzes collected data and the system itself to
improve the program, the data collection and analysis, and the assessment process
using available technology to increase efficiency. All the data are presented in a
(annualy) Assessment Day, coordinated by the DAA and the Institutional Assesment
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Coordinator.
At the EPP level a biannual assessment is made in a selection of courses in which the
performance of the students is monitored. Data is collected from each selected
course, throughout Nichols Assessment Template (Evidence 5.1.2); an analysis is
made at the end of the semester and corrective actions are taken if necessary. Then,
an assessment report is made and discussed with the faculty. In addition, on each
semester the EPP in coordination with the Teacher Candidates National Association
called (ANEDE, in Spanish acronym), offers talks, forums, conferences and
workshops that allow the professional development of the teacher candidates. 
The assessment system is based on the UPRA-EPP Conceptual Framework and
competencies. The Conceptual Framework and competencies are consistent with,
Puerto Rico Professional Standards for Teachers, CAEP standards, and Interstate
Teacher Assessment and Support Consortium Model Core Teaching Standards and
Learning Progressions for Teachers (InTASC, 2013 (Evidence 1.1.1) assure that
candidates develop the knowledge, skills, and professional dispositions required to be
an effective teacher in Puerto Rico and in mainland school systems. EPP employs an
evaluation system to continuously improve the performance of teacher candidates
and identify their strengths and weaknesses. In addition, an assessment system is
used to monitor proficiencies by way of Proprietary Assessments Rubric and
Transition Points. Our transition points are: (1) at entrance level all teacher
candidates combined appropriate GPA of High School should be at least 3.00 out of
4.00 and a general admission index of 2.40-275; (2) in all methods courses teacher
candidates must pass the course with a GPA of 2.00 but in all the demonstration
class rubrics the score must be at target/outstanding or acceptable levels; (3) in
clinical practice they have to pass the course with a grade of A or B and (4) before
graduation must possess a GPA of 3.00, (5) at exit level PCMAS it will be 85% pass
score or higher, see (Evidence 5.1.3) for EPP transition points details.
One of the primary uses of data is for decision making, not only regarding the
development of courses, revision of curricula, including curricular sequence and the
creation or revision of instruments, but also for improving candidates services and
maintaining an ongoing monitoring of their performance, in addition to program
operations quality and unit assessment. Furthermore, faculty members can see how
teacher candidates perform on the various assessment tasks in relation to the
standards being assessed. The assessment system also structures an annual review
of data from all the transition points. As part of this program overview, faculty
members consider if the data indicates that short- or long-term changes in the
programs are needed. Further, faculty annual evaluation data are a part of the
assessment system. Data about performance in teaching, service, and leadership are
shared with faculty, leads to professional development opportunities to strengthen
areas of weakness.
Some of the activities carried out by the EPP for continuous improvement are based
on assessment findings. The EPP quality assurance system embraces national,
professional, and state standards and expectations, and the legal requirements of the
teaching profession as well as reflects its own vision and conceptual framework.
UPRA -EPP work as a team to make their programs better and continue to prepare
the most effective teachers on the island and beyond; see (Evidence 5.1.4, 5.1.5).
To ensure program quality, EPP collects data from program completers using a
survey to measure their opinion of the programs. The program also uses results of
PCMAS to determine if candidates who complete programs at UPRA-EPP met
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professional, state, and unit performance standards. This is done through a survey of
employers and alumni by way of the Educational Clinical Experiences Program.
Another source of data regarding the quality of the program is the state licensure
exam, which has demonstrated that UPRA-EPP teacher candidates exceed the
expectations on the test, see (evidence 1.1.6 and 1.1.2).
In summary, EPP monitor candidate quality and progress through five transition
points with cumulative GPAs, GPAs in education courses, GPAs in major, and the
scores in all assessments described in evidence 5.1.3 and standard 1. The Teacher
Candidates Exit Survey, the Cooperative Teachers Surveys, Employer Surveys,
Alumni Survey, the Puerto Rico Teacher Certification Tests and META PR test and
employers evaluations provide qualitative and quantitative data that the EPP analyze
to measure the quality of their completers and their programs.

5.2 The provider's quality assurance system relies on relevant, verifiable,
representative, cumulative and actionable measures, and produces empirical
evidence that interpretations of data are valid and consistent.
The education courses and major GPAs are relevant, cumulative, and as requisites for
methodology and teaching practice, clearly actionable, see (evidence 5.2 1 and
evidence 5.2.2.) Assessment instruments respond to course content and intend to
demonstrate whether the mission and vision of UPRA's Department of Education is
being fulfilled. The objectives of the course identify the indicators or criteria to be
worked on in that appraisal, which must be aligned to the competencies of the
candidate for teacher, to the standards of the accrediting agencies, InTASC and
PRDE. The EPP's assessments have been revised according to recommendations
offered by faculty and teachers as well as from professional organizations ACEI and
NASPE through the program review process. The Clinical Practice Experience Program
rubrics are being one of the wide program assessments has been subjected to in
depth revision processes including content validity process and discussion by experts.
The Teacher Candidate Formative Evaluation Instrument and the Rubric to Evaluate
Planning were designed and are used to assure that candidates develop and
demonstrate all the skills knowledge and dispositions needed to teach effectively. The
construction and validity of content of the Teacher Candidate Formative Evaluation
Instrument and the Rubric to Evaluate Planning received feedback from cooperative
teachers and school directors as our stakeholders; (Evidence 5.2.3). All the rubrics
take into consideration the content established in the professional standards,
(InTASC, CAEP K-6/SHAPE, PR professional standards). After administering and
tabulating the different assessments are evaluated by a descriptive statistic (mean
and percentage) to demonstrate the operation and compliance of the EPP according
to the criteria and scales established in the headings or instruments. The Completer
Survey administered by the Office of Planning and Institution Research (OPIR) is a
survey used in the majority of other OPIR at the UPR system. Finally, the College
Board® develops the PCMAS survey and the Puerto Teacher Certification Exams in
response to Puerto Rico Department of Education requirements and uses the
standard statistical measures to assure their validity and reliability.

5.3* Continuous Improvement: The provider regularly and systematically assesses
performance against its goals and relevant standards, tracks results over time, tests
innovations and the effects of selection criteria on subsequent progress and
completion, and uses results to improve program elements and processes. 
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An important part of the assessment process is to implement changes in line with the
corrective actions submitted in the reports. After compiling all the instruments and
making the assessment report, both the Assessments Plan and the Compliance Level
Report, these are discussed with the full faculty. When presenting corrective actions,
practitioners have the option to evaluate them and make recommendations. From
that moment on, action is taken, which can impact one or more teachers with their
respective courses. Example of this happened with the evaluation of the courses of
Methodology of Spanish and Mathematics. The decision was made to have an
assessment activity for all methodology courses with the same heading, so that
uniform and comparative results can be achieved. The rubric should be aligned to
CAEP, InTASC, and PRDE standards, respectively. In addition, coordination was
carried out between the courses EDPE 4335 Seminar, Curriculum and Teaching at
Elementary School and EDPE 4025 and 4340 Clinical Practice K-3 or 4-6, Pre-practice
and Practice (Clinical Experiences), respectively. It was important that teacher
candidates expand the number of classes in real-stage and that the criteria when
evaluating in their classes were similar to those that would be considered in the
Clinical Experience. (Evidence 5.3.1). 
The assessment has also facilitated decision-making regarding course scheduling.
The course of EDPE 3116 Teaching of Sciences in Grades 4-6, was offered in periods
of one hour three days a week; it was determined that methodology courses should
be offered in hour-and-a-half times, to maximize the use of time, especially in
demonstrations. In addition, other determinations have been made such as
reorganization in the curriculum sequence, CIIN 3001, CIIN 3002 and CIIN 3003 and
CIIN 3004 are moving to the second year., EDPE 3129 Microcomputer in Education,
moves before TEED 3025, and the course EDPE 3097: Teaching music, moves to
prevent students from having 21 credits in a semester see, also modality changes
are implemented (evidence 5.3.2). A corrective action in terms of student services
was to re-establish compulsory academic counseling to facilitate guidance and help
them make effective use of time. Another administrative process that has improved
is the course validation process. The content expert faculty is usually assigned to
evaluate the validation request for the course requested by the student. Positive
feedback from students has been received from this process to this implementation.
As soon as the teacher candidates' exit questionnaires, the need for guidance on how
to obtain their license and how to be certified in other areas of interest was evident
and it was decided that this would work in the Counseling. In addition, talks on
postsecondary studies in related areas have been coordinated with the Association of
Education Students (ANEDE) (Evidence 5.1.4).

5.4.* Measures of completer impact, including available outcome data on P-12
student growth, are summarized, externally benchmarked, analyzed, shared widely,
and acted upon in decision-making related to programs, resource allocation, and
future direction.
EPP eight (8) outcome and impact measures and their trends are posted on the EPP
website http://upra.edu/educacion/acreditacion.html for the past three consecutive
years. In summary, impact on P-12 learning and development show the results of the
META-PR for the academic year, 2017-2018 and 2018-2019 show that in the areas of
Spanish, mathematics and English, the students of the educational region of Arecibo
obtained the highest results compared with another educational regions (see
standard 4). Regarding the Science area, although the results of the Arecibo
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educational region were not the highest, they continue to be above the island
average and the average of META results annually. This shows the impact of the
completers who are working in the educational region of Arecibo, in addition to the
impact of our teacher candidates who carried out their methodologies laboratories,
pre-practice seminars and their teaching practices in these areas. Indicators of
teaching effectiveness, the data shows that 58.6% of our completers are working in
private school, while 26% of completers are working in public school. Moreover, 12%
of completers are working in federal programs such as Heard Start & Early Head
Start. Finally, 1.7% of completers are working in Day Care and another 1.7% is
working on another works related to the educational area. On the other hand, for the
past three years we had 113 completers reported through the Annual Report, which
37 (34%) are placed in a school scenario with excellent evaluation. From the data
collected at least a 1/3 of completers are hired as teachers. Data analysis of
employment satisfaction survey, using the cooperative teachers and school principals
survey indicates the professional competencies shown by teachers and teacher
candidates of the EPP from University of Puerto Rico in Arecibo. Some highlights are:
100% of our completers have comply with the ten (10) competencies are on the
outstanding or achieved levels. It is apparent from the data evaluated, that UPR-
Arecibo teacher candidates practice all the professional competencies of UPRA EPP.
This data is consisted with previous years and with Classification of Teacher
Preparation Programs of Puerto Rico which is excellent since 2016. Taking into
consideration the satisfaction of completers, the data analyzed is a synopsis of the
questionnaire administered in 2017-18 by the Office of Planning and Institutional
Research to the total of program completers from 2014-2016. The premises included
are those applied to education program completers. In terms of overall satisfaction,
100% of completers are very satisfied and satisfied with the academic formation
received. As for the quality of the courses 94.1% express satisfaction with them. The
100% also feel prepared in terms of the use of technology in the classroom and the
quality of teaching received. 94.1% of completers think that it would not change the
curriculum of Elementary Education Program or Physical Education for the Elementary
Level Program. Completes Survey from 2017, 2018 and 2019 will be administered
next fall when COVID-19 pandemic situation gets stable. In terms of graduation rates
for AY 2018-19, PEEL obtained 16% for cohort 2012. Puerto Rico has been suffering
so many social, and economical issues due hurricanes Irma and Maria. Later in
January 2020 an earthquake of 6.4 hits the southwestern region of the island. Many
teacher candidates have dropped college or migrate to the US. Another situation that
impact EPP is our public-school system have closed almost 300 school ordered by
PROMESA Act. Many candidates are not motivated to continue in college or pursue
reclassification to other academic program. However, for EEP was a slighted increase
of 3% if it compared with last year. As explained in 5.3, we reestablish academic
counseling to motivate teacher candidates and to keep track all their academic and
personal needs.
For the criteria, ability of completers to met licensing, according to the Regulations
for the Classification of Teacher Preparation Programs of Puerto Rico in accordance
with the requirements of Title II Program, sections 207 and 208 of the Federal Law
on Higher Education; number 7217 of September 9, 2006. The Secretary of
Education will qualify the units of the Teachers Preparation Program in the following
categories: Exemplary 100- 95 Excellent 94.9 - 90 Satisfactory 89.9 - 75 At Risk
74.9 - 60 Low performance 59.9 - 0. The University of Puerto Rico at Arecibo obtain
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a mean of 95.1% that corresponds to the Excellent Classification for the past five
years. Single - Assessment level Pass-Rate. Finally, in terms of our student default
rates (5.8%) if its compares with other EPP such as UPR Ponce (6.9%) and UPR
Bayamon (6.5%) our percent is lower. All these measures are shared and
disseminate with faculty, students, administrators, and community university through
faculty assembly and in our web page, see (evidence 5.4.1).

5.5. The provider assures that appropriate stakeholders, including alumni, employers,
practitioners, school and community partners, and others defined by the provider,
are involved in program evaluation, improvement, and identification of models of
excellence
Stakeholder/partner involvement School partners, Teaching Practice Centers and the
PRDE, are involved by the law and policy letter regulating Educational Practice
Experience Centers (see evidence in Standard 2.1), monthly meetings to discuss
matters related to clinical experience. Candidate placements and cooperating teacher
selection is by agreement every semester (see evidence 2.2.). The Clinical
Experience Program offers the Cooperating Teacher Certification course
(cursos.upra.edu), the syllabus of which was jointly prepared by, practice center
directors, and EPP Faculty and school clinical experience supervisors met to evaluate
the revised Clinical Experience Program Instruments and the EPP Conceptual
Framework. Teacher candidates evaluates the clinical experience and the program
and unit operations, through the Teacher candidates survey see, (evidence 5.5.1). In
summary, the UPRA EPP' quality assurance system embraces national, professional,
and state standards and expectations, and the legal requirements of the teaching
profession as well as reflects its own vision and conceptual framework. The evidence
shows that EPP work with the stakeholders to make programs better and continue to
prepare the most effective teachers on the island and beyond.

III. Cross-cutting themes

  a. Diversity

1  1.1.4 Integrated Activity aligned with InTASC Learner and Learning
Disaggregated by Programs Area

2  Diversity_ Data Analysis_EDFI 4155.docx
  i. Summarize the evidence that demonstrates that diversity is integrated across all standards.

UPRA -EPP in the conceptual framework has competencies, aligned with InTASC,
PRDE and CAEP standard related to diversity. EPP teacher candidates develop
throughout the curriculum in order to be able to attend to diverse populations and to
students in their classrooms are: (4) sensitivity to ethical and aesthetic human
diversity; (7) the ability to be a creative leader of the learning environments; (8)
being a professional able to integrate different nontraditional learning styles in the
development of their courses; and (10) being able to design and implement
techniques, assessment and evaluation. UPRA-EPP is committed to respecting
diversity and to enabling teacher candidates to deal with the needs of students in a
variety of settings, by making them able to design and adapt significant educational
experiences and nontraditional strategies to ensure that all students learn. 
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Teacher candidates take part in non-traditional experiences and strategies in such
courses as EDES 4006 (Nature and Needs of the Exceptional Child Seminar), EDES
3006 (Diagnosis and Correction Deficiencies in Reading and Writing), EDFI 4155
(Introduction of Physical Education Disabled Children Elementary Level) and in EDPE
4025/4340/4487 (Clinical Experience Courses). In EDES 4006, candidates can
intervene with special-needs students of varied ages and genders. Candidates design
a non-traditional learning experience using cultural, artistic and play activities to
integrate students into active learning and to create, interpret and respond through
various manifestations such as formative games, dance, music, theater, and visual
arts. In EDES 3006, teacher candidates provide individualized attention to students
with reading and writing deficiencies. To help students develop the skills where they
show difficulty, candidates adapt the skills to methods comprehensible to the
students. Their life experiences, abilities and likes are integrated into the practice of
reading and writing skills. As a result, students learn in a natural and fun manner
(see evidence 1.1.4). 
UPRA-EPP ensure that candidates have numerous opportunities to understand
diversity and to adapt their work and experiences with students from diverse
scenarios. Each program has aligned its coursework and experiences with the
conceptual framework to raise awareness of the importance of diversity in teaching
and to learn to adapt instruction for diverse students. In EDFI 4155, candidates take
on the roles of students with special needs and learn to appreciate the efforts of
these students in their daily lives. Candidates learn to connect with students and to
adequately respond to their needs and feelings. As a result, they become able to
better adapt materials, equipment's, and activities for the special needs of students
(see evidence EDFI 4155 Rubric and photos). 
In the Rubric of Demonstrative class in EEP Methods Courses the item # 8.d Evidence
to include differentiated education strategies in the planning of its laboratory classes
to serve the population of students with functional diversity (special needs), and
EDPE 4215 items # 4 Students are impacted in a variety of active, fair and equitable
learning experiences and #5, Plans and implements activities that address the
diverse needs of students. Furthermore, in the Clinical Practice Courses, specify in
the Rubric of Formative Evaluation of the Candidates the criteria's # 1b, 3a,
evaluates and address the candidate's competencies in diversity issues.
Through the courses, candidates learn to understand individual differences that
surround them in the school community and the need to know strategies and
available resources to be effective. Evidence 1.1.14 shows the courses where
candidates receive information and experiences to enable them to deal with all
aspects related to diversity. 

  b. Technology
(Places in which the cross-cutting themes of diversity and technology must be explicitly addressed through
evidence)

1  1.5.1 EPP GPA in Technology Courses Data Disaggregated by Programs Area
2  1.5.2 Rubric to evaluate Instructional Module and Portafolio.doc
3  1.5.2 a Rubric to evaluate Instructional Modules.doc
4  Technology_Cross cutting theme _Evidences.docx

  i. Summarize the evidence that demonstrates that technology is integrated across all standards.
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To acquire expertise in the use of technology, teacher candidates from both
programs take the following courses TEED 3025 (Audiovisual Education Workshop)
and EDPE 3129 Use of the Microcomputer in Education. These two required courses
provide teacher candidates with techniques in the preparation, selection, and
appropriate use of technology in diverse educational communication scenarios, and
both include conferences and laboratory sessions. According to evidence 1.5.1 N= 93
(71%) candidates out of 131 of UPRA-EPP teacher candidates completed the courses
with the grade of "C" or higher. This demonstrates that the candidates have the skills
to use the technology, possess the ability to use it and are capable to use a variety of
electronic and information tools in their teaching. Data provides evidence of
candidate's success in both courses.
In other professional courses the candidates use technology to create documents,
audiovisual presentations, information research and others educational activities to
demonstrate their ability to integrate technology in their clinical practice. For
example, in Pedagogical Research EEP teacher candidates demonstrate their
disposition to use technology and data bases pages. Furthermore, in evidence 1.1.2
which deals with the planning of teaching, candidates obtained an overall average for
the EPP of score 2.90 and 2.97 respectively, in a scale of 3.00 of in the use of
technology. The data indicates that candidates met or exceed the standards for the
use of technology for instruction with students and the subject matter they plan to
teach. See evidence about integrating technology into EPP curriculum. 

IV. Areas for Improvement (AFIs) from previous accreditation decisions, if any

  Previous AFI(s)

(1) [NCATE STD1]The unit does not consistently ensure that candidates in the PEEL program demonstrate the knowledge
and skills to help all students learn. [ITP]

(2) [NCATE STD6]The unit has insufficient funding to support faculty professional development. [ITP]

  a. Statement of progress and supporting evidence for removing the AFI(s)

(1) [NCATE STD1]The unit does not consistently ensure that candidates in the PEEL
program demonstrate the knowledge and skills to help all students learn. 

UPRA- PEEL program submitted on March 15, 2019 the Program Report for the initial
preparation of Physical Education Teachers SHAPE America 2017 Standards Option A.
Due to SHAPE America's decision to withdraw its reviewing role leading to national
recognition in the middle of the spring 2019 review cycle, the shells/templates had to
be deactivated in AIMS, which made the program reports inaccessible by EPPs.
Electronic Communication on August 9, 2019, by Dr. Banhi Bhattacharya-
Accreditation Director-Senior Director of Program Review, stated:"As the transition
plan, the report can serve as evidence that the EPP has aligned assessments to a set
of national standards (SHAPE/PETE) in the area of physical education as a
requirement to gather evidence for CAEP Component 1.3 for the current accreditation
cycle. In absence of a SPA, the program will Evidence Review of Standard One-CAEP
(formerly known as the Feedback Option) - as permitted by your state-- and will
make necessary changes in AIMS."To that decision, the PEEL program is submitting
current evidence in the spring EPP accreditation cycle in 2021.
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2) [NCATE STD6]The unit has insufficient funding to support faculty professional
development. 

Although Puerto Rico is going through an economic recession since 2006 and is
restructuring the Island debt imposed by PROMESA Law, UPR system have assigns
funds for faculty professional development. Likewise, UPRA publishes on the official
website of the university all those professional development workshops , and in the
same way UPR publishes systemic professional development workshops. Therefore,
EPP faculty continue being trained in workshops, seminars, conferences, and served
as speaker in many professional activities offered by UPRA or in other institutions on
and off the island, during the past three years. UPRA - EPP faculty is committed to its
professional development and to be a role model for each teacher candidate. For
specific professional development activities (Evidence, Table EPP Professional
Development by Academic Year). For this AY 2020-21, the UPRA Board of Directors
under Certification 2020-21-02 allocated $ 1,000.00 to the EPP for professional
development and if additional funds are needed, the allocation of resources is
requested.
To provide an example, some faculty professional activities were: Work shop online-
Connectivism Theory in Education; Workshop online Dealing with non-traditional
students; Forum: Women and Sport; V International Congress of Psychology and
Football in Nicaragua; First Neuroscience Symposium; Lecture: Renewable Energy;
Neuroscience and Marketing. These activities, among others, demonstrate UPRA's
commitment to the faculty, the faculty with their profession, with the academy, and
with its teacher candidates.

  b. Overview of evidence in support of removing the AFI(s)

1  AFIs_NCATE ST 6_Faculty Professional Development.xlsx

State Standard(s) Evidence

  Evidence/data/tables (Upload each item of evidence under the appropriate components of the standard and
answer any questions provided by the state.)
No Evidence found.

Please click "Next"

    
This is the end of the Self-Study Report. You may log out at any time and come back to continue; your report will be saved.

When you are ready to submit the report click "Next" below. This will take you to the submit button on the next page. Once you click on
"Submit" you will not be able to make changes to the report and evidence.
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